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n. Abstract 

The D^artment of Special Education at the University of Southern Mississippi has 
developed, implemented, and evaluated the Services for Children with Deaf>Blind Program, 
currently authorized under Part C, Section 622 of the Individuals with Disabilities Education 
Act (IDEA) across the past three years. (%jectives and activities were completed across seven 
major tasks. The seven major ta^ include Direct Services for Infants and Toddlers, Direct 
Services in Transition Planning and Vocational Training, Technical Assistance to School-Age 
Learners, Management, Evaluation, Coordination & Collaboration, and Dissemination. 

Project objectives and activities were directed at three major goals, which included: 

1. The provision of comprehensive, direct early intervention services for infants and 
toddlers who are deaf-blind and their families. Activities specific to this goal were the first 
priority for the use of funds for the first two years of the project. The primary focus of third 
year activities included training service providers from multiple agencies to provide 
appropriate services (this training occurred in conjunction with the Deaf-Blind Pilot grant). 

2. The provision of technical assistance in transition planning and vocational training 
for young adults not receiving these services under Part B. 

3. The provision of technical assistance activities to public and private agencies, 
institutions, and organizations providing early identification, early intervention, educational, 
transitional, vocational, and related services to children/youth who are deaf-blind and their 
families. 

The program had a strong philosophical base that included family-centered services, 
integrated team functioning, functional community-based services, and inclusion of children 
who are deaf-blind into settings that included other children with and without disabilities. A 
second emphasis of the project was the focus on recq>dve and expressive communication. 

Major impacts of the project include an increase in the number of children/youth 
identified and those who received technical assistance. There was a dramatic increase in the 
families' awareness of the program and their involvement in technical assistance activities. 
Numerous dissemination and cooperation activities occurred as a result of the project. The 
major child/youth outcomes included: (a) an increase in recq>tive and expressive 
communication skills and interactions, (b) an increase in ^ropriate, active educational 
programming, (c) an increase in adt^tations for the sensory losses, (d) an increase in parent 
skills for interactions and programming, and (e) an increase in job training and placement. 
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IV. Purpose, Goals, and Objectives 

The major purpose of the project was to provide direct ^/ices an't technical assistance 
to all children throughout the state of Mississippi who are deaf-blind, or who are likely to be 
diagnosed as having deaf-blindness. Additionidly, the project maintained ongoing child-find, 
registry, and census information. 

The proposed program of Services for Childrra with Deaf-Blindness within Mississippi 
is composed of seven major project tasks that were developed, implemented, and evaluated to 
assure that the authorizing statute was met. The seven major project tasks included: 

1. Direct Services for Infants & Toddlers (Years I & n) and Family Training 
(Year m), 

2. Collaborative Services for Young Adults in Transition Planning and Vocational 
Training, 

3. Technical Assistance to School-Age Learners, 

4. Management 

5. Evaluation 

6. Coordination & Collaboration 

7. Dissemination. 

The following goals and objectives were completed according to the authorizing statute: 

Goal 1: The provision of comprehensive, early identification and intervention services to 
infants/toddlers who are deaf-blind and their famili es was the priority for the use of 
project funds as Mississippi was the last state to fully participate in H services 
(Years I & II) and to provide direct family training and multidisciplinary training in 
interagency activities. 

Objective 1.1 - The project implemented procedures for comprehensive identification, 
referral, and registry of all children and youth. 

Objective IJL - The project collaborated with relevant state agencies in public 
awareness, child find, early identification, diagnosis and evaluation of infants/young children 
who are likely to be diagnosed as deaf-blind. 

Objective 13 - The project provided comprehensive early intervention services for 
infiuits and toddlers who are deaf-blind and their families consistent with Part H regulations 
and/or to assist in the interagency efforts to coordinate an array of family-centered services. 

Objective 1.4 - The project provided family services, resources, and systematic family 
training for families of infants and t^dlers who are deaf-blind. 
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Objective 1.5 - The project assisted families and relevant agencies in the development 
and implementation of the Individual Family Service Plan. 

Goal 2: The provision of transition plans and vocational training for young adults who 
are deaf-blind not receiving those services or receiving Umited services. 

Objective 2.1 - The project determined a range of job placements and provide 
vocational asses^ents and training opportunities for young adults. 

Objectives 2 - The project assisted families, educational personnel, and relevant adult 
service providers to plan and implement an Individual Transition Plan. 

Goal 3: The provision of technical assistance to public and private agencies, institutions, 
and organizations to provide early identification, early intervention, educational services, 
transitional, vocational, and related services. 

Objective 3.1 - The project provided an annual update of the Deaf-Blind Registry 
census and provide information to families and service providers. 

Objective 3.2 - The project provided tifferent types of inservice training and technical 
assistance activities to public and private agencies. 

V. Conceptual Framework 

The conceptual framework of the project is provided in Figure 1 in which the types and 
levels of the completed activities and services are summarized. During the past three years, 
Mississippi fell at both ends of the age continuum. Mississippi did not fully participate in Part 
H services until Octoba:, 1994. Additionally, very few school districts had Individual 
Transition Plans in effect for young adults 16 years through 22 years of age. 

The project incorporated a number of quality service indicators within both the direct 
service and technical assistance activities. The following provides a summary of those 
indicators: 

• Services were family-centered 

• Services were delivered in the least restrictive environment 

• Services were delivered through interagency and multidisciplinary activities when 
available 

• Services focused on functional, age-tq)propriate activities 

• Services included embedding communication, motor, social, and cognitive skills into 
routines and functional activities 
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Services utilized systematic procedures 

Services measured child change and learner outcomes 

Services focilitated participation, interdq)endence, and individualization. 
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VI. Project Accomplishments 

The nuyor outcomes of the project are outlined with supporting data collected across 
the duration of the project. 

Numhprs of Oiildren and Youth Identified 

The numbers of chUdren/youth who were identified as being deaf-blind increased 
during the three years of the project. A number of learners were removed from the registry 
due to both age-out and not meeting eligibility requirements. The census/registry information 
during the three years of the project is shown in Table 1. The numbers of infants and toddlers 
identified were increased through direct visits to NICU's in neighboring states, mailouts to all 
local and district Health Departments, and all parent organizations. Yearly census information 
forms were sent to every school district with follow-up letters and phone calls. 

Table 1 

MS Services for Deaf-Blino Census/Registry Data 



AGE 


YEARI 


YEARH 


YEARHI 


Birth to 3 


14 


21 


15 


3-5 


13 


11 


30 


6-13 


72 


70 


69 


14-16 


12 


19 


25 


17-21 


14 


16 


26 


TOTALS 


125 


137 


165 


REMOVALS 


6 


14 


14 



Number of children receiving direct services over three year period: 33 



The majority of children/youth on the registry live with their natural parents in a home 
environment. Figure 2 shows the types of educational environments and placements. The 
majority of children/youth receive services in sq)arate classrooms. 
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Niimhers of ChAdren/Youth & Families tn Benefit from SorviVes 

Thirty three infants/toddlers and their families received ongoing direct intervention 
during the first two years of the project (prior to full implementation of Part H). Eight young 
adults, 14 years to 22 years of age received job training, job placement, and transitional 
activities as a result of the project. Additionally, thirty five learners and their service 
providers received follow-along technical assistance services as a result of the project. These 
data are presented in Table 2. 

Table 2 

Numbers of Children & Youth to Benefit from Services 



TYPES OF SERVICES 


NUMBERS OF CHILDREN/YOUTH 


Direct Early Intervention 


33 


Direct Job Training - Vocational 


8 


Technical Assistance - Ongoing 


35 



A total of 471 homebased, direct interventions were completed throughout the state for 
infants and toddlers who are deaf-blind. Table 3 contains a breakdown of the number of visits 
scheduled, the number of completed home visits, and the number of intervention hours. 
Therefore, approximately 50 families (including extended families) benefited from t*'e services 
and demonstrated interactional competencies that resulted in child gains. 

Tables 

Schedule of Direct Intervention 



SCHEDULE OF DIRECT INTERVENTION 




NUMBER 

SCHEDULED 


NUMBER 

COMPLETED 


NUMBER OF 
INTERVENTION 
HOURS 


YEARI 


227 


189 


342.0 


YEARH 


138 


124 


196.5 


YEARm 


185 


158 


280.5 


CUMULATIVE 
1 TOTALS 


550 


471 


819.0 
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Numhers of Professionflls. Parn p rofessiona l s. FamUy Members. Consumers, and Peers tQ 
Benefit From Tcrfinigal Assistanc e Activities . 

There v/ere three major types of technical assistance that were delivered to public and 
private agencies, organizations, and institutions. These specific types of technical assistance 
activities and the overall numb» conducted are listed in Table 4. 

Table 4 

Types and Numbers of Technical Assistance C onducted 



TYPE OF TECHNICAL ASSISTANCE 


NUMBER CONDUCTED 


TRAINING 




• Workshops 


22 


• Model site demo/visitation 


24 


• Personal futures planning 


4 


INFORMATION/REFERRAL 




• Meetings 


44 


• Retreats 


0 


• Dissemination 


16 


• Referrals 


6 


CONSULTATIONS 




• On-site 


223 


• Videotape review 


1 


• Telephone 


24 


TRANSPORTATION 


0 


OTHER 


0 



Technical assistance activities ranged from one day workshops to 2-3 hour direct, on- 
site consultation. On-site consultation consisted of direct learner contact, demonstration, and 
teacher observations. Over 500 contacts were made across specific content areas. Table 5 
shows the number of contacts across approximately 52 school age learners. Cwitact numbers 
include: 926 professionals, 544 paraprofessionals, 325 family members, 568 consumers, and 
117 peers. 
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Table 5 

Number of Persons Impacted Across Technical Assistance Content Areas 
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PEERS 1 


o 


o 


o 


<s 


o 


§ 


O 


o 


O 


o 


o 


o 


o 


O 


o 

— scr 




CONSUMERS 




<s 








o 


o 


CO 


- 


CO 


o 




- 


VO 

CM 


00 

00 


tH 

o 


FAMILY 


MEMBERS 




o 


m 


cn 

CN 




o 


o 




o 


o 


o 


CO 


CO 


142 


CM 
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The rank order of the content areas are provided below. Oft^, aspects of vision, 
hearing, functional skills, and adaptations were included in the area of language and 
communication programming. The most requested areas of technical assistance included, in 
rank order: 



1. Language and communication 166 



2. Employment 67 

3. Educational programming 40 

4. Orientation & Mobility 39 

5. Assessment 36 

6. Assistive Devices 31 

7. Transition 31 



Numbers of Agenci es. Service Providers, and Parents Participating in Coordinated and 
Collaborative Activities 

The numbers of agencies, service providers, and parents involved in coordinated and 
collaborative activities demonstrates project accomplishments in utilizing state resources more 
effectively. Table 6 presents the numbers of contacts on the basis of project, state, regional, 
and national impact. 

Table 6 

Coordination and Cooperation Data 





PROJECT 


STATE 


REGIONAL 


NATIONAL 


AGENCIES 


746 


486 


166 


146 


SERVICE 

PROVIDERS 


1040 


971 


39 


14 


PARENTS 


628 


82 


8 


6 


TOTALS 


2414 


1539 


213 


166 



Numbers of Products Developed 

The project's secondary accomplishments were the development, revision, and 
utilization of products that were directly used for technical assistance or as part of technical 
assistance. The project developed three overall Newsletters that were disseminated in 
Mississippi (one each year). The Newsletter was an update of the registry information and the 
agencies who were included in major technical assistance activities. 
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Focus Flyers . The project developed and disseminated eight Focus Flyers. These Flyers are 
4-S page "best practices" information that are written in non-technical language. The Focus 
Flyers were sent to each family, all service providers, and agoicies within the state. Family 
feedback was extremely positive. Families were made more aware of the project and project 
activities. They also reported that they could use much of the information contained witldn the 
Flyers. The Focus Flyers are also disseminated to each state's 307.11 coordinator. Copies of 
these can be found in Appendix A. 

Training Modules . The following training modules were modified and used in inservice 
training activities: 

1. Receptive and Expressive Communication Training 

2. Fimctional, Age-Appropriate Curricula 

3. Personal Future's Planning 

4. Decision-Making: Imbedding Skills into Routines and Activities 

5. Young Adult Transition Module (Appendix B) 

These modules have also been disseminated across the United States. 

Video Training Tapes . Videotapes were provided to each family who was included in direct 
intervention. Video resumes were also made for each young adult involved in transition 
services. The following videotapes were developed and used in both family and service 
provider inservice training activities. The project has also dubbed these tapes for many other 
307. 1 1 projects at no cost when the projects have provided a blank videotape. 

1. Ten videotapes of caregiving and functional routines 

2. Recqptive communication forms 

3. Expressive communication forms 

4. Early childhood communication forms and functions 

5. School-age communication forms and functions 

6. Interactor competencies. 

Numbers of Workshops and Producte Dkseifiinafed 

An additional accomplishment of the project during the three years of the project was in 
the area of dissemination activities. The activities are summarized below: 

Product Dissemination . The numbers of brochures. Newsletters, Focus Flyers, training 
modules, family information manuals, and other products are listed in Table 7. The project 
disseminated widely both within the state and across the nation. 




Table? 

Product Dissemination 



PRODUCT 


PROFESSIONALS 


PARAPROFESSIONALS 


PARENTS 


Adapt-A-Strategy 
Booklet Series 


88 


2 


18 


Process for 
Decision-Maldng 


84 


4 


3 


Deaf-Blind Brochure 


808 


0 


111 


Communication 

Module 


63 


1 


13 


Future's Planning 
Module 


22 


1 


3 


Integrated Team 
Module 


11 


2 


2 


Functional 
Curriculum Module 


29 


1 


0 


Parent Handbook 


107 


1 


129 


Transition to 
Preschool 


35 


0 


3 


Transition from 
School to Work 


4 


0 


1 


Newsletters 


594 


14 


292 


Videotapes 


13 


0 


2 


Focus Flyers - #8 


2,932 


8 


1,236 


TOTALS 


4,790 


34 


1,812 



Training Activities . Project training activities across the different states are presented in Table 
8. The number of persons impacted are provided across professionals, paraprofessionals, 
parents, and other service providers. 
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Tables 

Dis-semination of Products fWorksh ops/Conferences^ 





NUMBER OF PERSONS IMPACTED 


STATE 


Profeiiiooals 


PmptofiMtionala 


PueoU 


Ochen 


Arkansas (AR) 


295 


0 


3 


0 


California (CA) 


110 


0 


1 


0 


Ddaware (DE) 


259 


0 


19 


0 


District of Columbia (DC) 


125 


0 


2 


0 


Horida (FL) 


37 


0 


0 


0 


Georgia (GA) 


44 


0 


0 


0 


Illinois (IL) 


201 


0 


4 


0 


Kansas (KS) 


24 


0 


9 


0 


Kentucky (KY) 


130 


0 


30 


0 


Louisiana (LA) 


173 


0 


0 


0 


Maryland (MD) 


25 


0 


2 


0 


Minnesota (MN) 


41 


0 


2 


0 


Mississippi (MS) 


512 


118 


11 


83 


New Jersey (NJ) 


35 


0 


3 


0 


New Mexico (NM) 


14 


0 


3 


0 


New York (NY) 


100 


0 


4 


0 


North Carolina (NC) 


77 


0 


0 


0 


Oklahoma (OK) 


113 


0 


12 


0 


Oregon (OR) 


10 


0 


0 


0 


Texas (TX) 


320 


0 


46 


0 


Australia 


123 


0 


3 


0 


TOTALS 


2,645 


118 


127 


83 




22 
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Resource Library. The project also developed and organized a resource library that was used 
for staff training and as a resource to families and service providers. The major requests from 
professionals and ^unilies were in the area of syndromes and asso c ia t ed outcomes. The 
resource library contents are provided in Table 9 across publication type and number. 



Table 9 

Resource Library Contents 



PUBLICATION TYPE 


NUMBER 


Article/Report 


88 -I- 


Bibliography 


12+ 


Book/Booklets 


110+ 


Directory/Catalogs 


111 + 


Handouts/Flyers 


37+ 


Manuals 


59+ 


Newsletters 


49+ 


Videotapes 


15 + 


♦Topical areas include: early intervention/childhood, health/medical issues, vision loss, 
hearing loss, deaf/blind, assessment, positioning/handling, cultural diversity, behavior 


management, communication, functional curriculum, inclusion/integration, 
orientation/mobili % technology/adapted equipment, poUcy/law, related services, transition. 


supported employment, and parent/child issues. 



Vn. Problems and Solutions 



The University of Southern Mississippi competed with the Mississippi State Department 
of Education for the 1992-1995 Services to Children with Deaf-Blindness grant. The majority 
of problems occurred with the change-over during the first year of the project. The problems 
and solutions are summarized below: 

1. Child-find and registry information . Whereas the registry information was transferred to 
the University of Southern Mississippi, past update efforts were extremely limited. The 
project used various and frequent child-find activities across many agencies and organizations 
to locate eligible children and youth. Early infant child-find efforts were coordinated wiJi the 
Part H Lead Agency. 





19 



2. Parents uninformed about the Deaf-Blind project . In 1992, very few famiH^ were aware 
that their child was listed on a registry and th^ had no knowledge of the technical assistance 
activities involving their child. They received no information throughout the year. Initial 
project efforts included the following: 

• Sending the child's identification number to the family 

• Sending a Parent Handbook to each new £unily 

• Sending Focus Flyers to the family of each chUd/youth 
listed on the registry 

• Inviting parents to each technical assistance activity 

• Providing families with copies of each recommendati(Hi as 
a result of technical assistance 

• Providing a toll free number for parents to request information 

• Encouraging families to directly request technical assistance for their child. 

3. Lack of Part H referrals for non-project services during October 1994 to September. 192S. 
Because the project had provided the majority of direct intervention services (if no services 
were available to the child and family) during the first two years of the project, Part H and 
other referral agencies still expected the project to provide direct services. Solutions include 
working directly with the family and local service coordinators to locate local service 
providers. The project then provided direct, homebased technical assistance to those early 
intervention service providers. However, in some areas of the state, there were no service 
providers who provided homebased services except for physical thersq)y. The project 
continued to provide family training in which a staff person worked with the family once every 
month or two months while continuing to assist the parent to access services. Project staff 
then trained the new service providers specific to vision, hearing, communication, social 
interaction strategies, adaptations, and daily life skills. 

4. A ppropriate educational programming . One of the major problems continued to be the 
lack of overall classroom scheduling, organization and management, and overall educational 
programming. This problem was partly a result of the lack of preservice training, emergency 
certification in special education, and staff development. Partial solutions to the problem 
included: (a) providing direct, on-site technical assistance, (b) developing specific TA 
procedures (Appendix B), requiring that specific TA requests be made with outcomes stated by 
the school district and/or teacher, (d) developing specific implementation outcomes, and (e) 
measuring outcomes on each TA visit and providing feedback to teachers, supervisors, and 
parents. 

Vm. Findings 

The project was managed by Management By Objectives and Goal Attainment Scahng. 
Each related activity was broken down into subactivities with initiation and completion 
timelines. Resources were assigned to each subactivity. Overall and specific findings as a 
result of the project are provided in Table 10. 
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IX. Project Impact 

Outcome-based impact data were used to evaluate all the project objectives. The data 
sources are provided in Table 1 1 in which data were collected across: 

1. Documentation of degree/time, 

2. Satisfaction, 

3. Change in skill and knowledge, 

4. Implementation, and 

5. Learner change. 

The results of these data are summarized in Table 12 in the goal attainment scaling strategy. 

A score of -0- indicates that the objective was met to the degree anticipated. A score of more 
than -0- indicates a greater than expected outcome, and a score of less than -0- indicates less of 
an impact. The data provided in Table 12 show that the greatest impacts were in family 
involvement and agency cooperation and collaboration. The major project impacts are 
summarized below. 

Overall Impact 

1. Parents of infants demonstrated the competencies to embed multiple skills into routines and 
activities. Family awareness of the project activities increased over 90%. 

2. All children/youth were able to demonstrate progress if recommendations were 
implemented. 

3. Over 65 children/youth had a receptive and expressive communication systems that were 
planned across current forms/functions of communication, yearly objectives, and potential 
future skills. 

4. If school personnel had not implemented 50% of the recommended outcomes by the second 
TA visit, 95% would not implement them by the 3rd, 4th, or 5th visit. 

5. Community employers are willing to assist in job training activities and even hire young 
adults with deaf-blindness upon graduation. Vocational rehabilitation activities assisted in job 
tr ainin g while the young adult was in an .educational program; however, project staff had to 
provide follow-along a^r graduation. 

6. Families and service providers were extremely satisfied with technical assistance activities 
(Over a 6.0 rating using the 7.0 McCallon scale). However, there was no relationship 
between satisfaction and implementation. 
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Cost and P ersonnel Effort Acrnss Mqjnr Tasks 

Table 13 outlines the monthly average of personnel time in hours across major tasks 
and objectives. A specific cost analysis is available throughout the University. The results in 
Table 13 do show the tremendous amount of travdl time that is necessa r y to provide direct 
fiunily intervention and on-site technical assistance across the state. Th^ data also 
demonstrate the rimp. necessary for cooptation and collaboration activities. Direct 
intervention activities during the first two years of the project and direct family traimng (33 
infants and toddlers) required more time and effort than the technical assistance activities. 

The travel costs for intervention and technical assistance activities, conferences, and 
project directors' meetings are outlined in Table 14. Intervention supply costs for low 
technology devices and intervention materials are provided in Table 15. 

Table 13 

Time Across Tasks 



SUfT 


Maoagemeot 


Af«ocy 

Coordinatioa 


Staff 

Cootdituttioa 


Direct 

AjMMmeOt and 
Interveodoa 


Technical 

Awittaoce 


DiMeminatioo 


Data Input/ 
Analytia 


Travel 


Product 

Dflvelopmeta 


Other 1 


Kat 


10 


13 


11 


10 j 17 


6 


4 


31 


19 


11 


Becky 


3 


17 


9 


18 


4 


2 


11 


19 


4 


7 


Tberetf. 


.5 


35 


12 


7 


11 


0 


5 


28 


3l 


32 


BeCty 


.5 


17 


.5 


2 


0 


1 


0 


15 


1 


5 


EUeea 


0 


30 


6 


4 


8 


1 


5 


17 


27 


7 


VaoesM 


12 


2 


7 


0 


0 


0 


63 


0 


12 


26 


Jea 


23 


22 


16 


0 


0 


13 


0 


0 


7 


15 


ToUU 


49 


136 


61.5 


41 


39.5 


23 


88 


110 


101 


103 
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Table 14 

Travel Costs Across Proif y-t Years 



TRAVEL COSTS ACROSS PROJECT YEARS 


PROJECT YEAR 


INTERVENTION 


OUT-OF-STATE 

CONFERENCES 


PROJECT 

DIRECTOR'S 

MEETING 


YEARI 


8,786.40 


617.67 


1,441.38 


YEARH 


12,659.00 


282.80 


1,589.06 


YEARm 


8,914.73 


1,344.17 


764.74 


TOTALS 


30,360.13 


2,244.64 


3,795.18 



Table 15 

Intervention Supply Costs Across Project Years 



INTERVENTION SUPPLY COSTS ACROSS PROJECT YEARS 


YEAR 


COSTS 


YEARI 


1,744.89 


YEARH 


1,502.02 


YEARm 


1,442.07 


TCXTAL FOR ALL PROJECT YEARS 


4,688.98 



X. Statement Where 
Additional Information Can Be Found 



Copies of the current project r^rt can be found in ERIC. Copies of all dissemination 
projects may be requested from the Department of Special Education. All data source 
information is also available upon request to the Dq^rtment of Education, University of 
Southern Mississippi, Box 5115, Hattiesburg, MS 39406. 

XI. Assurance Statement 

An assurance is made that a copy of this report has been sent to ERIC prior to January 
1, 1996. 
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Personal Futures Plan Summary 
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APPENDK A 
FOCUS FLYERS 



Number 1 October 1993 




"Focusing on Quality Services to Infants, Children, and Young Adults with Deaf-Blindness" 



Fnnrti onal Activities and Partial Participation 

I Wliat are functional activities? Activities that we normally do that lead to meaningful results such as going places, working, and 
participating in recreational/leisure activities. Some examples are Rowling- to particpate in recreation. Washing clothes - to take 
care of ones own needs. 



[I 



Wliat is partial participation? Allowing someone to do part of an activity. 
someone else turns the dial or using a ramp that helps the ball roll. 



For example: dro pping cl othes into the washer as 



n 

j 



What can we do? 



Too often, service providers and families hurry through functional routines and activities in order to have 
time to "work" with uiC child or student with disabilities. We often hear.. ."We can only take 10 minutes 
for a snack or 15 minutes for lunch; so that, we can 'work'." Let us look at what happens when we rush 
through functional activities or routines: 

yy First, we may miss many opportunities for teaching communication, mobility, orientation, and daily 
life s kills . 

yy Second, the students often recognize when an activity is non-functional and may become bored and 
begin to "misbehave"...They may have figured out that the activity is leading no where. 

yy Third, we will have problems with the student using the skill across other activities and situations. 
Remember, it is unlikely that a student with severe disabhlities will use the skill unless it is taught 
within a functional activity. 

We need to focus on more functional activities and interactions that go on in each of our daily lives. As 
parents, brothers, and sisters you can do this, and insist that your child's teacher does this. As service 
providers, we need to "team up" with parents to determine what activities and routines are most important 
to the farriily. 



How can we do this? 



m Determine one or two activities that are carried out each day. Think! ft my child or my student 
does not learn this, will someone have to do it for him or her later in life. If the answer is yes, 
then it is probably funrtional. Now here are some examples. 



I YES NO 

I ... putting balls into a cool whip container □ □□ 

I ... putting trash in the waste basket □□ □ 

I ... tying a shoe on top of a desk O Cx] 

I ... tying a shoe on your foot [x] O 

I ... putting dishes in a sink El O 

O 
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Contimed^om 



How can we do this? 




Think about activities across work (even young children can have some responsibilities around the 
house), leisure^lay, daily life, and community outings. Some ideas for parents this summer may 
include: 

✓ helping mow the yard or water the flowers^lants 
^ helping tie the trash out 

✓ putting the dirty dishes in the sink or unloading the dishwasher or dryer 
helping wash the car 

✓ volunteering at the YMCA/church (older children) 

Remember, every activity or interaction can be divided into three parts: beginning, middle 



f^"| Each child or student has a number of desired outcomes that the family and the professionals 
wish for them to accomplish. These can be included in the beginning, middle, or the end of . 
the activity. Sometimes, many skills can be included in all three parts. 

E One of the most important tips for parents, brothers, asters, and teachers is PARTIAL 

PARTICIPATION. Now what is partial participation? It is allowing the child or student to 
participate in some way in every activity regardless of his/her disabilities. Here is how you can do it. 

✓ Allowing them to do some parts themselves - Packing silverware for the picnic 
✓ Providing them with some type of adaptation to perform the task - Using a foot or hand pedal 
to open the garbage can 

✓ Giving guidance and support instead of performing the task for them 
Remember! The student needs to feel successful too. 



and end. For example: a picnic in the park 




BEGINNING 



helping get food for picnic 
loading the car 
going to the park 



MIDDLE 



eating at park 
throwing away the trash 
loading the car 



iMi 



unloading the car 
putting things away 








2 
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Cot^med^ron^a^^ 



How can we do this? 



m Think which of the following activities you do for your child or student! 






I wipe his nose without having him help. 

I make his bed without having him at least put the pillow on the bed or pull the 
sheet up. 

I open things for him. 

I put things away for her. 

I get things for her. 

I feed her without having her help. 



m Opportunities to participate in household and paid work, to purchase things, to play/recreate, 
to see to our own needs are critinal. Remember; the child or student may not oe completely 
independent, but he/she can PARTICIPATE. How many of us are able to completely service our 
cars? Some of you may pump your own gas, some may change the oil, and some may change the 
tires. There are levels of what we do in any activity. As parents and professionals, we cannot waste 
time teaching things that wOyead the child no where. When you are thinking about developing or 
updating lEPs - THINK across home, work, play, community, and daily life. 




\ '■ 'N E W. . P R O J.ECT "AG T 1 VlT I ES ' 






We will be contacting the schools who returned their Needs Assessments to see if our 
project can help them improve the quality of services to students with deaf-blindness. 
We welcome and encourage every parent to be involved in our activities. 



confer E N e E $ UP DAT E 



*1 



Many of you missed the Association for the Rights of Citizens (Aic)Alie Association for 
Persons with Severe Handicaps (TASH) conference held in Greenvihe. A parent of a young 
man vnth severe disabilities discussed some unique ways in which they accessed monies from 
agencies in which their child was on a waiting list. These monies were used to hire a personal 
attendant to manage tr ans portation to work, recreation, and buddy time. We will try to keep 
you informed about conferences or provide a brief summary. 




We would like to thank Jackson Public Schools for working with our project and 
teaching us more about: 



❖ Work opportunities in the school (One student is loading the staff drink machine), 

❖ Peer buddies helping the student (a peer buddy helps the student unlock his 
locker), 

❖ Looking into the community to see what jobs may be there for students with 
deaf-blhidness. 



PROJECT, STAFF 
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"Focusing on Quality Services to Infants, Children, and Young Adults who are Deaf-Blind" 



TO PIC ; ' 



Communication Interactions 



This informational flyer and the next two flyers will provide information about communication. The series will 
include: 

1. Communication Interactions (It takes yo u and vour child) 

2 rnmmnnication (How children understyd vour messages to them ) 

3*. Expressive Communication (How children get their messages aaoss to vou) 

What is Communication? Communication is the exchange of a message between two or more people. Everyone 
communicates in many different ways and for many different reasons. Children who are deaf-blind may never 
leam to talk. This does not mean they cannot communicate with you. This does not mean that they cannot 
understand what you are trying to communicate to them. 

AND 

Why is communication important? You teach children: to play, to leam about their world, to interact with you, 
to do daily tasks and to work. 

You do this by communicating with them. Children leam that they can make changes in their world by 
communicating their wants and needs to you. Children must have a way to make choices in their lives. 




FIRST, you must give the child a reason to communicate. Children need to be involved in functional activities 
both at home and school For younger children, activities may be eating, bathing, changing clothes and playing 
with sister. For older children, activities may be swimming, cooking and working. How many activities is your 
child or your student involved in? 



???(Juestions for Parents and Teachers? ? ? 



1. How many different people interact with your child/your student in a day? _ 

2. How many interactions occur in teaching an activity? 

3. list the daily activities in which you inteaa with your duld or your student 

I HOME— I I SCHOOL I 




4. How many opportunities to communicate with you does the child have in different activities? 



□ 


Rare/None 


□ 


One-Two 


□ Two-Five 


□ 


Five-Ten 


□ 


Ten or more 


Si 
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SECOND, look at your child or student during functional activities. How is he/she communicating with you? 
For Example: 



Functional actmty 



Eatmg 


► 


Dressing 


— ► 



Ways child may communicate to you 

Child oi«ns mouth for "more." 
Child raises hand for "out" 
Child touches yellow shirt 



THIRD, you must make sure that every child has both receptive and expressive communication objectives 
included in his/her Individual Education Plan (lEP). Parents and teachers should check on this. 

FOURTH, make sure that eveiy person who interacts with the child knows how he/she understands messages. 
Every p^on should also be aware of how the child communicates. STOP, WATCH THE CHILD AND 
READ THE tiESSAGEf “SIGNAL". Parents and teachers need to work together to: 

<=» increase the opportunities the child has to communicate 
increase the different ways in which the child communicates 
increase the different reasons a child has to communicate 
<=» increase the people, the things and activities that the child communicates about 



HOW YOU CAN DO THIS 






Interact often with your child or your student Give him/her a chance to understand what you are going to 
do before you do it Give your child or your student a chance to make a choice, or to request "more." 

m Allow your child or your student to participate in activities as much as possible. 

1^ Make sure your child has a Name Sign. This may be the first initial of his/her name on his/her chest 

m Make sure that you have a way to identify yourself to your child or your student, for example: 

o for sister, her long braids 
o for dad, his beard 
o for mom, her rings 
o for teacher, her ^ort hair. 

■ 51 Give the child an opportunity to communicate with you. 

m DO NOT act on the child without letting him/her know what will happen or where he/she is being taken. 



AN EXAMPLE OF A COMMUNICATION INTERACTION: 

''♦•Approadi’tbcchOdsl6wly*IrtWiate:sindlorj5eiis^;yoarbiT^ 

* Use the duUi’s name s!^ a oil chest IbrJa > ; , 

hlm^er fed 

Ld the chOd know you are ^ins to the car by letting them take or fed a set of keys. ; :v s 
'H.dp1the|^li;;li^ cfeilt if thejcanU db'this by'ihdnsdves. ' 



BEST COPY AVAILABLE 



- 2 - 



82 





Number 2 



December 1993 




(((« FOCUS Ftyiii 





Post an example of an interaction for your student in your classroom; so that, everyone (peer buddies and 
all service providers) follow this. 



REMEMBER! TEACHING IS AN ACTIVE PROCESS, NOT A PASSIVE CONDITION. 

EVERYONE WHO COMMUNICATES WITH YOUR CHILD IS TEACHING SO, 
TEACH YOUR CHILD/STUDENT TO COMMUNICATE HELP YOUR 
CHILD/STUDENT WAN! TO COMMUNICATE GIVE YOUR CHILD/STUDENT 
A REASON TO COMMUNICATE. 



P R O j E CT , ' A C T I V I T l l S 



The Mississippi Statewide Project for Lidividuals who are Deaf and Blind feels strongly that every 
child can learn different ways to express their messages. Every child can leam to understand the 
ways we communicate to them. Our projea can assist parents and teachers who have 
cluldren/students on the Deaf/Blind Registry. We can; 






/ 

/ 

/ 

/ 



Send you written inforaiation 
Loan you videotapes 
Provide inservice training 

Provide follow-along technical assistance for those districts committed to making a change. We 
feel that it is critical that parents be involved. 



If your district is interested in learning more about developing a communication system for an 
individual smdent or students with deaf/blindness, please contact us at 1-800-264-5135. 




S(PECIM. 










The project is working with a number of school districts to host one or more inservice training sessions. These sessions will 
address the needs that were developed by the school distria based on the Needs Assessment Surveys, which were returned to 
the project We would like to thank the following schools for woddng with us to arrange specific inservice training activities: 



♦ Copiah County Schools 

# Mississippi School for the Blind 



# Indianola Public Schools 

# North Pike Separate Schools 



* Lauderdale Public Schools 

# Yazoo City Schools and Head Start 



The projea is continuing work with the Jackson Public School to develop videotapes and materials that show examples of: 



0 Model classrooms 
0 Transition 



o Functioml skills curriculum 
0 Job training 



We wish to thank the following persons for working with us o ese efforts: 



• Nancy Batson. Program Developer 
t Jeanene McGee, Program Coordinator Middle School 



# Diane Brady, Program Coordinator Secondaiy School 

* Kim Sweatt. Technical Assistance Consultant in Functional 

StaTls- Total Ta^lc 




.3. 
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Kathleen Stremel 
Theresa Bennett 



Rebecca Wilson 
Vanessa Molden 



Eileen Milner 
Jan Holston 



Betty Busbea 




If you would like to have a t ^pic or area discussed in our focus flyer or if you would like to be olaced on our 
mailing list or know of someone who might benefit from our flyers, please fill out and return the form below. 



Name: 



TOPIC/AREA: 



School District/Agencv: 

Address: 

City: County: 



Please place the following persons on your mailin g ijst 



Name: 



Name: 



School District/Agency: 

Address: 

City: 

School District/Agency: 
Address: 

City: " 



County: 



County: 



MAIL TO: 

Mississippi Services for Individuals who are Deaf-Blind 
Umversity of Southern Mississippi 
Department of Special Education 
Box 5115 

Hattiesburg, MS 39406-5115 
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Mississippi Services for Individuals Who Are Deaf-Blind 



iiPlMy lit 

^Focusing on Quality Services to Infants, Children, and Young Adults Who Are Deaf-Blind** 



R^irgi ptive Communication 

-Rebecca M. Wilson- 

WHAT IS RECEPTIVE COMMUNICATION? Communication requires a person to send a message and another person to receive or 
understand the message. Recepdve communication is the process of receiving and understanding a message. It is often difficult to deter- 
mine how a child who is dcaf-bhnd receives communication. We must pay close attention to the way we send our message to a child and/or 
smdent vrfio is deaf-blind or multidisabled. 

The purpose of this flyer is to: 

0 Describe the reasons for communicating with a child/student who is deaf-blind. 

0 Provide suggestions about alternative ways for the student who is deaf-blind to receive infonnation. 

0 Encourage parents, teachers, speech pathologists and other support penonnel to ask questions to determine the child's/student’s unique 
receptive communication needs. 



WHAT ARE THE CRITICAL REASONS 
DEAF-BLIND? 



TO SEND MESSAGES TO INDIVIDUALS WHO ABE 



Think about living in a world where you cannot see or hear what is going on around you. Listed below are rules to remember when 
interacting with an individual who is deaf-blind. 



R I 




0 Let the child know that you are present - You might touch his band or shoulder. 
0 Identify yourself - perhaps using your ring, watch, perfume, or hair. 


'Ahnji 


U 




0 Always let the child know what is about to htqtpen. NEVER aci on the child - For 




L 




example touch his lip before giving a bite of food. 




B 

S 




0 Let the child know where he is going - For instance, give him a set of keys to indicate 


w 




"going for a ride". 

0 Let the child know when an xtivity is finished- Use a gesture/sign for "aU 








gone" or "finished" or let him help put the obj^;cts away. 



It is very difficult for an individual who is deaf-blind to understand how he should respond to a person’s communication. This is 
espwially true when the diild/student has a limited understanding of speech cues. For example when a child is given a gesture or sign 
eat , is it a command or Is it a question? Maybe the teacher is texhing the child a new vocabulary word and wants the child to imi- 
tate the sign. The following suggestions may help the child/student understand what you want his respotute to be. 

• If you would like for the child to answer - keep your hands in contact with the child and wait. 

• If you we giving the diild a command - tap twice on the child’s shoulder. 

• If you are giving the (Md a commeni or reinforcer • mb the child’s shoulder. 

• If you would like for the child to imitate you • tap twice on the child's hand. 



Ranembff you nay be itneHi|ethit k 
notnoceivod. Itiioptoyoutofindi way fordaduld 
to ivdve your fWMiie, thn you nttfi cxpvMl 
the childk UAdoAnding U> higher fens. 
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HOW CAN WE GET CHILDREN WHO ARE DEAF-BLIND TO UNDERSTAND OUR MESSAGE(S)? 

The conununicadon map below may assist you in determining the current ways that your chUd/studeni receives messages sent to him. The 
map will also guide you as you focus on future ways to send your messages to the child/smdent Cues in the first segment are simplistic in 
their form. They are usually concrete and given to the child through touch or in close proximity to the child's body. As you move across 
the map, ttie cues baome more abs^t As noted by the arrows, all cues are given with speech. This enhances the possibilities of the 
child to receive additional information through sound and other e’cpressions. Brief explanations with examples of each type of cue follow 



COMMUNICATION MAP 




RECEPTIVE COMMUNICATION CUES 

EXPLANATION EXAMPLES 

Naiural Conicxl Cues - are occurances that happen frequently An alarm clock ringing 

during an activity or routine that send a message to the child. Running water in a tub 

Putting a bib on a the child 
Undoing a strap on a wbeelchair 

Think about routines that you do everyday with the child. Lock closely to see if he is showing signs of anticipation of the natural 
context cues that are occuring. For example: opening his mouth when seeing the bottle or wiggling when the water is running. 

Moving the child's hand to mouth to eat 
Moving the child's arm up and down to play the 
drum 

Swinging the child's leg to kick the ball 



MovementCues or Ta ctile Gestures • are motions given that 
actually move the child through a pattern that is related to an 
activity. 
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sigi^s used 10 get a simple message across Touching the child's lip to indicate open your mouth for food/drink 

to a ^d wth little vision or hearing. The cue is given by Touching the child's shoulder to let them know someone is there 

touching the child s body in the area that is related to the message. Pulling on the child's waistband to indicate time to change diaper 

Qbiwt Cues - are real objects, minature objects or associated Spoon -time to eat 

objects that allow the child who has difflculity understanding Floades • lii/ic to swim 

speech to gain more infoxmatiom Keys • lime to go 

Real objects are easier to rwognize because they are actuaDy used in an activity (diaper, coke can, keys etc.). Miniature objects 
representations of a real object However, vision abilities must be taken into account . The most difficult to 
understand may be the associated objects or pan-\^iiole objects that stand for something (clock-for time, wheel-for play truck, etc). 

Start by using just a few object cues that will represent activities that occur very frequently or that the child really enjoys. Before 
the activity occurs give the child the object cue. Be ConsisicatH After many times see if the child is anticipating the activity 
by getting excited, smiling, or smacking his lips indicating an understanding of the activity. Then you may begin to add more cues. 
Be sure tto the school and home are using the same cues and that everyone is presenting them in the same way. Always consider 
the child s vision when deciding what object cues to use. The size, texture and color may make a difference. 



Gcstlffg Cu« - are body expressions that people use everyday to Waving good-bye 

communicate. A child must have some vision to see the gesture. Holding out a cup for more drink 

Shaking his head for yes/no 

Pictures Cues/Line E)rawiii gs/C)ther Tangible Svmhnlf; - may 
be used to receive messages if the child has adequate vision to 
discriminate pictures or simple line drawings. 







0 -* 

_Go_ 




15 " 

NapTimp 




!! 

_Eai_ 



when determinmg the size of a picture or the need to u:;e line drawings. There are many other tangible symbol systems that can be 
utilized (Piesyms, Blisssymbols, textured symbols, raised thennofax, etc.). 



Visual and Tactile Signs - are symbols expressed through rtianual signs 
that are based upon movement, placement, configuration and directionality. 

Due to the type and extent of the vision impairment, signing may need to be within close range of the child's face or directly in the 
ccn» of their vi^al field or to one side. For a child who has limited or no vision, gestures and signs must be in contact with their 
bodi^. For a child, who is totally blind, but cognitively able to understand the symbolic nature of sign language and/or finger 
spelling, the tactile modality may be used. Signing and/or finger spelling is received by having the receiver place his hands over the 
hands of the person sending the message in order to feel the sign. 



always used when communicating to the child. Even if a child docs not hear the spoken word, he may receive infonnation from 
your facial gestures and expressions vben you are speaking. Consult with a speech pathologist when developing a specch/languagc/ 
communication program, 

Wnucn ^OTds/Br 2 lll£ * are used by individuals who have the skills to understand symbolic writtcn/brailled language. There arc many 

types of electronic equipment that provide braille output Consult with the vision specialists or other resources used by individuals who 
arc blind. 



HOW CAN WE DO THIS? 




CONSIDER 




Consider the hearing and vision abilities and disabilities of the child. 



A communication system wUl not be effective if it Is developed without the child’s use of prescribed adaptations. If the 
child can benefit from glasses, hearing aids, or oiha ad^ve equipment they should be used at all times. 



Is the child totally deaf? 

Does the child Itave some usable bearing? 

•'a. 
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If the child has an impairment, altemanve forms of receptive communication may include: touch, object, sign or other 
cues. These alternate forms also depend on the child's vision, motor and cognitive abilities. 




Is the child totally blind? 

Does the child have some usable vision? 



Vision is the major source of information to any individual. Look for alternative ways to provide information, such as 
touch and object cues, large print/pictures/line drawings, braille and speech. Perhaps the pictures need to be black and 
white line drawings (without color or background) and/or held closer to the eyes than usual. 



Consider the motor abilities and disabilities of the child. 




What is the best position for the child to use his vision, hearing and/or touch efficiently? 



The answers to such questions require the input of more than one person. Parents and various professionals must 
woric together for the child to function efficiently. It is important for the child with motor disabilities to be able to 
receive information; therefore, parents and professionals should think of the best way to provide this infoimation. If 
touch cues are used, remember to find the parts of the body that will receive the messages most effectively (touching the 
child's back may set off a reflex. Try touching his shoulder). Let us suppose a child is blind in his right eye, and the 
physical therapist is working on grasping with the right hand. The speech pathologist has also recommended the use of 
objea cues for receptive communication, and the mom would like a way to let the child know he is going for a ride in 
the car. 

PROBLEM: Since the vision is reduced on the right side, the child may lose information when he grasps the keys with 
his right hand. 

SOLUTION: The physical therapist recommends the child be in a good seating position (with appropriate support) and 
train the child to turn his head to the right to inaease his vision capacity by using his left eye. 



Consider the cognitive abilities and disabilities of the child. 




Does the child show interest in and recognize people, objects or aaivities? 



Look for an indication the child is paying attention to what is going on around him. For example, the child may be 
looking or reaching for toys, sm i l ing at people and/or fussing when hungry. Also look how the child reacts to certain 
people, objects and activities. For example, he smiles when dad comes home from work, gets excited when it is time to 
eat and/or cries when taken into the bathroom for baihtime. This information will be helpful in planning routines to 
increase the child's communication. 




Does the child understand that a picture, line drawing, word, or sign represents a person, object or activity? 



To use cues that are symbolic such as pictures, line drawings, word, and/or signs, the child must be able to associate 
a meaning to the symbol. Remember, symbolic cues (picture of a tub etc.) are much more difficult than environmental 
cues such as running water in tub to indicate bathtime. 



Rcfcnacei: 

Cooley, E. (198T>. Getting in touch with i child who it deif-blind rVideoupe). Resevch Press. 

Musselwhile,C.R. & St Louis. K. L. (19821. Communiesrion Ptommine for th> « iveixlv hindicipped: Vocal «nd non-vnesl itratt^ML CoUeje-Hill 
San DiegOs Odifonia. 



Reichle,J.,Yoric.J..ASigsfoos.J. (1991). Implementing sugmentitive ind sliernative com munication strsteuies for lesmen with diuhilitW 
Paul H. Bnxiks. Baltimofc. KUiylaixl. 



SfremekK. * Wilson, R. (1988). Providing services for leimen with severe tun diesns: Module for deveinpiny cominunic.rion The Univenity of 
Southem Mississippi Hattiesburg. Mississippi. 
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WHAT IS EXPRESSIVE COMMUNICATION? Expressive Communication involves sending a message to another 
person(s) for the purpose of: (a) making something happen, or (b) stopping something that is happening. Qiildren and 
youth who are deaf-blind may communicate with others in many different ways. It is important that parents, siblings, and 
service providers be responsive to the communication expressed by the child/student who is deaf-blind, and that they 
provide opportunities for expressive communication to occur. 

The purpose of this flyer is to: 

0 Discuss the reasons or uses of expressive communication, 
o Discuss the many forms that may be used for expressive communication, 
o Discuss the progressive nature of communication developmenL 

0 Encourage parents and service providers to be more responsive to their child’s current fonns of communication. 

0 Encourage parents and service providers to develop a "Map" of their child's current and future expressive communication 
needs. 

Throughout this flyer, the name LS£ will be used as an example to represent any infant, child, or young adult who is deaf- 
blind. Think of Lea as your child or the student in your classroom. 



WHY DO CHILDREN/STUDENTS COMMUNICATE? fREASONS TO COMMUNICATE) 

The primary reason that everyone communicates is to get an outcome. What will happen if parents and service providers 
do not expect Lcs to communicate, and they do everything for him? LS£ may learn that: (a) "I don't need to do a thing and 
I get fed, dressed, and rocked, and/or (b) "Nothing I do gets me anything or anywherc...so..ril just stop trying to 
cmiununicate." What are the early reasons for to communicate? 



Fust, Protest or Rejection is used to get another person to stop! Even if Let doesn't talk, his message may mean: 

- "Don’t touch me!" - "I don’t like that!" 

- "I don’t want another bite!" - "Stop doing that!" 

Second, Attention is used to get people to attend. Lfic!& message may mean: 

- "Mama." - "Hey, herelam...lookatme!" 

- "Come over here!" 

Third, Requesting Continuation is used to get more of an activity or get more of an object, Lee's message may mean: 

- "I wantarwlhcrbitc." • "More bouncing, please." 

- "1 need more work." • T want to play ball some more." 
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Fourth, Requesting or Making a Choice is used to express wants, needs, and preferences. Lee's message may mean: 
• "I want chocolate milk." (not more food) ■ "I'd like a hamburger!" (not a drink) 

- "I need a break from my work," 

Later, other reasons to communicate may be needed. These reasons may include: 

Greetings and Social Comments, such as "Hi." "Bye" and "Thank you." 

Offering, such as "Would you like some?" or "Here, have some of mine." 

Comments, such as "Mine," "This is good," or "The table is dirty." 

Reply, such as "Okay" or "Later." 

Remember: The messages, provided as examples above, may be expressed in marry different ways other than speech 
or signs. 



HOW DO CHELDREN/STDDENTS COMMUNICATE? (WAYS TO COMMUNICATE) 

Initially, Lee's mom and dad "read" his cries and movements as having meaning even though Lg£ did not purposefully 
communicate his needs to anyone. People began to respond to Lee's movements and facial gestures as communication. 
Then, LS£ began to understand that his movements made certain things happen...he was beginning to have some control 
over his world. Later, Lee's mom, dad and teacher got together to figure out how could communicate with more 
people and in new ways. The Expressive Communication Map presented below can be used as a guide for three purposes: 

B To determine the ways in which your child is able to communicate with you right now (Current), 

To determine the way or ways in which your child can be taught to communicate during the next year (lEP 
Objectives), and 

CJ To determine the ways that your child might be able to communicate in the future (Visionary Planning). 




As you look at the map you will notice that, initially, the "ways" to communicate are simple and concrete. As you move 
across the m<^ you will see that the ways to communicate become more difficult. Lee is able to use a number of diflerent 
ways to communicate the same message. When Lee does this, he is sdwwing more "purposeful" communication behavior. 




• 2 * 




Niiinher4 



April 1994 








Service providers and parents should discuss: 

0 How many different ways the student is communicating currently, 

0 The new ways that could be taught during the year, and 
0 Possible ways that may be taugltt in the next five years. 

You may use the color-coding that is shown, or you may make up your own. Parents should be given a copy and a copy 
should be placed with the child’s records. Too often, the child's communication system is not planned or maintained 
during periods of transition. When that occurs, valuable time may be wasted by; (a) changing the child’s program when 
the current one is working, (b) trying things tiiat didn’t work in the past, or (c) teaching something that the child already 
knows. The explanations and examples of the different forms or ways in which your child may communicate are listed 
below. 

EXPRESSIVE COMMUNICATION FORMS (WAYS TO COMMUNICATE) 



EXPLANATION EXAMPLES 

p ^rial F.ypressions - These early forms may not be purposeful communication, Opens mouth for more. 

but simply reactions. Lee's reactions may indicate pleasure or displeasure. Turns head away. 

Smiles or grimaces. 



Vocalizations - Early vocalizations may indicate pleasure or discomfort/ 
distress. Parents may notice that when LS5£ is uncomfortable or not pleased, 
his voc^izations are louder, longer, and have different inflections than when he 
is happy. 



Body Movement LS£ niay use large body movements or more specific body . 
movements to express his wants. Initially this may be used as a protest or 
to request more. At this point, is demonsuating that he anticipates that an 
activity will continue. Purposeful communication will occur only if other 
people are responsive to L^’s specific movements. 



; control) - Eariy assistive technology may include 

a switch that is connected to a tape recorder (for music), a fan, a vibration 
pillow, or lights. This is not a communication response, but this may be 
teaching cause-and-cffecL Hopefully, he will learn thm if he makes a 
ce’^jun movement, he can have some control over his physical environment 



Cries to indicate discomfort 
Makes soft "u" sound when rocked. 
Makes loud "a" sound when music 
goes off. 

Makes gentle "wee" sound when 
swinging. 

Moves body when person starts 
rocking him and stops. 

Moves body back when person starts 
giving a back rub and stops. 

Turns head away from disliked food. 

Touches Big Yellow plate switch 
(AblcNet) to turn on faa 
'Touches vibration pillow (Toys for 
Special Children). 

Pulls strings on 1^11 Switch 
(AblcNet) to turn on bright lights. 



Switch Activation (social control) - If LC£ is not able to get other people’s 

attention by vocalizations, by ph;^ical touch, or going to them, he should be 
tau^t other ways of calling or getting people’s attention. A switch may be 
hooked up to a tape recorder that has a loop tape with a recorded message, 
"Come here, please." A simple buzzer may also serve as a calling device to 
get people's attentiem. 

Touch Person - Lee will need to Icam that things in his environment don’t 
just hsq>pen. Other people can control outcomes if he communicates to them. 

If Im the motor ability to touch another person to communicate, this is 
important to tcaclt In order to show that ]Lfi£ has purposeful communication, 
he must look, turn to, or touch another person to pur[roscfully coi^unicate to 
that person, litis can be draic by eve gaze (if Lai has cnou^ vision to do this). 
It can te done by moving one’s body toward the other person or it can be done 
by touching the other person. Initially, L££ niay only touch you if you place 
your h^ 1/2 to I inoi from his hand. Thett, you can begin to move your 
hand away so that he has to extend his hand farther to touch you. 




-3- 



Aclivates a buzzing device in a job 
placement to indicate, "Need help" 
or "Need more work." 

Presses a switch with a red satin 
heart that is connected to a tape 
recorder that says, "Give me a hug." 

Touches Mom’s hand to get another 
bite. 

Touches Dad’s arm to get more 
tickling. 

Pushes brother’s face away to indi- 
cate, "Leave me alone." 
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Manipulate Person - Once can touch a person, he may begin to take the 
person's hand and move it toward him or toward an objexA that he wants. We 
can help make this happen if we don't move our hands immediately when he 
touches us. In this way, will have to work a little bit harder to make some- 

thing happen (outcome). 



Touch Object - We also want Lee to touch one (out of two or more) objects to 
request a choice. At first, do not provide him with two "good" choices. Use 
an object he dislikes (a cool washcloth) and one he likes (oatmeal with 
cinnamon). This gives Let a rca^n to touch one object and not the other. 
Later, you can use two items, which be likes, to allow 1dm to make choices. 
L££ may turn his cheek to touch the object if he does not have use of his arms 
orhandk He may move his hand only an inch to touch the chosen object A 
physical or occupational thenq)ist may help determine the best motor move- 
ment 



Pulls Mom's hand (with the spoon) 
to his mouth. 

Pulls Dad's arm to his tummy for 
more tickling. 

Pushes peer’s hand to open locker 
in the hi^ school. 

Touches warm applesauce. 
Touches keys (to go riding) versus 
paper towel. 

Touches waistband to indicate, 
"Go to bathroom." 



Extend Objects - will be able to extend objects only if he has the motor 
ability. All children will not have this ability, and all objects can not be 
extended. At first, Lee may extend the object only a short distance. Gradu- 
ally, he will learn to extend the object farther. At first, may extend 
objects to you to get something in return (Remember...outcomcs). 



Extends cup to get more milk. 
Extends money holder for you to 
put in his "wages." 

Extends bowl for more popcorn. 
Extends lunch ticket to manager 
in cafeteria. 



Simple Gestures - Simple gestures should be taught before manual signs (if Lee Waves "Hi"/"Bye." 

h^ the motor ability). You and I use gestures to communicate every day. Lee Gestures "Mine." 

will still use simple gestures even though he may leam other complex ways to Gestures "Eat " 

communicate. Gestures "Finished." 



Pointing - Children without disabilities begin to point to people and objects 
before they leap to say their first words. Often, their first words may be 
paired with pointing. We all point on occasion to communicate something to 
somebody (especially in quiet places, like church). Of course, Lee's ability to 
point will depend on how well he is able to see and how well he can use his 
fine motor sl^ls. Many children who are deaf-blind will not be able to use 
pointing as a way to communicate. This form will have to be omitted. 
However, if Lsshas enough vision to see large objects or large piaurcs and 
has good motor skills, we want to teach him to point as a way to communicate. 

Two/Three Choice Communication Systems - Once is able to make a 
choice from two objects, we want to increase the number of choices. He may 
do this by pushing a switch on a Three-Choice-Light/Buzzer device (Toys for 
Special Children) to express his choice of the three items or he may push one 
of several switches that activate different messages on a tape recorder. If Lee 
is not able to make simple choices with objects, a more expensive communi- 
cation system will prol^Uy not work either. Remember, no system is magic. 



Complex Gestures - Once Lee is able to use a few simple gestures, then more 
gestures may be taught. Think of gestures that we may use instead of talking. 



Points to a light to get person to 
look. 

Points to Daddy when he gets 
home from work. 

Points to door to go outside. 
Points to clock/watch with large 
numbers to indicate, "Time to go 
to woik." 



Uses eye gaze to look at one of 
four objects velcroed to a plexi- 
glass form. 

Touches one of three switches to 
get desired item at lunch. 
Activates one of two switches to 
communicate where he wants to 
go (miniature objects may be 
velcroed to the switch; once Lsc 
learns that these may represent 
real objects or activities). 

Gestures "Want" 

Gestures "Put in here." 

Shrugs shoulders to indicate, "1 
don't know." 

Gestures "Come." 

Shakes head "No" and "Yec." 




• 4 - 



92 



Number 4 



April 1994 




({(«((f6cus FLVER 










Miniature Objects - Lee has learned to associate object cues with people and 
activities in his receptive communication program (sec Focus Flyer #3). He 
is now able to use small objects that are associated with an activity as a way 
to express his wants and needs. Now he can communicate about more.things 
in his environment 



Pictures and Line Drawings - may have enough vision (when he wears 
his glasses) to see picture symbols (black diawings/Mayer-Johnson) even 
though he can't identify photogr^hs. Line drawings are less expensive than 
miniature objects and take less time to find. If can see and understand 
these, we can use these as we increase his vocabulary. Lee's voc^ulary can 
be gradually increased. 



Hands handle bar grip to P. E. 
teacher to request exercise bike. 
Presses button on a Touch Talker 
(Prentke Romich) that has small 
objects glued to each of the buttons. 
Extends one of five small objects 
(vclcroed on a wheelchair tray) to the 
teacher to indicate where he wants to 
go. 

Selects picture of swing tc; indicate, 
"I want to swing." 
losses a 3-C3ioice Switch with a 
picture of a bucket indicating, "Need 
bucket to clean table in cafeteria." 
Points to a line drawing of a red 
square to indicate, "Put me on the 
red mat" 



Symbolic Communication - Manual signs, written words, systems with 
braille, and speech words are true symbols. They are abstract systems. 

Lee must understand that there is a 1 to 1 relationship between the symbol 
and the object/person/activity. The symbol being used "stands for" 
or "refers to" the real thing. This is a veiy difficult task for some children. 
If Lee has the cognitive abilities, he may be able to use an electronic system 
with speech output His symbol system may be large keyboard letters or a 
braill^ keyboard, depending on Ms vision, motor ^ cognitive skills. 



HOW DO WE DETERMINE THE MOST EFFECTIVE & EFFICIENT EXPRESSIVE 
COMMUNICATION SYSTEM? (MAKING DECISIONS AS A TEAM) 

Parents and service providers need to consider the child's/student's vision, hearing, motor, and cognitive skills. They must 
also consider his age and with whom he will be communicating. It is important to remember that commmiication 
development is progressive... (a) from easy to hard, (b) from limited wa'^s to many ways, (c) from few wants and needs to 
many, (d) from a few reasons to many reasons, and (e) with few people to many people. 




Consider the hearing and vision abilities and disabilities of the child. 



Determine your child's strongest sensory mode when making decisions about possible systems. 




When was the onset of the vision or hearing loss? 

Docs your child have the ability to hear (with hearing aids) and imitate some sounds? 
Can your child see shadows or color? 

Does your child see objects well enough to reach out for them? 



Consider the motor abilities and disabilities of the child. 




Is your child ambulatory? 

Docs he have full range of motion of his arms and hands or is movement limited? 
If he can't move his arms and legs, can he move his face from side to side? 
he grasp objects? 
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Docs he have the motor ability to extend his aim or point? 

Docs he have a tray on his wheelchair to attach objects, switchs, or electronic devices? 

Consider the cognitive abilities and disabilities of the child. 

Does your child seem to learn things quickly? 

Docs he indicate that he knows where he is going and what is about to happen? 

Is he motivated to do things? 

Docs your child try things again and again when he is learning new things? 

Does he smile when he has accomplished a task? 

Your child will not have to learn each form or way th.at was presented above. You will need to consider 
his vision, hearing, motor, and cognitive abilities and disabilities in order to: (a) strcn^cn current 
communication, (b) develop new ways to communicate, and (c) plan for more efficient ways for your 
child to communicate in the future. 

Remember... children and students who are deaf-blind will learn to communicate from their 

environment without ACTIVE TEACHING. Everyone must be responsive, consistent, and provide 
many different opportunities for the child to communicate. The next flyer will discuss how we can use 
caregiving routines and functional activities to increase both receptive and expressive communication. 
Strategies for teaching communication will also be discussed. 



References: 



Rowland. C. & Schweigert, P. (1989). Tancible symbol systems for individuals with rmilii^gnsorv Tnpicnn- Communication Skill 

Builders. 



Rowland. C. & Stremcl-Campbell. K. (1987). Share and share alike: Conventional gestures through emergent language. In D. Guess. L. Goetz & 
K. Stiemel-Campbell (Eds.). Innovative program design for individuals with dual sensory irnnaimientc fpp Baltimore: PaulH. 

Brookes. 

Stremel. K. & Schutz, R. fm press). Functional communication in integrated settings for students who are deaf-blind. In N. G. Haring & L. T. 
Romer (Eds.). Including smdents with deaf-blindness in typical educational settinas . Baltim Paul H. Brookes. 



Resources: 

AbleNet. Inc. 1081 Tenth Avenue, S. E.. Idinneapolis, MN 55414-1312; 800-322-0956. 

Hope Catalog (1994). Hopeliw. 809 North 800 East. Logan, UT 84321; 801-757-9533. 

Maycr-Johnson Company Non-Speech Communication ftoducts (1993). P. 0. Box 1579, Solana Beach, CA 92075; 619-481-2489. 
Prentke Romich, 1022 Heyl Road, Wooster Heights, OH 44691. 

Toys for Special Children, Steve Kanor, 385 Warburton Avenue, Hastings-on-Hudion, NY 10706; 914-478-9060. 
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Previous Focus Flyers 3 &4 discussed the receptive and expressive commumcation skills that can be taught to children 
and students. This focus flyer will discuss strategies to teach communication skills. 

^ NOTC: The primary audience for this flyer is teachers and speech/language pathologists. Parents and teachers should 
be working on me same communication sialis in the home, school and community. 

WHAT IS COMMUNICATION INTE31VENTION? Communication Intervention is the process of actively t>»ap>iinp 
the student to use his communication (a) more j&cquently, (b) more effectively and (c) to expand his mmviiimira Ti on striiw 
aOTss dme. Students who arc deaf-blind will need even more intense communication intervention than other students with 
disabilidw. Remember, if a student is not fiequcntly using his current communication skills and is not learning new 
communication skills, we are not actively teaching. In our opinion, each student who is deaf-blind should have at least 1 A 
receptive and expressive objectives on his lEP. 

The purpose of this flyer is to: 

0 Discuss how to select appropriate, individualized communication skills to target 
o Discuss how to use active teaching strategies, 
o Discuss the importance of interaction during activities, 
o Dismiss ways in which student outcomes can continuously be assessed. 



HOW ro DETERMINE WHAT TO SELECT FOR INTERVENTION 



l^rc are different types of assessments (Halle, 1993) that can be used to determine: (1) the specific forms and functions 
that the student understand and uses expressively and (2) the specific foims, functions and content that can be ♦au^ 
during the school year. Direct observation assessments should be utilized in the school and commtinity. An important part 
of the assessment should include ^lecific questions to parents. 



The following are examples of some questions that you and parents can answer by observing the student across different 
activities . The answers to these questions will determine ^propriate receptive and expressive objectives for an individual 
student Examples will be used with the name "Lee" as the student 




uestions to help detennine Receptive Communication Objectives: 



9 



Does Lee understand that a person is there to interact with 
him? 



EXAMPLES 



• If not (a) touch him or use a name cue, (b) increase the inter- 
actions th^ he has with you and others and (c) consistently 
provide his name cue. Make sure that he enjoys the interaction. 

Q -I- 
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Lm pvet "Hi nvet." gneu othm, {dayi ban in the 




gym wiUt otticn end intcncu with peea 





EXAMPLES 

? Docs Lee know who is communicating with him? j 

- If not, make sure that everyone has a "name cue or sign" I I 

that they use when they approach him. | Teacher leU Lee f«el her big watch. 



? Does Lee understand the way (form) you are communicating 
to him (speech, manual signs, pictures, objects, gestures, touch 
cues etc.) or docs he require p^sical prompting to con^lete 
a simple action (stand tq>, sit down, give, and/or take)? 

- If not, begin with natural cues that are part of activities that 
occur frequently; then use touch and object cues with these so 
that they begin to become meaningful. 

? Does Lee have many concepts/words (signs, gestures and 
pictures) that he understands? 

- If not, increase the words to be u.iderstood before teaching 
different forms. If Lee knows the gestures for up, finished, 
and by>\ teach him more gestures before using signs. 

? Should Lee be learning new fonns of receptive communi- 
cation? 

- Once Lee understands at least 5-10 words in one form, begin 
to pair a hi^r form with those words. 

? Does Lee know the purpose or function of your communi- 
cation? 

• If not, use different tactile cues. 

? What new vocabulary or concepts (words, signs, pictures 
and/or gestures) need to be taught for Lee to more 
fully participate in a routine or functional activity that is on 
hisIEP? 

- Add new vocabulary that is part of an activity that you are 
teaching. 



Bnutung teeth - toothpaste, toothbnish, water . cup, 
and wipe vour mouth. 



Tactile agas may be paired with the objects for a stu- 
dent with no vision; manual signs or line drawings 
may be used for students with some visioa 



you giving him direcdons, esidng qnestiens. male- 
ing comments and/or using models for him to imitate? 



Leave your hand extended for a question and rob 
Lee’s arm for a comment. 



Up - tottdi hands or arm. Lunch - a spoon or meal 
tidcgjndGym - a whistle or ball. 



Gestoses: give me, seardt. put down, come, eat and 
want 




uestions to help determine Expressive Communication Objectives: 



EXAMPLES 

? Does Lee use his current forms of communication fiequently 
or infrequently? How often does be make choices or let you 
know what he wants? 

■ If infrequently, you need to provide many more opportuni- 
ties for hun to conununicate. 



? Are frequent opportunities to communicate provided in the 
environment? 

• If not, analyze ftmctional activities to determine how more 
opportunities could be added. 



Allow Lm to chooM Idsuze activities, what he 
wants to eat, if he wants another bite and if he wants 
vQtt to move his whM^l^hair. 



During mealtime have Lee request what he wanu in 
the lunch line. If he cannot get it himself, have hbn 
request a napkin, incficate that he wants milk, 
request to throw paper in trash and put away his 
MkluZi 
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NOTE: If teachers have difficulty using natural situations for teaching communication, 

direct instruction should be used so that many opportunities can be available for 
the student to learn the new skill 
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Does Lee initiate communication in any fonn? 



- If rarely, use motivating routines or activities that occur 
frequently and begin to fi^e your prompts so that Lre begins 
toanticipate what will h^pen next TWnk what you are — 
doing for Lee. 

Docs Lee communicate to a number of persons (parents, siblings, 
teachers, service providers and peers)? 

- If not, teach peers how to communicate with him. Make sure 
that ^ persons who interact with him provide opportunities _ 
for him to communicate. 



Begin lo feed Lee or move hU wbedchair and WATT. 
If Lee does not le^Kxid in wy way, then piovide a 
coe forfaim to commanic^e. WAITlNGforaie- 
spoose is ^ sfaategy for cnoocra^ig 



Mom and/br a sibliitg to go with yon on a 
comnmnity tnp; demonttrate bow Lee can maW 
choices, pay for Ids poicase and show them what he 
bought 
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Should Lee’s form of communication be expanded to include a new 
fonn? 

« If Lee is frequently using his current fonn of communica- 
tion to communicate about many different things, a new 
(more difficult) fonn should be taught 



request more, get attention and make choices)? 







If Lee is canenlly using 20 actual objects to commu* 
nicate, try using smaller objects and object assoda- 
tioos; possibly later, line dnwtogs can be used, or if 

I has fine siolnr clrnic tnAittial vtAne 




paired with the objects. 



• If not teach early functions using communication fonns that 
he is already using. 

» If Lee can, teach him new functions such as offering and 
commenting. 



If Lee toadies you to get attention, have him toudi 
an object for dioice. 



? Can Lee use the same concepts or words across different activ- 
ities? 

* If not make sure that many of his concepts are used in 
different activities. 

* If he can, teach new concepts such as make, get and put 
away. 

? Can Lee communicate about something in each of the activ- 
ities included on his lEP? 

* If not first teach concepts/words that provide him a choice. 

*• If he can, include new words that may be used as com- 
ments, such as good, clean and dirty. 



level of 
Assess- 
0 succeed. 



REMENffiER - ^en though there are no prerequisite skills, begin the student's intervention at his curren 
co^'mwucation and begin the communication process from there, aiways moving ahead and asking questions. 
^ process of asking questions and getting itformation to make decisions. Set the student up 



Lee is going to paxtidpaie in a daily cxeicise pro* 
gram to gym; Iwe him select hii peer buddy. Make 
stoe that the peen give him achoice of the exer* 
cycle or have indicate **finisbe(r 

when the bell zings. 



If Lee totutoes you for mote food; begin another 
activity and WATT for him to touch you for mote 
play, more swina. or mote music. 



HOW TO DETERMINE WHAT TEACHING STRATEGIES TO USE 

You have to determine what strategies might be the most powerful to increase the communication objectives that have 







- 3 - 



Numbers 



June 1994 








been agreed upon by the parents, teacher and service providers. In general, communication is based on Joint 
Activity and Joint Attention. This means that the student will be more likely to communicate if he is engaged in an 
activity with someone, or if he and you are attending to the same person, object or event There are many strategies that 
can be used to teach communication. The following are some examples. 

1. If the student does not receive at least 50-100 opportunities in a day to communicate across the dififeient 
activities, use diieci instruction to teach. Use the following sequence to develop the intervention. 

^ Divide the student’s response into small, sequential steps. For example, if the target response is to touch a person 
to request "more," the following steps may be used: 

/ Use a receptive touch cue to ask, "Want more?" 

/ Touch your band to the student's band; after repeated times of touching your hand to the student's hand, leave 
yourb^ 1/2-1 inch horn his. 

/ Gradually move your hand farther away. 

4 Make sure that the objects/activities are motivating and reinforcing. 

4 Make sure that the reinforcer is directly related to the commuiucative response. 

2. Provide a specific prompt (1 time) and WATT sqrproximately 5 seconds for a response. For students who have motor 
impairments, the "wait time" may have to be longer with the prompt being repeated. Use the least intrusive prompt to 
get the student to respond. For example, if a sli^t touch will prompt the student to respond, do not use a complete 
physical assist The following sequence represents levels of prompts from least intrusive to most intrusive. 



4 Student iiutiates the targeted response when the object/ 
activity is not present 



EXAMPLES 



4 



Student iiutiates the targeted response >^en the object/ 
activity is present 



4 Student responds when an indirect prompt is given. 



4 Student responds to a direct prompt; this may be a 
question presented verbally, by manual or tactile sign, 
by gesture, or by touch. 



4 Student responds to a gesture prompt or touch prompt 
4 Student will imitate or will repeat a model that is provided.^ 



4 Student responds only if the activity occurs frequently and ■ 
hasbegmt 

4 Student needs partial physical assistance to respond, or the 
teacher needs to move his/her hand or the object to the 
student's hand/face. 

4 Student needs full physical assistance to respond. 

NOTE: If the student needs fitll physical assistance too often, 
die communication response may be too difficult for him 
at diis time. ..remember... go from easy to hard. 



— 

Student signs "Eat** without being in 
the lunch room. 

Student signs **£at** only when in the 
lunch room and smeOieg food. 

Teacher takes a bite of food and waits; 
student signs "Eat.** 

Teacher signs "Want more?" or 
"Whatr 



Teacher bolds out the Juice carton for 
student to extend ills cup or sign "More." 
Teacher signs "More" Tlsuallyor 
tactually. 

Once the student Is eating, teacher waits 
and proeldes a touch cue (with smell and 
taste), the student will reach out and 
quide the spoon to his mouth). 



J 



Determine the level of prompt (what you must do to get the student to respond). Once the student is responding 
consistently at that levd, them use the prompt at the next higher level. If the student does not respond within S 
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secx)ndSt then use the prompt that controls his response. In this way you are giving him a chance to respond at a hi^er 
level, but if he needs more help to make the response, you can provide the level of assistance that is necessary so that he is 
successful. 

3. Determine what you do for the studem that is "free.” Do you move his wheelchair without him requesting? Do you 
telp him in my ^y? you get objects and put them away? The student ^ould cither (a) be doing these things 
for h i ms elf throu^ partial participation or (b) ctxnmunicating a request for you to do them or help him. Make sure 
that you give the student a reason to communicate. 

4. Use another peer in the intervention or you participate in the activity with the student so that there will be (a) turn 
t a king , (b) more to communicate about and (c) different reasons to communicate. Teach a peer buddy how to give the 
student choices or how to have the student request ”more.” 

5. Use routine activities that are age*r^propriate and fimetionaL These activities contain a number of steps that become 
famihar to the studenL At some point, stop the sequence and wait so that the student has another reason to 
communicate. 

6. Expand the student's communication If he has sufficient vision and is extending objects to communicate, you might 
sign the n^c of the object or show him a pictuie/line drawing. In this way you arc lowing him that a concept can be 
expressed in different ways, and you are also giving him a model. 



HOW TO USE FUNCTIONAL ACTIVITIES TO INCREASE COMMUNICATION? 

If the student is not receiving frequent opportunities (at least 50-l(X)) to communicate during a school day, he probably 
wU not learn a new communication skill and he may decrease his communication with others. Even if you are using direct 
instruction to teach new forms, functions or content, the student must learn to communicate to many different persons, at 
many differrat times Md in many different places. Therefore, it is also important that you include the target 
co mmuni cation ^lls in as many functional activities as possible. The following example shows how to use 
communication in mmy different ways in an activity (going to a community store). Remember, the forms of 
communication provided below arc only examples, not the rule. 



♦ Teacher and student prepare to go to the store by reviewing 
the shopping list 

♦ Student requests help if needed to get to the bus. 

♦ Student requests help to get on the bus or makes comment 
that the bus has arrived* 

^ Student comments that he has his money. 

♦ Teacher points out objects of interest along the way. 

^ Student comments that you have arrived at the store. 

^ Student indicates that he needs a basket or cart 

♦ Student indicates the parts of the store where the items 
are located 

♦ Student makes choices of items to get 

♦ Student pays the cashier. 

^ Student receives the change. 
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♦ Student indicates "thank you" and "goodbye." 

4 You comment on the student's purchase. 

4 Student indicates where the bus is parked. 

4 Studem indicates objects of interest on return. 

4 Student shows a peer what he bought 
4 Student indicates what he will do with the objects. 

^ Student indicates the next activity. 

'Ihere are many opportunities to communicate with the student across all activities. However, as teachers, we often use 
only one or two of these opportunities. Remember, stretch activities and make them rich with opportunities to communi- 
cate. Also, teach peer budches how to communicate to the studem and how to provide fiequem opportunities for 
communication. Often, the students arc more motivated to interact with a typical pwr, but the peers do not know how to 
communicate to the student or how to provide opportunities for communication. It is the responsiWlity of the tcadier, 
speech/language pathologist or teaching assistam to teach the peers. 



HOW TO ASSESS IF THE STUDENT IS PROGRESSING 

The receptive and expressive communication samples (Exhibits A and B) arc attached. These are 10 minute; oberserva- 

tional assessments that the teacher or speech/languagc pathologist can use for a number of different purposes. 

□ Use the observational samples initially as part of the assessment to assist in determining appropriate lEP objectives. For 
example, if the student currently uses objects to communicate, but docs so very infrequenfly, you would first want to 
increase the frequency of his current form of communication. If another student communicates finequcntly, but only to 
protest (only one fimetion), you would want to teach him to get your attention and to request (new functions using 
forms he already uses if possible). If you observe a student for 10 minutes and there is no communicatioi., that tells you 
about people in the environment They are not teaching nor arc they expecting the studem to cormnunicate. 

□ Use the samples to determine if the studem is using the targeted coirununication skill and if he is ready to move on to 
Icam (a) a new form, (b) a new fimetion, (c) to communicate about more things or (d) to communicate to peers. 

□ Use a number of observational samples across time (one-two times a month) to show parents that the studem is meeting 
Ms lEP objectives and is making progress in the area of communicatiort 




Observe the studem when someone else is interacting with him. If the student makes a communi- 
cation response, indicate with a (/) the form (extending object) and the fimetion (requesting 
more). Iridicate if the behavior was a response, an initiation or if it was modelled Writedown 
under content the word; such ^ drmk or cracker. If the studem uses two forms concurrently 
such as, gesturing arxl vocalizing, ma^ both on the same line. The more familiar you are with 
the student and his forms of communication, the easier it will be to use the sample. Teachers 
may request that the speech/language pathologist take several samples each month. 



Rcfcrtnce 

Halle. J. W. (1993). Innovative assessment measures and practices designed with the goal of acheiving functional communication and integration. 
In L. Kupper (Ed.). The second national symposium on effective communicatjon for children and youth with severe disaHlities . McLean, 
Virginia: Interstate Research Associates. 



Edited tn: RebeeraWilton and Theresa Bennett 
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Receptive Communication Sample (10 Minute) 
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Expressive Communication Sample (10 Minute) 
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ississwvi Services for Individuals Who Are Deaf-Blind 




"Focusing on Quality Services to Infants, Children, and Young Adults Who Are Deaf-BUnd" 



1 TRANSITION FROM EARLY INTERVENTION INTO A PHESCHOOL PROGRAM 



- Theresa Bennett - 



rransition, changing from one 
jrogram to the next, occurs as 
'hildren grow older. All children 
ace transition when they reach 
vhool age, but for a child with 
iisabilides transition to a center* 
5 ased preschool program may occur 
:s the child turns three years of age. 
r’arents of children with special 
leeds will be faced with decisions 
concerning the education and care of 
heir child. Before their child actu- 
dly attends a new program. 




parents must learn about the school 
system’s refeixal, assessment, lEP, re- 
lated services, and placement proc- 
ess, as well as become fa miliar with 
their legal rights and responsibilities 
(Hanline & Knowlton, 1988). The 
transition from home-based to a 
preschool program can have a posi- 
tive impact on the families if parents 
are active participants in coordinating 
with the agencies involved in die 
transition process. 



This flyer will provide information on: 

K, The laws that affect a child with disabilities when they turn three years of age. 

B. The transition process from early intervention to a preschool program. 

2, Preparations for agencies and families to assist in building a collaborative transition 
program. 



This is the first of many transitions for a child and his/her family. As the child gets older, the transition will include: 



Preschool ^ Kindergait^^ Elementary"^ Junior Higi^ High School^ Adult Life/Work^ 



\ well planned transition will have a meaningful impact on the child's potential for learning and successful participa- 
ion in Uie classroom setting. The teacher's lack of accommodation can create undesirable stress for the child, teacher, 
md family ^ains, Fowler, & Qiandler, 1988). Communication and coordination are critical components to designing 
nd implementing a collaborative and successful transition. 

iVHAT DO THE LAWS SAY? 



Vhat are the preschool laws according to the Individuals with Disabilities Act? The law amended in 1986 to improve 
novices for infants, tod^ers, and preschoolers with disabilities is PX. 99-457, Part H of IDEA (PX. 99-142). Children 
md young adults with disabfiifies, ^e six to twenQ^-two years of age have been assured a firee and appropriate public 
•ducation for nearly twenty years. Ine amendment ad^sses the services and service coordination tor infants and 
oddlers. One component of P.L. 99-457 marks transition from early intervention services into a preschool program as 
O iable con^onent to address. 
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T ransition requirements included in this law are: 

■ Written steps arc to be outlined in the Individualized Family Service Plan (IFSP). 

Written documentation for a plan is to begin when the child turns two and a half years old. 

- A mwtmg, with Ae approval of the family, is to be held 90 days prior to the child's third birthday. This 
mectmg to plan the transmon should include: 

(n the family 

(2) the early intervention service coordinator 

(3 ) related semce providers 

(4) the receiving preschool program 

(5) the local education agency 

- Written transition goals and objectives must be included on the Individualized Education Plan. 

B of IDEA mani^tes the local school district with the responsibility for the provision of special education and 
xlated services to children three to twenty-one years of age. 

C^er ^ws, which address the Position of infants and toddlers, include the Head Start legislation. Head Start reserves 
10% of their enrollment for children three-to-five years who have a disability. 

Transition requirements for Head Start include: 

- transition plannmg from the infant and toddler program, 

- transition planning from Head Start into a Kinctergarten placement, 

- transition must be addressed through interagency agreements with the local school district, and 

- a transition statement should be included on the Individualized Education Plan (lEP). 

WHY IS TRANSITION PLANNING IMPORTANT ? 
null Changes For The Family 

Placcrnent into a preschool/school program is an experience for aU families as their children get older. The 
family s life may possibly be affected by schedule cnanges, getting up earlier, change in nap schedules, trans- 
pomuon, to steying home when the child is sick. Every child has to make changes when he/she enters a pre- 
senooL Plannmg and prepanng for the transition can iriake changes for the family less stressful. ■ 

null Changes For The Child 

A child wi& disabiliti^who has received services in their own home, will encounter new experiences entering 
a preschoolprogrm These may include: new faces, different rules, schedule changes, physical environment 
changiM and leammg experiences throu^ teacher directed activities as well as peer interaction and communica- 
uon. The new cxpOTcnces of preschool can have a significant inroact on the cmld. Therefore, it is important 
for all arsons mvolyed to be aware of these chaxmes. The efficacy of early childhood special education pro- 
grarm d^nds on diis next step (Hains, Fowler, & Chandler, 1988). If transition planning is coordinatet^ the 
child will have a better chance of receivmg appropriate services. 

■mi Changes For Some Programs 

The outeome of the transition allows the early intervention program (or sending program) and preschool 
(receiving pronam) to make any adaptations or adjustments before the child be^s preschool. Through com- 
mumcauon^th the family and the sending program, the receiving program may recognize particular needs for 
the chila There may be a need to: (a) ordw adaptive equipment, ( b) Mysically rearrange tne classroom to ac- 
commodate a wheelchair, or (c) possibly revise the tran^ortation route. 

The ^ding program may need to assess their (a)> level of participation, (b) roles and responsibilities, and (c) efforts in 
souaDorahon and commumcation with the receiving program to insure that a collaborative model is being developed. 
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STEPS FOR A SMOOTH TRANSITION 



A,'- Ide^f^g Optipiw. AyailaWe^^ 






B. .Sdo^g A'fhro^^^ 



















Q[ Identifying Options Available 



Different programs will te available depending upon where a child Uves. Each program has their own regulations 
regarding who can attend the program. 




rervice ( 
area. Many districts i 
elude: 



i coordinating 



preschool providers in their community, prions may in- 



1. Day Care Centers (church, public, or private). Cost may be fixed or income dependent 

2. Head StaitPirograms (income dependent) 

3. Non-Profit Organizations (ARC, United Cerebral Palsy, or United Way Programs) 

4. Other local governmental agencies (local Mental Health or Health and Human Services Regional Centers) 



What ufformation would be beneficial to a parent when selecting a program? Your service coordinator or carlv inter- 
yennonist should provide you with a list oHo^ preschool programs. Also, look through your telephone boot Con- 
tact the disabilmes coordinator m Head Start Pro^s, church and private preschool programs, the local school dis- 
tnet, day cares ar i other services that may be available to you and your cMd, 



Asking questions is the best way to find out information. Day care and education centers provide services for children 
^ 1 f^rtiilies, so consider no question trivial or overbearing. Some possible questions to ask each program may 



/ How many children are attending the preschool program? 

/ Are all the children in the preschool children with special needs? 

/ How many adults are in each room? 

/ Is there a transition plan for preschoolers entering the program fiom other programs? 
/ Will transportation be provided? 

/ Will related services, such as physical therapy be provided? 

/ Is visitation to the preschool program welcomed? 

/ Are there any other programs that may be igrpropriate for the child? 

IB Selecting A Program 



Once preschool options have been identified, visits to the various schools should be made. Families should visit as 
W proCT^ as possible before a dcciaon is made. If the family feels one option may be an appropriate placement 
YCrt child, they may ask the preschool personnel when would be an appropriate time for a meeting to dircuss pos- 



Chfidren wth disabilites experience language ^d commumcation growth through interaction with children who are 
vCTb^ Md active. A preschopl classroom myolvmg children with various disabUitics as well as children who are not 
disabled allows interaction with age appropnate peers. When making a selection, keep in mind some of the foUowing: 




/ 

/ 

/ 



If the classroom includes only children with disabilities, are they spending any time of the day with oeexs who are 
not disabled? 



Do the children in the classroom participate in school activities? 
Are related services provided by the receiving preschool? 
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✓ If related services are provided at Ae preschool, arc they incorporated within the daily activities of the classroom 
rather than the student being "pulled out” of the classroom in order to receive ther^y? 

/ Is learning active m: passive? 

/ Are the goals and objectives written on the lEP functional outcomes that will increase the student's level of communication, social 
skills and independence? 

✓ Are teachers in the integrated classroom willing to devote time and effort to assure an inclusive, functional, environment for all of 
the students? 

/ Is the physical structure of the classroom inviting and accommodating? 

/ Arc (Mdren in the classroon taught bow to communicate with a child who may be ncn-verbal? 

/ Are training sessions provided fa: the staff on topics such as: learning environments, adapting tngt<»Tink and activities, child 
observation and assessment, writing functional goals and objectives, forms of communication, and active teashing? 

Ql Sharing Information 

Dace a preschool has been identified for an appropriate placement, then what? The service provider, family or early 
nterventionist should coordinate a meeting. Communication, cooperation, and coordination are the key ingreients to 
nake certain that all persons are involved and prepared for transition. Who should attend this meeting? 

(1) family, child (5) speech pathologist 

(2) service coordinator (6) occupanonal^hysical therapist 

(3) interventionist (sending program) (7) case manager 

(4) new program staff (8) other advocates requested by the family 

K date and time that is convenient for as many participants as possible should be set If certain persons can not attend, 

.t is important to get as much information from that person before the meeting and share the information with the other 
participants. Information that should be shared at the meeting will include: 

- Personal data (birth certificate, medical records, vaccinations, Medicaid number -if applicable-, etc.) 

- Child history (information briefly teUing the child's story of events, accomplishments, surgeries or hospital 
stays, etc.) 

- Medical information (medications or special diets) 

- Intervention documentation (documented notes of intervention services outlining goals and objectives, therapy 
sessions, etc.) 

- Spedal equipment (description of and care of special equipment such as glasses, hearing aids, comer chair, 
special eating utensils, communication systems, etc.) 

- Names and telephone numbers of any related services that are already in place. 

HOW CAN WE PLAN A SMOOTH TRANSITION? 

it takes planning and organizing to successfully and smoothly complete a job. If a shopping list of items is made before 
going to the store, you arc less ukely to forget needed items. Think about the specific needs of the child and find ways 
0 help the receiving program meet those needs. Look over the following Best Scenario and Worst Scenario and sec 
vhat a difference plarming can make. 



The d^erence between a well-planned transition and a transition that is unorganized 





; . ; WorStSc^ 




The teacher has physically arranged the 
classroom to accommodate Joey's wheelchair. 


Joey cannot move from center to center without moving tables and 
chairs. 


The teacher is familiar with Shante's hearing 
aids and explains to the class how they worL 


The teacher is not aware that Shante wears hearing aids, she is put 
m time-out for not listening. 


The teacher and students use gestures and 
signs to communicate with Brandon. 


No one in the class understands what Brandon is signing. 
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■^e teacher lets Casey sit further away from 
me type player since Casey doesn't like loud 
music. 


Casey sits close to the tape player and begins to bang his head 
on the floor when the music begins. 


“nie teacher places Katy's mat and materials ©n 
the lower shelf so Katy can reach them inde- 
pendently. 


The teacher must hi\nd Katy items she needs. 



Appropriate planning and the teacher's readiness to accommodate the child within the classroom will; 



« Jiicrease the child's ability to participate actively from day one, 

- lower the teachere anxiety level for accommodating a child with disabilities, and 
■ reassure the family that eveiyone is prepared for the preschool placement 



Transition, whenever and wherever it occurs, requires strategies and procedures to insure smooth adjustment from one 
snvironment to another ^ule, Fiechtl, & Irmocenti, 1990). The following chart is a guideline for the faritily and the 
igencies to recognize efforts needed for a smooth transition. 



y: Receivmg Prb^m 



5 :'- . ■ 



Locate preschool options for your 
child. 

Ask the preschool any questions 
you have about their program. 



Prepare all medical records and 
other information needed by the 
receiving school. 

Set up/attend a transition meeting. 



Tell them any pieces of information 
about your child tha^ou feel would 
be helpful to them. Example: 

*When Shondra throws her spoon, I 
always make her help me pick it up.' 

Bring all materials requested by the 
receiving program (mat, toothbru^) 



Decide with the receiving program 
how communication wilfbe made 
throughout the year (dairy, notes, 
weekly calls). 



Provide opportunities for family to 
visit 

Listen to the family's concerns for 
their child attending school for the 
first time. 

Ensure that the farruly understands 
placement procedures for the school. 



Discuss and gather information from 
sending program. 

Give family list of specific needs 
^irth certificate, materials 
tor the class, etc.). 



Set up/attend transition meeting. 



Decide with the family how communi- 
cation will be made (daily notes, 
phone, etc.). 



. ■ ::p|..Setiding Progr^’ ;; 

Locate preschool options for the 
child. 

Provide the receiving program with 
all necessary information. 



Set up visits to potential sites. 



Set up/attend transition meeting. 



Ensure that all necessary persons are 
invited to the meeting. 



Assist receiving program to make 
necessary adaptions to accommodate 
tire child. 

Offer to assist during the first days of 
preschool. 



F^mcOAb^T, transition is a crucial time for families who arc placing their preschooler with disabilities into a pro- 
gram.^ It is important for programs to coordinate with each other so the funily and their child will have a positive 
experience. ^ 




5 109 



Number 6 



ianuarv 1995 




FLYER 




HOW CAN LOCAL AGENCIES COORDINATE SERVICES FOR A SMOOTH TRANSITION? 




Are children being rcfened to the local school district before they turn three years old? 

Is referral information being sent to the local school disttict in a timely manner? 

✓ Is there a planned transition meeting before the first day of school? 

Is there a sharing of training events fw the staff members from different apaicics? 

Does the sending program partic^te in the assessmrat of the child when ^ermining eligibility for the receiving program? 

V Is there a written procedure for transiutm into a preschool program? 

Will Ae local education agency provide Aer^ fat chfldren placed at anoAer program (such as Head Start or private schools)’ 
Is Acre any exchange for use of equ^ment to accommodate Ae needs of Ae child? (Le. The public school providing Head Sm 
wA a comer cto to allow Ae c^ who may not be able to sU mdependenUy on Ae floor, to participate in group activities). 

Ir Does the receiving program provide an orientation for tiie family in conjunction with the sending pxogram? 



When asked about their ciuld's placement on the first day of school, some parent responses included: 
"I knew she was in good hands." 

"They would take the best care of James while he was there." 

"The teacher would listen to the suggestions I m^e." 

The greatest hesitation in placing my child in school was: 

"Wanting to be with her all the time." 

' "Having the teachers understand my child's problem." 



.'litns, A. Ifiggent, Fowler, S. A ft Chandler, L. K. (1988). Planning icbool tranaitions: Family and |it>festionaI collaboration. Journal fbr the Divitinn 
fig Early ChUdhood. 12 (2\. 108-1 IS. 

iinline. M. F. ft Knowlton, A (1988). A collaboratioo model for providing iv?)poit to paientt during their child'i transition fiom infant intervention to 
preschool special education public school programs. Journal for the Divirion for Early Childhood. \7m. 116-125. 

tule, S., RechA B. J. ft IimocenA M. S. (1990). Preparation for transition to mainstreamed poit-pieschool environmentst Development of a survival «loll« 
oniculum. Tooia in Parlv rt»iMh«vvt Education. 9J41 78.90. 




edlucatioQ mrd^ Pick the prt^irjn that is best for your chUd. Be patie^^ itwll wori out^^^ 
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'Focusing on Quality Services to Infants, Children, and Young AduUs Who Are Deaf^BUnd'* 
Mat«il TRANSITION FROM SCHOOL TO WORK 



- Eileen R. Milner - 



information about the transition of youth who are deaf-blind from the school environ- 



l^lEfBSffi ^Smeyis "a i^assage or movement from one program or place to another 
'0 make sure that the services that a young adult needs will be individualized and will 
in opportumty to work and be a part of his/her community. 



The goal of transition is 
provide the person with 



vr WHAT AGE SHOULD TRANSITION BEGIN? 




tolhoufae ‘=“- 



WHAT AREAS SHOULD BE CONSIDERED? 




fll^ElS^'n^ teacher determine what ACTIVITIES TO DEVELOP AND 

Ss ^ °° student’s preferences and interests. The student, during the Individualized Transi- 

Sd SSE express l^er ^sires for life after school. The taskiill become more compU- 

^ ^ student does nome a lanmage system to communicate, other sources 

hiT? ^ ^ parents, an advocate/friend, or §ie use of career exploration. Questions that 







together so that the student is actively involved in planned activities, choice-making, and 

Where do you feel the student's abilities and strengths lie? 

Where do you feel the student has weak points that could be worked on? 

What type of job do you think your child would like in future years? 

Where do you think your child would like to live in the future? 

Ill 





WHO IS RESPONSIBLE FOR TRANSITION PLANNING? 

According to the Law, ipEA (Pi. 101-476), the school district is responsible for initiating and coordinating transition 
services. The Khool will appoint someone to be the coordinator. The coordinator is generally the teacher, but the 
school can designate another individual It does not matter exactly who is responsible as long as die coordinator is 
clearly established and the plan is implemented. 



WHAT IF THE ITP IS NOT COMPLETED DURING THE lEP MEETING? 

The parents need to ask the teacher when transition planning will begin, how it will be implemented, and what services 
will be available. If the teacher is not able to answer questions regarding transition planning, then the parent should 
speak with the principal and special education coordinator. Questions parents should ask may include, but not be 
limited to, the mllovt^g... 



* 



When will the ITP meeting take place? 

Who will be involved in the meeting? 

How win the student be involved? 

What areas will be discussed during the meeting? 

What activities will take place now to prepare for adulthood? 
Who will monitor and evaluate progress? 



WHO SHOULD PARTICIPATE IN THE ITP MEETING? 

The regulations listed in the law, IDEA (P.L. 101-476), arc very clear as to who should participate in the meeting. The 
meeting should include the usual lEP participants (teacher, school agency representative, parents, etc.). The STU- 
DENT and any representative of community agencies likely to be responsible for providing transition services will 
need to be invited to the meeting. For example, the law states that the student MUST be present for the planiung 
process. The "team of professionals" should include the parents and the smdent to assure tiic appropriate outcomes. 

Note: Additional irformation can be found in Public Law 101-476, known as the IniBviduais with Disabilities Education Act, State Department 
(f Education Part B Handbook, and the State Plan. 



WHAT ARE THE TRANSITION PROCEDURES? 



It is of the utmost importance to know (a) what the family desires, (b) what activities are part of the family’s daily lives, 
and fc) what information the family may need to access so that they can plan for a productive future for their child. 

This may be acconq>lished by conaucting a family inventory, parent meetings, parent tr ainin g, etc. Remember that die 
family may not be aware of what options are available, how to access those options, and what requirements are neces- 
sary in order to receive services. 

|STEBi>:j)EyM^p^ 



Without ajplan, transition may be mass confusion for all of the participants. A goc^ easy-to-use plan will guide 
the traimtion process and keep the meeting moving in the right direction. The mdividuals with Disabilities 
Education Act (IDEA) does not require a separate form/format from the lEP. Some school districts have chosen 
to add an addendum to the lEP or to use a separate form. It does not matter what tiie district chooses as long as 
it does not become burdensome, time-consuming and an unwelcomed ta^ for the participants. The form should 
^ allow the team to: 
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/ indentify outcom<» in the t^eted areas, 

✓ indentify tasks and responsibilities for students, parents, fetnily members, schools, advocates, and adult 
service agencies that meet the targeted goals, and 
/ establish timelines for the completion of each goal This is the most important one! 

What are the targeted areas? 



A good n? should include all of the following areas in the p lannin g process. Some areas win be more 
important for students at diSerent times throughout the duration of scnooL 



(1) Employment/Supported Employment 

(2) Readential 

(3) Orientation/Mobility 
0 ^ Advocaty 

(5) Income Support (SSI) 

(6) Social Relanonships 



(7) Post Secondsuy Education 
(8^ Communication 
(9) Recreation/Leisure 

(10) Transportation 

(11) Guarmanship Issues 

(12) Medical/Health Issues 



STEBIfc lSCHEDlJI^ A MEETING AND CXINTACTE PAKTICIPANTSl 



The teacher/cooidinator will need to send home a "written prior notice" informing the parent(s), student, and 
support personnel of the meeting. The notice needs to state that transition p lannin g WELL BE part of &e meet- 
ing. The specific participants attending the meeting will vary dependins upon the age of the smdent The 
closer to graduation the student is, the more adult services should be involv«L Some of the people may in- 
clude: 



(1) family members 

(2) advocates 

(3) teachers' aides 

(4) occupational/physical therapist 

(5) vocational rehabilitation counselors 

(6) school counselors 

(7) case managers 

(8) speech/language pathologist 



(9) friends 

(10) teachers 

(11) regular education teachers 

(12) onentation/mobility specialist 

(13) principal 

(14) supported employment staff 

(15) residential Uvmg staff 






It is stated in IDEA that transition is to be based upon the individual student's needs, taking into account the 
studenf s preferences and interests. Smdents who are deaf-blind and do not use speech, signs, or high level aug- 
mentative communication devices may have great diSiculty expressing their prei^nces and interests, either 
bemuse of their limited communication skills or limited life experiences. Teachers and transition coordinators 
may n»»i to look at the desires of the family, look at past data collection, ask a friend or advocate to be present 
or use the process of Personal Future’s Planning ^ount 1988) to determine the smdent’s interests. 

The following suggestions might be helpful to condua the meeting: 



A. ■rnmnirraifflig Be sure that 
may be new members of this team. 
Imow to whom to direct their questions. 



t everyone introduces themselves. Remember that adult service providers 
Ask mem to tell what agencies they represent, so that everyone will 
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^ ou^e of the q>ecific area to be discussed should be visible to all members. This can be accomplished 
through a ^ratten agenda, an agenda on the blackboard, a flipchart, or a copy of the form that will be used- This 
will assist m kccpmg the process moving. 



C. The coordinator should encourage discussion following each question. "Where would 

Johnme lite to live after graduation? Would he like a group home or an apartment? Is there someone special 
he womd like to room with?" The facilitator or coordinator need to record die goals and outcomes that 
have been di^ssro tod d^ded- The goals, tasks, responsibilities, and TWELINES should be listed!! Areas 
th^ need to be mclu^^ will be future living arrangements, employment options, income support, recreation and 
leisure ^yipes, guardianship issues, health and medical issues, communication needs in a variety of settings, 
and dai^ hvmg n^ds. For example, the desir^ outcome for Johnnie may be to work in a supported employ- 
J®® settmg. He has e xpres s^ an interest in either office work, food service, or mechamcs. The goal that 
will be wntten mto his lEP/iTP for his junior year may be: 



_ : , . . --cxperiencesates during the JS^-9i^ooly^e^ 

^ in fop^reptu^tion; The second site will be working atthe local insur-^ U; 

ance omce in the daims depanmdit Ine <x>ordinafor vi^ focus oh which job rite most interests Johimie 
and which site swms toi Suit his abUities. The tocher will develop the job site by September 15, 1994 for# 
work to start by September 20, 1994. The second job rite wffl be developed by Jahnary 15, 1995 for wrk 
tostert byJhnuaiy:20^1995i-'-v ' ,..v5 



Some questions to ask to determine if the FTP meeting went well are: 

✓ Were all of the people included in the meeting? 

i/ Were the student’s mterests and preferences discussed, considered, and included? 

✓ Did eve^one work together to set the goals? 

i/ Did the family receive information about the type of services available and how to access those 
services? 

i/ Are there dates for completion of the goals? 

D. BSSBSIRI After the meeting has been completed, the coordinator will need to send a copy of the 
mmutes to all of the team members. To ^sist in the process, the coordinator may want to highlight the mem- 
bers’ responsibilities and the dates by which they will ne^ to be completed Also, the coordmator necds to 
make sure everyone knows how to reach the various team members so coordination can continue. Transition 
should be started as soon as possible. Listed below are ways that the team can work togedier. 



Teacher 



> 



Vocational 



> 



Occupational Therapist"^ 

Physical Therapist 

{>peech/Language 

Pathologist 



Identify and assign simple chores for the student 
Identify projects that wiU provide woik experiences 
Visit several work sites 

Arrange times for both students with and without disabilities to interact 
with an adult who has disabilities so that they can ask questions about 
life as an adult 

Assist teachers to identi^ adaptation strategies 

Plan and implement eating, drinking, bathroom use programs 

Plan and implement mobility programs, or 
Provide input on positioning 

Plan and implement communication program 
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Teacher ^ Locate m-school woric experiences 


Mm ~ Visit commumty work expenence sites 

1^ Visit communi^ sites where high school students are working 


^ Vocational Communicate to teachers about the local job market 




^ Occupational Therapist Determine if adaptations or accommodations are needed 


i 


^ Physical Therapist Determine if student can use a motorized wheelchair 


P 


P Speech/Language \ Expand communication system to include work tasks 

^ PatholoCTst y 


^ Teacher Provide community work experience sites for the student 


xnroviUw « owciuoiicLi duixx uic vx m jK> j «xiu 

^ that would be best for the student 

P Meet with the parents to discuss current work experiences and perform- 

^ ances 

M Introduce parents to adult service providers; assist them in the applica- 

P tion and referral process 


y Vocational Gain input fiqm the student, family, and friends 


Look at past data collection from uie various Avork sites 
8 Assist student in putting together a resume 

^ Search for and locate employment site 

^ Introduce employer and co-workers to parents and student 

^ Arrange for transportation 


^ Occupational Therapist Indentify and implement job design strategies 


^ ^ Implement eating, drinking, and bathroom use programs at the work 

H sites 


H Physical Therapist Provide input on positioning for best motor functioning at the woric 


P site 

P Identify mode of mobility the student will use 

^ Provide mobility training, if needed 


^ Speech/Language \ Identify best mode of communication 

^ Patholoeik ^ Determine if an alternate communication svstem is needed in the com- 


1^ munity; if an augmentative communication device is needed, assist 

parents with this process (Sowers & Powers, 1991) 



STEP V: IMPLEMENT THE FTP 



Finding and setting up sites requires a significant amount of time. It is beneficial to establish a "pool" of sites 
so that students can rotate through their location/business. The following are examples: 




IN-SCnOOL 


COMMUNTTY SITES/TASKS 


• main office • attendance office 

- yearbook - student newspaper 

• nurse's office • teacher's work room 


• typing • computer data entry 

- word processing - filing 

. collaring • answering phone 

continued on next page 
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IN-SCHOOL 


COMMUNITY SITES/TASKS 


- library - audio visual room 

- cafeteria - counselor's office 

- teacher's lounge - janitorial duties 

- testing center - recycling project (cans) 


- stapling - photocopying 

• packagmg • mail preparation 

- unpaceng - light assembly 

- delivery - light cleaning 

- pricing - child care assistance 

- microfilming - medical location 

- food preparation - dishwasher 



STOPA^ PEVEt^P A RESUME 



There are two types of resumes and both arc important to use. The first is a video resume. At each job site, it 
will be important to videotape the student workup. Videos of the work site can be made before and. after modi- 
fications have been made. This is a good form oidocumentation to pass on to adult service providers to demon- 
strate how the student has progressed. The video will also assist in completing work evaluations. When putting 
together a video resume, all parties should be aware of the taping and how the tape will be used. A consent 
form should be simed by the employer (for use of their location^, the student, the parents, the aide/trainer, and 
any co-workers who would be involv^ m the taping. The second type of resume is a written one commonly 
used when applying for a job. This will also assist me adult service providers when searching for job opportuni- 
ties. It win list aU of the sites, dates of cmploynient or work experience, and a contact person. Contact j^ople 
are exceUent sources for letters of recommendation. A teacher will need a form to tracx aU of the job ci^en- 
cnce sites, with the dates, types of setting, duties, level of supervision and adaptations that were needed. 

Department Of Labor Regulations 

Wben starting on a job site, remember that there are Department of Labor regulations to be foUowcd. 

The Departments or Education and Labor have coUaborated to promote opportunities for educational place- 
ments in the community for smdents with disabilities. This collaboration assures that applicable labor standards 
are strictly obrerved. ^e needs to remember Aat work experience sites need to be wntten into the lEP/lTP and 
the mam goal is for training purposes. For additional information, call your local I^partment of Labor office 
(listed in the phone book in the government section under U. S. Government Department of Labor). 

WHAT ARE THE TEN STEPS FOR SUCCESSFUL TRANSITION? 

1 1) Start the transition process early. 

2) Include ALL individusds and agencies. 

3) Set both short and long term goals. 

4) Include the student's desires, needs, interests, strengths, and abilities. 

5) Connect the family to the services that are available before and after graduation (get the referral process going). 

6) Make sure everyone is aware of their duties and responsibilities with dates of completion attache to the goals. 
(7) Give the students as many different experiences, especially work, during the inid^ years to assist in locating the 
best choices. 

8) Discuss all areas of transition. 

9 ) Identify alternative strategies to be implemented to meet the objectives. 

(10) Cooperate, coordinate, communicate, and collaborate; it takes all team members to pull off a successful transi- 
tion!! 

Rtfertoett: 

Individuals with Disabilitict E d u cation Act, Public Law 101-476, 20 U. S. C. Oxipter 33. (1990), 

Mount, B* A Zwemik, K. (1988). It is never too cariv> it is never too late: A booklet about peiaonal futures planning ^ Minnesota Govemor*s 
Plaonini Council on Developmental Disabilities. 

Sowcn,J.A.ftPowcn,L (1991). Vocational prepinliQn ind anploviMnt for itudenti with phvticil and mn 1>«T>1e disatwliiiei. PaulBrooki 
gP"*)Ushing Company; Baltinwre, MD. 
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lidaM Full Inclusion for Learners with Severe Disabilities and Deaf-Blindness 



The term full inclusion refers to the provision of educational services within general education classrooms to 
aU smdents, regardless of type and degree of disability. This general education classroom should be located 
witto the neighborhood school, and attended by peers without disabilities of the same chronological age 
(Stainback & Stainback, 1992; Giangreco & Putnam, 1991). The concept of full inclusion operationalizes the 
principle of LK£: provision of a free, appropriate education in the L^t Restrictive Environment possible. 

A learner is denied general class placement only when, after provision of supplementary aids and services, the 
severity of the disability prevents any benefit from the program (Osborne & Dimatta, 1994). This means these 
learners are to be involved in all aspects of school life along with their peers who are without disabilities. 



The principle of least restrictive environment was originally established with the passage of P.L. 94-142 in 
1975, ^d later reaffirmed through passage of the Individuals with Disabilities Education Act (IDEA) in 1990. 
Essentially, the mandate states that individuals with disabilities arc to be educated in the same environment 
that would be appropriate had they not had disabilities. No court rulings have demanded that aU learners with 
disabilities be educated in general education classrooms, but recent interpretations of the law have suggested 
several considerations regarding this placement option: 

non-academic benefits that a student will derive from placement in the general educatioi 

=»■ Ability to grasp the general education curriculum. 

Nature and severity of the disability. 

Effects on learners without disabilities who are in the classroom. 

Overall experience in the mainstream, and. 

The amount of exposure to students without disabilities. 

The courts have also described several situations where services in a general education classroom may not 
prove to be the least restrictive environment for a learner with severe disabilities. This may occur when: 

^ The disability is so severe that little or no benefit from the general classroom will be realized; 

*•“ The learner is so disruptive that the education of others is compromised; or, 

O =» The cost of necessary supplementary services is so excessive that other students are deprived of adequate 



•Jimmie Matthews 




What Does the Law Say? 
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Why Full Inclusion? 



Although full inclusion of learners with severe disabilities is not yet common in most school districts, a 
national trend toward greater integration has emerged- Supporters give several reasons why: 

Q ^ order for individuals with disabilities to eventually become members of an integrated, heterogeneous 
community life, they must grow up and learn together with individuals who are without disabilities. They 
need to experience a wide range of activities, people, environments, and ideas. It has been reported that 
inclusive settings provide opportunities to develop skills in problem solving, mobility, vocational, social, 
and communication skills. 

Qj Learners without disabilities can learn to accept individuals who have diverse talents and challenges. One 
of the best ways to overcome misconceptions about individuals with disabilities is to interact with them. 

Q Some school districts have reported that it costs no more to educate learners with disabilities in general 
education classrooms than in segregated settings. When special education staff provide services in the 
general classroom, the entire class may benefit, resulting in a more cost effective use of resources. 

Q Inclusion promotes collaboration between general and special education staff, and can result in improved 
instruction for learners without disabilities. 

Q Some view inclusion as a civil rights issue; that is, in a democratic society, everyone has equal 
' opportuiuties. 

What Does Full Inclusion Actually Mean? 

The California Research Institute has developed the following working definition of what full inclusion 
means; 

/ Attending a home school, 

/ Proceeding through elementary, junior high, and high school with same-age peers, 

/ Participating in gene al education classrooms with non-disabled peers, 

/ Receiving special education services from a collaborative team (general and special 

education teacher, related service personnel, paraprofessionals, parents, and administrators), 

/ Receiving specialized services (Braille, sign language instruction, physical therapy, etc.) as needed, 

/ Receiving planned, facUitative social network assistance with peers who are non-disabled, as well as with 
peers who provide a linguistic community (i.e. students whose primary language is sign language), 

/ Receiving opportuiuties for building family networks and social relationships with similar disabled peers, 
adult role models, and self advocacy/consumer advocacy groups, and, 

/ Zero exclusion: all students, regardless of disabilities, have the right to an education which is fully 
inclusive. 

Full Inclusion does not mean: 

/ "Dumping" learners with disabilities into general education classrooms without support, 

/ Delivery of instruction for everyone in the same way. 





Termination of instruction in functional life slrilk, 

/ Exclusion from community»based instruction or ’ 'ocational instruction, 

Elimination of same-disability support groups, or, 

facilitating social relationships and community building (Gee, Alwell, Graham, & Goetz, 

What Are the Best Practices in FuU Inclusion? 



• Each learner is placed in an age-appropriate general education classroom that becomes the base of all 
services. x-x- r o «xx 



^ch learner's specific outcomes are addressed; no placements are made merely for the sake of meeting 
full mclusion enteria. ® 

Support teachers and other staff come to the learner's classroom. 



Lexers receive the same amount of time and insmictional assistance from their special education teacher 
as they would in a special education classroom. 



• Individualized educational needs are met within the activities of the general education program. 

• When an objective cannot be met within the general education program, other areas of the school and the 
commumty are used. 



• Every effort is made to accommodate the unique learning characteristics of each learner. 

• There is a merger of exemplary practices from both special and general education. 

• Teachers work in collaborative teams to serve all learners in the best possible way. 

• Related service professionals, itinerant teachers, and consultants collaborate with the general and medal 

° paraprofessionals to ensure the instruction of particular skills (functional life 

skills, Braille or sign language, mobility, communication skills, etc.) within the learner's instructional day. 

• Staff receives timely training in best practices. 



What are the Benefits of FuU Inclusion? 

Typical children engaged in age-appropriate activities exhibit behavior that children with disabilities may try to 
emulate, resulting in increased motivation, higher expectations, and higher achievement Home school 
placement encourages: 

+ Parudpation in a variety of school activities appropriate for chronological age (recess, lunch, assemblies, 
music, art, clubs), ^ 

+ Development of new mutual friendships with nondisabled peers that may last beyond the school day, 

+ Learning in natural contexts in the presence of natural cues, corrections, and reinforcements. 

Some Potential Benefits for Learners Without Disabilities and Professional Staff: 




4* Improvement in attitudes toward individuals with disabilities, 
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+ Development of appreciation and acceptance of individual differences, 

+ Development of meaningful friendships without regard to the presence or absence of a disability, and, 

+ Development of a greater understanding for all persons who have disabilities (Snell & Eichner, 1989). 

Peck, Donaldson, and Pezzoli (1990) sur/eyed non-handicapped high school smdents concerning the benefits 
they perceived as a result of interaction with peers who had severe disabilities. In addition to the development 
of new friendships, they reported an improved self concept and an enhanced understanding of the feelings and 
beliefs underlying the behaviors of other people in general. They also reported reduced fear of hiunan differ- 
ences, increased tolerance for others who were different, and the development of positive personal principles. 

Some Concerns About Full Inclusion 

Discussion of this topic would not be complete without recognizing various concerns expressed by se 'eral 
prominent professionals in the field of special and general education. Most acknowledge that some learners 
with disabilities could participate in academic programs, but feel they could require so much time and attentioi 
from the teacher that the education of the other learners would be compromised. Some feel it is unacceptable t 
expose children with disabilities to the pressures of stringent assignments, time frames, grades, rigid standarxis 
or competency testing unless they can succeed. Others are concerned that these learners could feel more social 
isolated, interacting more ftcquently among themselves than with their peers. There is also concern that a 
merger of the general and special education systems could be harmful, particularly for those children who lack 
adequate support services. And, some believe there is not an adequate research base for advocating such drasti 
changes in the general and special education systems at this time (York, Vandercook, MacDonald, Heise-Neff 
& Caughey, 1992). 



What Is Involved in Planning for Full Inclusion? 

The family should form the cornerstone of educational planning because they know their child better than any 
one else. After aU, they have a vested interest in seeing their child leam. Most likely, they will be involved 
with the child's educational program throughout life. The family must live all day, every day with the outcom 
of decisions made by educators. Families must be allowed to participate in the planiuig process. Several 
suggestions for planning within the inclusive context follow: 

^ The learner's planning team should develop a list of educational 

priorities for aimual goals, and develop a plan for their implementation. 

^ese go^ should m based on specific needs and family-centered priorities, 
not on what is valued by professionals from the various disciplines. The 
educational priorities should be based on input from all team members. 

^ The contexts and activities should be based on an ecolt^cal inventory of all the 

environments in which the student will be expected to function, the general education teacher's 
class schedule, and other school or community contexts that will be accessed on a re^ar basis. 

^ An action plan should be developed that will include a detailed schedule of activities 

necessary for achieving each goal, an assignment of who will be responsible for each activity, and 
timelines for completion of the activities. 

^ A related service delivery plan must be developed in order to provide the learner with necessary suonoit 
from other professionals and education staff. ^ 
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Strategies for facilitating social interaction and peer support networics should be identified and carefully 
planned. 



What Strategies Can Parents and Educators Use to Promote Full Inclusion? 

^ Organize an advocacy group. 

^ Become better informed in integrative issues. 

^ Inform others of the benefits and strategies associated with inclusion. 

^ Woric to influence policies relating to inclusion. 

^ Woric with the media. 

^ Meet frequently with influential school administrators. 

^ Influence others in the school system. 

^ Work within their advocacy organizations. 

^ Consult a legal advisor. 

^ Bring advocates to lEP conferences and placement staffings. 

^ Contact other parents and advocates (Hamre-Nietupski & Hendrickson. 1993, pp. 253). 



Sources of information for this flyer include the following: 



Gee, K., Alwell, M., Graham, N., & Goetz, L. (1994). Inclusive instructional desion: Facilitating infon .“id and 
active learnin g for individua ls who are deaf-blind in inclusive schools. San Francisco: California Research Institute. 

Giangieco, M. F., & Putnam, J. W. (1991). Suppotung the education of students with severe disabilities in regular education 
environments. In L JL Meyer, C.A. Peck, & L. Brown (E^.), Cntical is sues in the lives of n^ple with severe disabilities (pp. 245* 
270). Baltimore: Paul H. Brooks. 

Hamre-Neitupdd, S.. Hendrickson. J.. Nietupsld, J.. & Sasso. G. ( 1993). Perceptions of teachers of students with moderate, 
severe, or profound disabilities on facilitating friendships with nondisabled peers. Fdnratinn and Training in Mental Retaitlatinn. 2«. 
111-127. 

Inclusive Education Technical Assistance Program Institute on Community Integration. University of Minnesota. 

Jenkins, J.R., Pious, C.G., & Jewell, M. (1990). Special education and the regular education initiative: Basic 
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PRETEST POSTTEST 

PURPOSE: The pretest is given to determine the knowledge that the trainee gained as a result 

of the training. 

1. Define Transition as stated in Public Law 101-476 (ID.E.A.) 



2. At what age should the student have an Individualized Transition Plan (TTP)? 

3. Name at least three areas that need to be addressed in the HP. 



4. Name at least three people who should participate in a transition planning meeting? 



5. Who needs to coordinate the transition meeting? 

s 

6. Is it necessary for the student to attend the ITP meeting? 

7. According to the Fair Labor Standards Act of 1938 (which deals with students who have 
disabilities) name at least two of the six criteria in order to consider working at businesses part 
of training opportunities. 



8. Match the following time fiames that are used as a general rule for the Fair Labor Standards. 

Vocational Exploration 90 hours per job experience 

Vocational Assessment 120 hours per job experience 

Vocational Training 5 hours per job experience 
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TRANSITION FROM SCHOOL TO WORK: 

A PLANNING PROCESS 

Wehman, Kregee, and Barcus (1985) have described vocational transition 
in die following way: "Vocational transition is a carefully planned 
process, which may be initiated eitiier by school personnel or by adult 
services providers, to establi^ and implement a plan for eidier 
employment or additional vocational tr ainin g of a handicapped student 
who will graduate or leave school in diree to five years; such a process 
must involve ^dal educators, parents, and/or the students, an adult 
service system representative, and possibly an employer." 

LEGISLATION 

In 1975, a law was passed diat enabled children with Usabilities to be part 
of the public school system. This was Public Law 94-142, known as die 
Education for all Handicapped Children Act. In October, 1990 to was 
amended and became Public Law 101-476, referred to as die Inthviduals 
with Disabilities Act (IDEA). This law mandates transition services for 
students widi disabilities ages fourteen (14) dirouA twenty-one (21). The 
following section is taken directly from the law: 

Section 300.18 Transition Services 

"Transition service means a coordinated set of activities for a smdent, 
designed widiin an outcome-oriented process, which promotes movement 
from school to post school activities, including post secondary education, 
vocational training, integrated employment Qncluding supported 
employment) continuing and adult education, independent living, or 
community participation. The coordinated set of activities shall based 
upon the individual student's preferences and interests, and shall include 
instruction, conununity experiences, and the development of employment 
and otiier post school adult living objectives, and when appropriate, ^ 
acquisition of daily living skills and functional vocational evaluation. 



Section 3(X).347 Agency Responsibilities for Transition Services 

"A statement of needed transition services for students beg inn i ng no later 
tiian age 16 and annually fliereafter (and, when determined appropriate 
for tiie individual, beginning at age 14 or younger), including, when 
appropriate, a statement of the interagency responsibUities or linkages (or 
both) before the student leaves tiie school setting" 
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The law further states that: 

"If a participating agency, other fiian tiie public agency responsible for tiie 
student's ediucation, &ils to provide agreed upon transition services 
contained in die lEP of a student with a disabili^, the public agency 
responsible fbr the student's education shall reconvene a meeting of all 
participants on die lEP team to identify alternative strategies to be 
implemented to meet the transition objectives that are included in the 
student's lEP." 



WHAT'S HAPPENING? 

Some feel that special education programs do not adequateh, prepare 
students with disabilities to meet die transitional demands of obt ain i ng 
employment and living independently (Seggon and Bakes, 1992). Others 
feel that providers of special education services and vocational 
rehabilitation counselors do not sufficiently coordinate vocational and 
transition activities (Griffith and Lowery, 1989). Still others tiiink that 
traditional job placement stratepes of training, placement, and diort term 
follow up for persons with severe disabilities fail to meet die needs of 
individuds widi severe disabilities for long term supported employment 
(Apier, 1992). Whatever the reasons, it is clear that all student widi 
severe disabilities, especially those who are deaf-blind, need specific 
training in career education and basic sldlls (career options, 
communication, orientation/mobility, daily living) that are necessary for 
meaningful, independent employment in fceir communities. To ensure 
that transition from school to work is successful, the continuum of 
services should be^ early and continue tiiroughout die duration of die 
educational program. 

These figures are from the Mississippi State Department of Education. 
They reflected all disabilities statewide. 

1992-1993 Graduated with a: Percentages 



Diploma - 344 
Certificate - 1161 
Max Age • 26 
Dropped out - 631 
Status unknown - 170 



14.75% 

49.79% 

1 . 11 % 

27.06% 

7.29% 
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1991-1992 Graduated with a : 
Diploma - 265 
Certificate - 1112 
Max Age -25 
Dropped out - 475 
Status unknown • 130 



Percentages 



13.20% 

55.41% 

1.25% 

23.67% 

6.53% 



WHAT ARE THE PROCEDURES .HOW DO WE GET 

STARTED? 

IDEA states (Section 300. 18) diat ”tfae coordinated set of activities shall 
be based upon the individual student preferences and interests." At the 
beginning of die school year, it is essential diat a family inventory be 
taken so diat services can be planned accordingly. It is of die utmost 
importance to know what the family is looking for, what acdvides are 
part of their daily lives and what Mormadon the family may need to 
access so that diey can plan for the best possible future. (There are 



examples of a family inventory from Jackson Public Schools in Appendix 
A.) 



The transition team is composed of those persons responsible for initiating 
the process and developing die FTP. Parents MUST be invited to any 
meeting where transition services are to be discussed and diey must be 
informed tiiat transition is die PURPOSE OF THE MEETING. Notice of 
die meeting must also indicate to die parents diat THE STUDENT WILL 
BE INVITED AND UST THE OTHER AGENCIES INVITED. Many 
schools begin when die student reaches die age of 16 and some may start 
when the student is 14 years of age. The TIP is implemented separately 
or in conjunction with die Individual Education Plan (DEP), where the ITP 
meeting is held at die same time as die lEP meeting and updated annually. 
Planning for the ^dent's needs in advance not only aids &e student in 
attaining necessary skills, but also gives die cooperating agencies 
sufficient time to know and plan for iMiat types of services will be asked 
for. The team is die most important aspect of transition planning. The 
importance of cooperation, coordination and commitment can not be 
understated. Implementation is going to be impossible without 
interagency and interdisciplinary team planning. The other important 
aspect of transition planning is to make sure diat die student and &e 
parents are aware of all possible options, die requirements to get into die 
program, if diere is a waiting list and an opportunity to tour these 
programs and possibly speak with other in^viduals in die program and/or 
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their families. In order for parents to make informed choices, Aey need 
to be ^ven all of the information. (Sample transition plans can be found 
in Appendix B). 



TRANSITION PLANNING HOW TO GET STARTED 

Aitf^nugh IDEA reejuires that transitional services be addressed in each 
student's I£P it offers few guidelines for teachers to start fee process. 
Following is a step by step process that noay offer assistance to teachers 
vAio are not sure wh^ to begim 

STEP 1 ! Dgvelnp a Fnrm/Format 

Transition planning is a process, but wifeout a form it can lead to mass 
confusion by all panties involved. A good, easy-to-use form will guide 
you through the process and will aissist the meeting in moving along in the 
right direction. The Individuals with Disabilities Education Act (IDEA) 
does not require a separate form from the lEP. Some districts have 
chosen to use a separate form or add an addendum to the lEP. Whatever 
format or form that you and your district choose to use, it should allow 
you to do fee following: 1) identify outcomes in each of fee target areas 
(e.g.. vocational, residential, rec/leisure, advocacy, etc.), 2) identify 
student goals that will assist them in reaching those goals feat were 
determined and set, 3) identify tasks and responsibilities of students, 
families, schools, a nd adult service agencies in ensuring that fee identified 
outcomes are met and, 4) most importantly, establish timelines for 
completion of each goal identified. 

STEPII: a Meeting 

The school district is responsible for scheduling and conducting fee 
transition planning meetii^, however, school districts may assign 
different staff feis responsibility. It does not matter who is responsible as 
long as it is clearly established and carried ferougji. The assigned person 
will need to establish a date for fee transition/IEP meetin g and send 
notices to those persons who need to attend. In fee written prior notice to 
fee parents, include \feo will be attending and from what agency. 

Participants in the meeting will vary depending on the services fee student 
currently is receiving, fee services the student is projected to receive, and 
fee age of fee student (e.g.* as fee student nears graduation, more and 
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more adult representation is necessary). Some of the people who might 
be involved include: the student, the parents, odier fiunily members, 
friends, advocates, school personnel - teachers, aides, OT, PT, 
orientation and mobility specialist, regular ed teachers, school counselors, 
vocational rehabilitation counselors, supported empittyment staff, case 
managers, staff from local residential programs a^ job trainers. 

STLP ITT: Identify Student Needs , Preferenc e s , and Interests 

One requirement outlined in the definition of transition services in the 
Individuals with DisabiUties Education Act (1990) is that "...the 
coordinatfiJ set of activities shall be based upon die individual student's 
needs, taking into account die student's preferences and interests, and 
shall include instruction, co mmuni ty experiences, die development of 
employment and other post secondary adult living objectives, and, when 
appropriate, acquisition of daily living skills and funcdonal vocational 
evaluation." 

Many students who are deaf-blind and non-verbal may have great 
(hfficulty expressing dieir preferences and interests, either because of 
limited communication skills, or limited life experiences. In this case, 
other available options need to be looked into. One may need to 
investigate the desires of the family, seek an advocate to speak for this 
individual, past data collection or a planning process called Personal 
Futures Planning (Mount, 1988). Personal Futures Planning has proven 
effective in assisting teams "test out" information on preferences and 
interests of die student in the use of mapping techniques. The "maps" are 
used to gather information about tiie individual witii a disability. TTie 
maps can assist teams to identify capacities, dreams, and desi^ that a 
person has for the future. A profile of tiie individual is developed, using 
graphics and color coding to summarize the person's background, 
relationships, personal preferences, information about how and where tiie 
student spends his/her day, choices that the person makes, etc. 

S TEP IV: Cnndiirt the TEP/Tra n sition Plan n ing Meeting 

There is no set agenda for conducting a transition planning meeting, 
althou^ here are some suggestions that may be helpful. 

A. Introductions and Purpose of the Meeting - Be sure that everyone 
introduces themselves, especially since adult service providers may be 
new members to the team. Next describe the purpose of the meeting. 
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Include why you are gathered here today. Following is an example of 
how to start a meeting after introductions have been made 

Teacher: We are here today to discuss Johnnie's transition from 
school to die adult world. By meeting here today, we 
hope to make tiie process smootiier by planning and 
working on goals tiiat Johnnie will ne^ after graduation. 
Let's get started. 

An outline of tiie various areas tiiat will be addressed should be visible 
to all planning team members. A written agenda, an agenda on a flip 
chart or blackboard, or a copy of tiie planning form will help keep 
participants focused and keep tiie meeting flowing. 

B. Target Areas to Be Discussed - The next step is for tiie facilitator to 
take the team through, one by one, each goal to be discussed. The 
question that should be asked is "What outcomes are we looking for in 
the area of... (employment, living, recAeisure, community 
participation, etc.). A discussion should follow each question and will 
take on different directions depending on the age of the student, the 
information at hand, tiie amount of i^ormation that is still needed, and 
those inthviduals involved. Record the outcomes, student goals, 
tasks/responsibilities and timelines as you go. 

C. Forms - At this time, you may want to get needed forms signed by the 
parents. Some districts may want tiie parents to sign a form letting 
them know that community work experiences will occur in local 
businesses. (A sample form can be found in Appendix C.) 



QUESTIONS TO GUIDE TRANSITION PLANNING MEETINGS 

The following questions are intended to assist facilitators in generating 
discussions regarding each of tise target areas noted below, the 
facilitator, generally tiie student's teacher or otiier school district 
employee, should not feel tiiat tiiey need to have tiie "answers" to these 
questions. They are only to assist in getting a discussion going. It is 
likely that other participants vtdil know much more about particular topics 
tiian education staff (e.g. , SSI work incentive programs, eligibility for 
adult services programs). 
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The questions should always be posed to die student first, letting other 
team members expand and provide input later. It may be helpful to 
provide students and fiuxiily members information on tite areas you will be 
covering prior to tiie meeting so tiiat tiiey can adequately prepared 
with information and questions. 

Employment 

What type of work is tiie student interested in? 

What type of support will be needed (e.g. job coach, assistive 
technology, interpreter services)? How will tiie student get access to 
these services? 

What type of training in high school will help the student achieve their 
goals (vocational education courses, community-based work 
experiences, summer or after school employment)? 

What related areas may influence tiiis outcome (e.g., 
groorning/hygiene, transportation, orientation and mobility, 
communication)? How can these be addressed in the lEP? 

Post-Secondary Education 

What institutions offer the training/degree tiiat the student is seeking? 

What special student support services may be needed (e.g. , 
interpreters, notetaking, braille materials)? Who is responsible for 
providing tiiese services? 

Will environmental accommodations be needed (e.g., physical 
accessibility of buildings, special lighting, etc.) 

Is financial aid available? 

What skills can the student be working on in the last few years of 
school to be prepared for post-second^ education? 
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Community Living 

Where would the student like to live Qtouse vs. apartment, city vs. 
country, etc.). Describe important aspects of the housing (e.g., yard, 
one level, own room). 

Who would the student like to live widi? 

What support will the student need to live in the setting identified? 
What agencies in the local communi^ provide diese services? How 
does the student apply for diese services? Are there entry 
requirements? 

What specific skills will assist the student to live as independently as 
possible (meal preparation, housekeeping skills, budgeting)? Which 
are priorities to work on this school year? 

What adaptive equipment will assist die student in Uving as 
independendy as possible? (TDD, vibrating alarm clock, adaptive 
kitchen tools)? 

Recreation/Leisure 

What does the student currentiy enjoy doing in their leisure time? 

What new activities does die student want to learn? 

Does die student have a balance between activities that they can do at 
home vs. in the community? Do diey have a balance between 
activities they can do alone vs. diose they can do widi others? 

What are barriers to participating in more recreation activities? 

What community resources are available that may provide 
opportunities and support? 

What adaptations are used/can be used to help the student participate 
in various activities? 



What goals should be incorporated into die lEP for die year? 
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Friends/Social Relationships 

Who are &e most important people in the student's life (friends, 
family members, service providers)? Are those people involved in die 
planning process? 

What opportunities does the student have to meet new people/develop 
new reladonsfaips? What issues seem to be barriers? 

How does die student communicate widi odiers? Do others need 
training/information on how to use diis communication method? 

How will die student maintain reladonships with current friends after 
graduation (letters, TDD, etc.)? 

What interests does the student have that could be shared widi friends? 
Are there particular social skills that die student needs to develop? 
Income Supp ort 

How much income will the student need to support die lifestyle they 
desire? Does diis have an impact on career decisions? 

Is the student currently receiving Supplemental Security Income (SSI)? 
Will they be eligible in the near future? Does the smdent and family 
know how to apply for SSI? Does the student/fanuly understand how 
assets effect their initial or continued eligibili^ for SSI/Medicaid? 

Does the student and tiieir family understand how wages will impact 
SSI benefits? Do they need more information on Social Security 
Adnoinistiation Work Incentive Programs? 

Student/Family Support Issues 

Does the student/family understand that the student becomes their own 
legal guardian at age 18? Are there questions tiiat parents have 
regarding advocacy and guardianship? Are there resources locally to 
assist families with these issues? (Note - Frequently this information 
can be obtained tiirou^ the local Association for Retarded Citizens, 
the Governors Planning Council on Developmental Disabilities, parent 
Advocacy Centers, Protection and Advocacy organizations). 

11 
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Does the student/fkmily understand how an inheritance would impact 
the students eligibility for SSI and Medicaid? 

Would the student/family benefit from tr ainin g in advocacy skills? 
Where is training available? Should self-advocacy be addressed in the 
sttident's lEP? 

Tran.<rpfirtatinn 

Where will die student need to go as an adult (work, recreation 
settings, friends/&milies homes)? 

What community travel skills does the student currently have? What 
skills can be addressed in the lEP? 

What transportation options are available in the community? 

If the student will require assistance getting to and from community 
activities (work, leisure, etc.) what options are available (e.g., car 
pooling, special transportation, etc.) 

Medical /Health Tsstips 

Does the student have medical/health issues that would impact 
employment or other adult outcomes? What are they (allergies, 
seizures, etc.)? 

Does the student currently have health insurance? Will they after 
graduation? Is health insurance an important benefit diat the smdent 
would need from their job? 

Has the student had vision/hearing assessments complete recently? 
What information can be passed on to adult service provider regarding 
die student vision and hearing? 



C. Summarizing die Meeting - Be sure to review the decisions, 

commitments, and dmelines made prior to closing the meeting. The 
written plan developed should be copied to die team members 
following the meeting. 
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HOW CAN YOU TELL IF THE ITP MEETING WENT WELL 



1. Were all of the people included at the meeting? 

2. Did everyone look at the student's desires and interests? 

3. Did family, advocates, and friends help decide «^t was written on 
the FTP? 



4. Did die student and family receive information about die Qrpe of 
services diat he/she mi^t need after graduation? 

5. Did the group (hscuss the student's interests, li^, dislikes, and 
future? 

6. Are there dates for completing transition goals? 



A checklist for FTP meetings is included in Appendix D. The activities 
are broken down in activities for before, during, and after die meeting. 



THE MEETING IS FINISHED... IMPLEMENTATION 

Let's start with employment options since that is often one of die main 
concerns and often times the most difficult challenge to face. One needs 
to plan activities around employment that not necessarily dictate specific 
jobs, but rather die general skills and abilities necessary for seeking, 
securing, and maintaining employment Some questions for consideration 
may be; 

1 . In what type of work is the student interested and/or what 
aptitude/skills have been demonstrated? 

2. Based on the student's ability and interests, is it more appropriate for 
the student to be involved in competitive employment or some level of 
supported employment? 

3. If foe smdent has chosen a particular occupational field, does he/she 
have foe skills and abilities needed to succeed in diat field? What 
specific skills is the student missing? 

4. Does foe student know and use good employability skills? 

5. What types of vocational t raining and/or a^demic, social, and 
communication skills are needed to help the student acquire relevant 
work skills and behaviors before he/she exits hi^ school? 

6. What types of accommodations/adaptations mi^t foe student need on 
the job? ■ 

7. Is diat job available in foe local community? What is the attioide of 
foe business communi^? 
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WORK OPTIONS AND EXPERIENCES FOR STUDENTS 

It is important to be able to give students ^ opportunity to experience 
work, develop likes and dislikes, start building a resume, develop work 
skills, and look at needed adaptations. P l a nn i ng for later work skills 
should start at the elementary level school years. This is a good t^ for 
a multidisciplinary approach to start. Students widi severe disabilities will 
need the *eatn to work and plan toge&er for future outcomes. Listed 
below are examples of ways that each team member may participate 
throu^ each level of schooling. 



AcnvrnES for staff 

FT FMFNTARY SCHOOL 

Teacher; 

* Identify and assign simple chores to students 

* Organize projects that will provide students work opportunities 

* Convey expectations that students can and will work as adults to 
students and parents 

* Visit several work experience sites where middle and high school 
students work. 

Vocational Staff: 

* Assist teacher to organize presentation by adults with (Usabilities to 
speak to classes about their life and jobs 

* Meet with the teacher once a year to get information on what 
vocational activities he or she is doing, to make suggestions, and to 
become familiar with students 

Occupational Therapist: _ 

* Assist teachers to identify task design and adaption strategies that will 
allow students to perform chores and work projects 

* Plan ai nd implement eating, drinking, batbrtwm use, and drcxiling 

programs as needed 

Physical Therapist; 

* p lan and implement functional mobility programs 

* Provide input related to student positioning when performing work 
tasks 
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Speech Therapist 

* Plan and implement functional communication program 



MTODLE SCHOOL 

Teacher: 

* Recruit potential in school work experience sites 

* Conduct job and task analyas 

* Train student or supervise classroom aide who provides training 

* Continue to reinforce expectations for employment to students and 
parents 

* Visit several community work experience and employment sites where 
high school students work 

Vocational Staff: 

* Communicate to the teacher the types of tasks that are available in the 
local job market 

* Provide job analysis and work experience instruction to teachers and 
therapists 

* Meet with teachers at die beginning of the school year and at mid-term 
to provide input into their vocational preparadon programs and to 
track student progress 

Occupational Staff: 

* Assist teacher in analysis of work experience sites and tasks 

* Assist teacher to identify task design and adaption strategies that will 
allow student to perform tasks at in school work experience sites as 
independently as possible 

* Plan and implement eating, drinking, bathroom use, and drooling 
programs as needed and incorporate into work experience 

* Visit several community work experience and employment sites where 
high school student work 

Physical Therapists: 

* Plan and implement functional mobility programs and incorporate into 
work experience 

* Provide input related to student positioning at in school work 
experience sites. 
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Speech Therapists: 

* Plan and in^>lement functional commiutication programs 

* Identify specific strategies diat students can use to most effectively 
communicate at work experience, site 



HIGHSCHOOT. 

Teacher: 

* For students 16-17 years of age, take lead responsibility for providing 
comnumity work experiences to them, including conductmg job 
analysis, training, or supervising classroom aide trainers at sites, and 
interfacing with site supervisors. 

* For students ib-20 years of age, provide input to vocational staff about 
types of tasks and sites around which work experience can best be 
established for students. 

* Along with vocational staff person, meet with parents at least twice 
annually. These meetings include descriptions of adult system, 
their child's current work experience and work performance, and what 
they can do to become involved in and suppon their child's vocational 
program. 

Vocational Staff: 

* For smdents 16-17, recruit community work experience sites that will 
be conducted by teachers. Provide instruction and assistance to 
teachers and aides about how to set up and conduct work experience 
sites 

* Recruit and conduct work experience sites for students 18-20 years of 
age 

* Meet with teacher and parent 

Occupational Therapist; 

* Assist teacher at^ vocational staff to conduct job site and task analysis 

* Identify and implement job design strategies at site for student. 

* Identify and implement strategies that students can use related to 
eating, drinking, and using the bathroom 

* After initial job analysis and design, visit site several times to 
determine need for adttitional design 
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Physical Therapist: 

* Provide input to teacher, vocational staff, and occtipational therapist 
regarding optimal positioning. Visit site if necessary to determine best 
positioning 

* Identify the mode of mobility tiiat students will use to get to and 
around work site 

* Provide guidance to staff related to training strategies for mobility 
issues 

Speech Therapist: 

* Based on teacher or vocational staff description of communication 
demands of site, identify best mode of communication for students to 
use. If needed, program electronic co mmuni cation device or construct 
communication board that will be used at site. 



JOB PLACEMENT/TRANSITION 

Teacher: 

* Ensure that students are referred for services to local funding agencies 

* Provide input to vocational staff about type of job to seek for smdencs 

Vocational Staff: 

* Identify adult providers who will provide ongoing support to students 

* Gain input from student and family about the wpe of work situation 
desired - location, hours, tasks, Qrpe of company 

* Search for and place students into jobs 

* Provide detailed information to adult provider about site, student, and 
support needs and strategies. Introduce employer and co-workers to 
adult service providers 

* Work witii adult provider to arrange transportation to site if public 
buses are not available. 

Occupational Therapist: 

* Assist in job site and task analysis 

* Identify and implement job design and adaption strategies site for 
student 

* Identify and implement strategies related to eating, drinking, using the 
bathroom, and drooling 

* Meet with adult providers and instruct them in issues around 
positioning of the student, adaptive strategies that the student will use 
to eat, drink, use the bathroom, aitd decrease drooling 
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Physical Therapist 

* Identify mode of mobility diat student will use to get to and around 
work, and assist in training 

* Provide input related to positioni:^ as needed 

Speech Therapist 

* Identify and design communication strate^es for students to use at 
work site. 

* needed, meet with co-workers and supervisors to help them to feel 
comfortable communicating widi the student 

During this vdtole process a history should be kept on all of the work 
experiences. This can be done in several forms. One is a video resume 
all of past employments sites. This is a good mechanism to share with die 
adult agencies and will assist in die vocational evaluation process. 
Another form is a hand written process v^re you keep track of the 
locations, the dates, the adaptions, and die training mediods that were 
used. When this is completed, it can be turned into a written resume that 
can be handed to employers during die job search process. 
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DEVELOPING WORK EXPERIENCE SUES 

Certain characterisdcs exist with work experience sites. Three main 

examples to keep in mind are: 

1. Employers should understand that students will be diere p rimari ly to 
receive training and experience, not to produce work. 

There needs to be a mixture of training and production. Production 
(free labor) does not need to be on the top of die list Production 
needs to be there for student to learn to meet these requirements, but 
there also needs to be time allowed to meet the training needs. In 
most cases, the work that die students perform should be viewed as 
supplementary. 

2. Sites should offer opportunities to perform a variety of tasks. When a 
student is placed at a site with multiple tasks, they can learn to 
perform two or more tasks simultaneously as part of the natural 
routine. 

3. Sites should provide the optimal opportunity for students to work and 
interact with nondisabled employees. When analyzing a site, staff 
should note how much the employees interact with each other, assess 
the extent to which the assigned tasks will require them to actually 
work with the employees, and judge the receptiveness of the 
employees to the idea of having students with disabilities at the 
business. 



DEVELOP A WORK EXPERIENCE SUE POOL 

Finding and setting up sites requires a significant amount of staff time. A 
more efficient altemadve is to establish a "pool" of sites, composed of a 
number of employers vidio have agreed to illow students from die 
program to rotate throu^ their businesses on an ongoing basis. Some 
districts, to make sure that there are not any miscommunicatioos or 
misunderstandings between the school and the business, may want to use 
a non-binding statement of understanding. This could outliw each 
person's duties and responsibilities. (Example form m Appendix E). 
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POSSIBLE SITES 

1. Main office 

2. Attendance office 

3. Library 

4. Audio<visual room 

5. Student newspaper/yearbook room 

6. Adiletic office 

7. Teacher's work room 

8. Nurse's office 

9. Counselor's office 

10. Cafeteria 



POSSffiLE TASKS 

1 . Enter student attendance information on computer in attendance 
office or other office where diis is completed. 

2. Enter smdent semester grades on computer in office where this is 
completed. 

3 . Enter smdent test grades for teacher in teacher workroom. 

4. Update smdent information files on computer in main , counselor, 
or athletic office. 

5. Type memos far principal or other staff person. 

6. Photocopy memos and other information for office. 

7. Photocopy tests and handouts far teachers. 

8 . Enter new book catalogue numbers and check-out information in 
computer for librarian. 

9. Put memos and odier information in teacher mailboxes. 

10. Deliver phone messages from front office to classrooms. 

1 1 . Pick up attendance slips from classrooms and deliver to attendance 
office.' 

12. File check-out cards in library. 

13. Type information on check-out cards for new books. 

14. Place protective covers on new books in library or repair old 
covers. 

15. File correspondence and administrative information in main office. 

16. File smdent record or attendance information in office vi^ere the y 
are maintained. 

17. Type articles for student new^per. 

18. Photocopy smdent newspt^. 

19. Enter health status information for school nurse on computer. 

21 
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20. Photocopy memos to be sent home by school nurse to students's 
parents. 

2 1 . Enter basic information about student a&letes for a&letic director 
and coaches on computer or assist in maintaining paper files of this 
information. 

22. Help maintain records of equipment use in audio-visual room. 

23. Answer phones in any of the offices. 

24. Perform li^t cleaning duties in the cafeteria. 



COMMUNITY SITESA^OCATIONAL TASKS 

1. Typing 

2. Computer Data Entry 

3. Work Processing 

4. Filing 

5 . Phone answering 

6. Photocopying 

7. Collating/stapiing 

8. Mail preparation 

9. Packaging 

10. Unpacking, pricing 

11. Delivery 

12. Light assembly 

13. Light cleaning 

14. Microfilming 

(From Sowers, J.A. and Powers, L. (1991). Vocational preparation and 
Employment of Students with physical and Multiple Disabilities.) 
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Supported Employment Transition Services 



JOB CLUSTER 


SAMPLE JOB TITLES 


SAMPLE JOB DESCRIPTIONS 


Health 

Occupations 


Nurse’s Aide« Lab Asst, Personal 
Care Aidot Tn^ and Listiument 
Prep, Oxderfy 


patient transport, feeding patients, siq^ply 
delivery, having patients 


Food Services 


Dishwasher, Food Preparer, 
Busperson, Kitchen Aait, Banquet 
Worker, Pizza Maker 


wash and wnq> potatoes, cut up 
vegetables for salad bar, fold *to go* 
boxes, fill glasses with ice and dimks, 
wash dishes 


Maintenance 


Janitor, Environmental Services 
Worker, Maintenance Woricer 


"police* grounds, mop and sweep all 
rooms, collect the trash and dispose of it 


Housekeeping 


Maid, Housekeeper, Laundry Worker 


make beds, change linens, fold towels and 
sheets, clean the bathroom, mop kitchen 
floor 


Personal 

Services 


Plumber, Lawn Maintenance, 
Babysitter, Day Care Worker 


mowing the grass, putting out mulch, 
changing the toddlers, feeding infants, 
supervising children in playground 


Retail and 
Wholesale 


Cart Attendant, Courtesy Clerk, 
Department Clerk, Bagger, Cashier 


zone shelves in dept, sort by size on 
racks, price check, bag groceries, retrieve 
carts, check in videos 


Distribution and 
Warehousing 


Stock Clerk, Truck Unloader, Stock 
Delivery 


sort hangers, sort boxes, unpack items 
and put on hangers, put stock in correct 
aisle and/or shelf 


Office and 
Clerical Services 


File Clerk, Mail Room Asst,, Copy 
Machine Operator, Library Asst. 


filing, sorting mail, delivering mail, 
making copies, converting files to 
microfilm 


Construction 


Carpenter's Asst., Laborer, Painter's 
Helper, DOT Asst* 


sawing, painting, sanding, retrieving 
materials and/or tools 


Manufactuiing 


Factoiy Worker, Gardener, Park 
Attendant, Fanner’s Helper 


plant trees, plow fields, feed fium 
animals, pick vegetables, lay sod 


Animal Care 


Veterinary Asst, Pet Store Clerk, 
Stable Hand 


bathe and groom animals, feed animals, 
clean kenzMds, collect eggs, exercise the 
animals 


GEORGIA STATE UNIVERSITY PROJECT SETS, S-6, 8/1/91 
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JOB ASSESSMENT PERFORMANCE AREA 

The teacher and vocational staff will need to complete job assessment 
information during die work experience time. In order to assess tstere 
the student's abilities lie or to determine what possible adaptations may 
need to be made, the assessment should include some or all of the 
(questions in each of these areast 

1. Badiroom/ToOeting; 

* Is die student continent (bladder/bowel control)? 

* Is assistance needed? 

* How long does it take? 

* How often does he/she need to go? 

* Is an accessible badiroom needed? 

2. Endurance 

* How long can the student work before becoming fatigued? 

* Any limits on sitting? 

* Do short breaks alleviate fatigue? 

3. Eating/Drinking 

* What type and amount of assistance is needed? 

* Any food restrictions? 

* How long does it take the student to eat? 

4. Medical 

* Are there any medications taken? When? How? 

* Are there any medical conditions that may affect work? 

5. Mobility 

* What mode? 

* How far can hc/she travel? 

6. Transportation 

* Can die student use die public bus? 

* Does he/she need an accessible bus? 

* Is there a bus available? 

* Type of assistance needed? 

* How much needed? 
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7. Behaviors 

* Describe any behavior challenges 

* Describe strategies to deal with them 

8. Academics 

* Does the student read/ If so, what level? 

* Can the student write? If so, v^t level? 

* Can die student do math? If so, vtdiat level? 

9. Communication 

* What is the student's mode of commimication? 

* How well does the student use this mode? 

* Can others understand? 

* How quickly can it be used? 

* How is his/her ability to understand others? 

10. Grooming 

* How well is he/she usually groomed? 

* How much assistance is needed? 

* Type of clothes generally worn? 

11. Hand Use 

* Does the student have the ability to grasp? 

* Manipulate? 

* Life wei^t? What amount? 

* Reach forward and/or up? 

* Amount of control? 

12. Vision and Hearing 

* How good is near/far vision? 

* Is the vision corrected? 

* Are there any aides and/or adaptions? 



DEPARTMENT OF LABOR REGULATIONS 

When embarking on a job site, remember that there are Department of 
Labor regulations to abide by. These are fairly easy to follow and 
maintain compliance. Also, maka stire that the employers are aware of 
the regulations, so diat there will be not misunderstanding in the training 
process. 
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United States Department of Education 



Dear Colleague: 

The Departments of Education and Labor have collaborated to 
promote opportunities fir educational placements in the community for 
studettts with disabiUties while assuring that applicable labor standards 
projections are striafy observed. 

Pursuant to the Individuals with Disabilities Education Aa (IDEA), 
individu a lized education programs are developed to provide students with 
disabilities an opportunity to learn about wotlc in realistic settings and 
thereby help such students in the transition from school to Ifo in the 
community. Since the affirmation of students' s rights to an appropriate 
free public education in 1975, many students with disabilities have 
ben ffited from participation in vocational education programs in their 
pubUc schools. Students with more severe disabilities, however, have 
experienced fewer benffisfrom participation in such programs. 
Alternative, community-based, and individualized education and training 
programs have emerged to meet their needs. 

Our Departments share an interest in promoting education ejqterience 
that can enhance success in school-to-work transition and the prospects 
that these students become ffiective, productive woriforce participants 
and contributors to their community. At the same time, these students 
must be cffiorded the foil protection of the national labor laws and not be 
subject to potential abuse as they start this transition through community- 
based educational experiences. 

Existing Department of Labor guidelines which dffiie "employees' for 
purposes of applying the requirements of the Fair Labor Standards Aa 
(FLSA) do not specfrcally address community-based education programs 
for students with disabilities. To assist program administrators in 
developing programs or making placements that do not create questions 
about the estabUshment of an employment relationship between the 
students and participating busirutsses in the community, the Employment 
Standards Administration (Department of Labor, and the Offices of 
Vocational and Adult Education, and Special Education and Rehabilitative 
Services, Department of Education) hme developed the following 
guidance. 
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Staiemeni qfPrinripU 

The V.S. Departments of Labor and Education are committed to die 
continued development and implementation cfiruEvidual education 
programs, in accordance with the Individuals with Disabilities Education 
Act (IDEA), that will facilitate the transition of students with disabilities 
from school to employment within their communities. This transition must 
take place under conations that will not jeopardize the prelections 
afforded by the Fair Labor Standetrds Act to program participants, 
employees, employers, or programs proving rehabilitation services to 
individuals wiA Usabilities. 



Guidelines 

Where ALL of the following criteria are met, the V.S. Department of 
Labor will HQI assert an employment relationship for purposes of the 
Fair Labor Standards Aa. 

0 Participants will be youth with physical andlor mental disabilities 
for whom competitive employment at or above the minimum wage 
level is not immediately obtcdnable and who because of their 
disability, will need intensive on-going support to perjbrm in a work 
setting. 

0 Participation will be for vocational exploration, assessment, or 
training in a community-based placement work site under the 
general supervuion of public school personnel 

0 Community-based placements will be clearly defined components of 
individual education program developed arid designed for the 
benefit of each studeru. The statemeru of needed transition services 
established Jbr the etqtlorasion, assessment, training, or cooperative 
vocational e d uc a t ion componeras will be included in the student's 
Individualized Education Program (lEP). 

0 bffbrmation contained in a studeru 's lEP will not have to be made 
available; however, documentation as to the student's enrollment in 
the community-based placement program will be made available to 
the Deparments of Labor and Education. The sntdent and the 
parent or guardian of each studeru must be Jidly informed of the 
lEP and the community-based placement component and have 
indicated voluntary partUdpation with the understanding that 
participation in such a component does ru)t entitle the student- 
participant to wages. 
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0 The activities of the students ax the community-based placement site 
do not result in an immediate advantage to the business. The 
Department of Labor will look at several faaors. 

1. There has been no displacement ofemplctyees, vacant positions have 
not been filled, employees have not be relieved of assigned duties, and 
the students are not peijbmdng services that, although not ordinarily 
perfitrmed by employees, clearly are ofben^ to die business. 

2. The students are under continued and direct supervision by either 
representatives of the school or by employees of the business. 

3. Such placements are made according to the retpdrements of the 
student's lEP and not to meet the labor needs of the business. 

4. The periods of time spent by the students at any one site or in any 
clearly distinguishable job classfication are specifically limited by the 



0 While the existence of an employment relationship will not be 
determined ex c lusively on the basis of the number of hours, as a 
general rule, each component will not exceed the following 
limitation during any one school year: 



0 Students are not entitled to employment at the business at the 
conclusion of their JEP. However, once a student has become an 
employee, the student cannot be considered a trainee at the 
particular community-based placement unless in a clearly 
distinguishable occupation. 

It is important to understand that an employment relationship will exist 
unless all of the criteria described in this poli^ guidance are met. Should 
an employment relationship be determined to exist, participating 
businesses can be held responsible Jbr full compliance with FLSA, 
including the child labor provisions. 

Businesses and school systems may at any time consider participants to 
be employees and may structure the program to that the participants are 
compensated in accordance with the reqturements of the Fair Labor 
Standards Act. When ever an employment relationship is established, the 
business may make use of the special minimum wage provisions provided 
pursuant to section 14(c) of the Aa. 



mp. 



Vocational exploration 
Vocational assessment 
Vocational training 



5 hours per job experienced 
90 hours per job experienced 
120 hours per job experienced 
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We hope that this guidance will help you achieve success in the 
development of individualized education programs. 



TEN STEPS FOR SUCCESSFUL TRANSITION 

1. Start the transition process early (14; no later titan 16) 

2. Include all individuals and agencies in tiie planning process 

a. Physical Therapist 

b. Speech Therapist 

c. Assistive technology 

d. Mobility specialist 

e. Vocational rehabilitation 

f. Local adult agency 

1. Case manager 

2. Supported employment 

3. Group home personnel 

g. Parents 

h. Friend, advocate 

i. Program developer 

j. Occupational therapist 

k. Teacher 

l. Students 

3. Set both short term and long term goals 

4. Include the students desires, needs, interests, strengths, and 
abilities 

5. Make die family aware of all of tiie services that are available 
before and after graduation. Also, how to access these services. 

6. Make sure that everyone is aware of tiieir duties and 
responsibilities with dates of completion attached to the goals. 

7. Give die students as many different experiences, especially work, 
during the initial years to assist in locating the best choices for 
adultiiood 

8. Discussion of all areas of transition: 

a. employment 

b. transportation 

c. living arrangements 

d. recreation and leisure 

e. advocacy 

f. social behavior 

g. communication 




1 ^ ‘ 



29 



Trainee Workbook 



Notes 



h. medical needs 

i. financial 

9. If a participant or participating agency fails to provide agreed upon 

transition services; identify alternatives strategies to be 
implemented to meet the objectives. 

10. Cooperation, Coordination, Communication, and Collaboration. 
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PRETEST POSTTEST 

PURPOSE: The pretest is given to determine the knowledge that the trainee gained as a 

result of the training. 

1. Define Transition as stated iu Public Law 101-476 (I.D.E.A.) 

2. At what age should the student have an Individualized Transition Plan (TIP)? 

3. Name at least three areas that need to be addressed in the TTP. 



4. Name at least three people who should participate in a transition planning meeting? 



5. Who needs to coordinate the transition meeting? 

6. Is it necessary for the student to attend the TTP meeting? 



7. According to the Fair Labor Standards Act of 1938 (which deals with students who have 
disabilities) name at least tv’ ' > of the six criteria in order to consider working at businesses 
part of training opportunities. 



8. Match the following time frames that are used as a general rule for tiie Fair Labor 
Standards. 



Vocational Exploration 
Vocational Assessment 
Vocational Training 



31 



90 hours per job experience 
120 hours per job experience 
5 hours per job experience 



Trainee WorkhooTc 



Notes 



REFERENCES 



Elliott, N., Houser, £., and Alberto, P. (1992). Training g uide for community-based 
yocational instnirtinn Project SETS, Georgia State University. 

Sowers, J. A. and Powers, L. (1991). Vocational p reparation and employment of 
students with physical and mnltiple disabilities . Paul Brookes PubUshing Company: 

Baltimore, MD. 

United States Department of Education and United States Department of Labor (1992). 
Administrative and I mplementation Guidelin es for School Community-Based Vocational 
Instruction on the Pair Labor Standards Act . Washington, DC. 

Individuals with Disabilities Education Act, Public Law 101-476, 20 U.S.C. Chapter 
33, 1990. 

Wehman, P., Moon, M.S., Everson, J.M., Wood, W., Barcus, J.M. (1988). 
Transition from srho oLto work: New challenges for vouth with sev ere disabilities. Paul 
Brookes Publishing Company: Baltimore, MD. 

Wehman, P. (1992). Life beyond the classroom: Transitio n strategies for voune 
people with disahilitie<t Paul Brookes Publishing Company: Baltimore, MD. 

Thompson, S (1993). Interagency committee tec hnical assistance project. University 
of Miimesota, Institute on Community Integration and the Minnesota Department of 
Education's Interagency Office on Transition Services. 



APPENDIX A 



PARENT INVENTORY FORM 



Trainee 



Notes 



School Year School 



Teacher 

F amil y Inventory 

Family input is a critical componeat of the IE?. To insure that the learning process is a success, the 
&inily must be wiUiag to practice sHlU at home and in the community. In order to do this, the fiunily must be 
aware of what’s being taught at school, therefore, a partnership needs to be developed beween the smdent’s 
fiunuy and the school system. The IE? fonns the framewcric of this partnership because it demils the student’s 
mdividualized program. It is important that the family and teachers of the students with disabilities have the 
same goals; and the IE? serves to specify diese goals. 

So often, tesm adminisarsd to persons with severe handicaps do act give a true picmre of the individual’s 
ability. Eaving famil y input will give the teacher a better understanding of the child and of the fa mil y situation, 
therefore, a family should complete a brief history of their child explaining his handicap, his present level of 
functioning and his capabilities. 



STUDENT 



F.^MILY MEMBERS 



Home Address: 
Phone Number 



Used with penaissioa from Jackson Public School District • Tnarition 1990 
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medical 

1. Does your child take any medications? 

For what? 

2. Is your child allergic to anything? If so, wdiat? 

COMMUNICA TION/LANGUAGE 

1. How does your child communicate his/her neais to you? 

2. How does your child communicate displeasure, pain or dislike to you? 

3. How does your child communicate with famil y members and friends? 

4. Does your child follow simple instructions (such as, "Come here", "Sit down?’) 

BEHAVIOR 

1. Does your child exhibit any behaviors that you fee; are inappropriate or that bother you or members of the 
family? 

2. What do you or others do when this behavior occurs? 

3. What do you do to comfort or r^im your child? ^ 

4. What do you do to discipline your child or show disapproval? 

5. Does your child adapt easily to changes in routine? 

DOMESTIC DQM.AIN 

1. What are your child's eating skills? 

2. What are your diild's fiavorite and least &vonte foods? 

3. Is your child able to dress herself or himself? 

4. What personal hygiene skills would you like your child to learn? 

5. Which self'help skills is most important to you for your child to learn? 

6. Upon leaving school what do you exp-xt your child to be doing for herself/himself? 

7. El the future, where do you see your chil'! living (e.g., supervised apartment, group home, home)? 

S. What domestic sldlls would you like for your child to vt-oik on this year in order to be prepared for future 
living? 
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1. What places in the com mun ity do you take your child to (e.j., shopping mall, restaurants, relatives 
homes)? 

2. How does your child behave when you take hhaher to these places? (Is the behavior different for different 
places?) 

3. What places do you think your child might go to when he/she is older? 

bhkavtor 



4. What community environments would you liks to see your child carhcicate in this year in order to prepare 
him/her for the future? 

1 . 

2 . 

3. 

R£CKEATTON/LEISURr 

1. What are your child’s fiivorite activities, toys, and/or games 31 hcne? 
i. What docs your child do after school? 

3. Does yo\ir child play with siblings and neighberhood fidends? 

4. Docs your child enjoy playing by him/heisclf? 

5. In what way docs your child move about the house? 

6. What iccication/leisure activities does your £tm3y parricipam in as a group? 
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7. What recreation/leisure activities would you like your child involved in the fiiture? 

recreation LSSZE£ 



8. What recreation/leisure activities would you like your child to pamcipate in this year that are age- 
appropriate? 



recreation 



LHTSURE 



yOCATIONAT. 

1. What jobs does your child help with at home (e.g.. pumng away ays. cleaning up souls and messes, 
laundry)? 

2. Do you have anv sug<»estions as to the tvpe of work vcur child sight he able to do when he or she is 
older? 

3. What work experiences would you like your child to pardcipate in this year (e.g., clerical work, gardening, 
janitorial)? 

LEISURE 



recreation 



FAMILY INVENTORY 



Person Completing Form 



Date 



Student ' s Name 



A) Who would you like to attend the conference? Consider those 
people whom you feel can be helpful in planning an education 
program for your child. You may bring anyone you feel may be 
helpful (eg. student, family members, family or student's 
friend/advocate) . 

The following personnel will be scheduled to attend the conference: 
NAME ROLE 



Please indicate any additional school personnel you would like to 
attend the meeting. 



B) Vihen is it most convenient for you to attend the meeting? 



Mon 


Tues 


Wed 


Thurs 


Fri 


8 am 


11 


am 


2 pm 




9 am 


12 


pm 


3 pm 


Other 


10 am 


1 


pm 


4 pm 





C) Please note here if you need help making arrangements to attend 
a conference. 

I need help arranging transportation 

Other 



Used with pennissioo from 
Jtckson Pt^Uc Schools 



MEDICAL 



1 . Does your child take medication? 

For what? 

How often? 

Will the school staff need to administer the medication? 

2. Are you willing to demonstrate this to our staff? 

3. Does your child have allergies? 

If so, to what? 



ADAPTATIONS 

1. Does your child wear: hearing aides 

glasses 

braces on feet 
arm/hand splints 
corrective braces 
helmet 
other 

2. Will your child wear them to school everyday? 

3. How long or often during the day is your child required to 
wear the adaptation? 

If applicable, how long does your child sit in the 
wheelchair at one time? 

4. Does your child need adaptations to allow them to complete 
daily activities? 

5. If so, in what areas? 

feeding self-help 

communication academics\schoolwork 

dressing (i.e. large print) 

6. What adaptations is your child currently using? 

7. What adaptations do you feel would allow your child to 
participate in more activities? 

* Are there adaptations that you use that would beneficial for 
the staff at the school to be aware of? 



COMMDN I CAT ION / LANGUAGE 



1 . What methOsi of conimunication does your child use to 
indicate his/her wants or needs? 



sign language 
tactile sign 
objects 
speech 
braille 



body movement 
eye gaze 

augmentative devise 

picsyms 

other 



What method of communication does your child use to 
communicate displeasure towards a person, activity, or 
enviroiment? 

sign language body movement 

braille eye gaze 

tactile sign augmentative devise 

objects speech 

picsyms other 



3. What method of communication does your child use to express 
pain or illness? 

cries screams 

body movement other 



RE GREAT I ON /LE I SURE 

1. What are your child's favorite activities, toys, and/or 
games -at home? 



2. What does your child do after school? 

3. . Does your child play with siblings and neighborhood 

friends? 



4. Does your child enjoy playing by him/herself? 



5. How does your child move about your house? 



6 . 



What activities does 
go to the movies 
go to the park 
go out to eat 
visit family 
on vacation 
go to the zoo 



your family do together? 
watch movies at home 

grocery store { ) 

visit friends 

go to the mall ( ) 

attend community functions 
other 



7. What activities are your child's favorites? 



8 . What are your child' s least favorite things to do? 



9. What community environments would you like to see your 
child participate in this year in order to prepare him/her 
for the future? 



BEHAVIOR 



1) HOW does your child adapt to changes in their daily routine? 

very well 

depends on the change 

does not seem to matter 

not at all 

becomes disruptive 

2) How do you comfort your child when he /she is in pain? 

music 

talking to them 

rocking 

holding 

kissing 

other 

3) How does your child sc'sially interact with other people? 

very well 

fairly well 

depends on the person 

will tolerate it 

does not do well with strangers 

has to do the intitating 

does not do well at all 

4) Are there certain behaviors that your child does that you are 
trying to decrease or fade out? 



If so, what? 



If so, how are you daling with this behavior? 



5) How do you discipline your child? 



6) What do you use as positive reinforcements /rewards for your 
child? 

7) What would you like to be; used during the school day? 



SELF-CARE /PERSONAL HYGIENE 



1) What level of assistance does your child need to eat? 

total assistance 

he/she holds spoon/adapted spoon 

he/she holds handled cup 

finger feeds 

uses a straw 

opens mouth for spoon 

little assistance 

adapted plate 

none 



2) What are your child's favorite foods and drinks? 



3) What are your child's least favorite foods and drinks? 

4) Are there certain foods/drinks that need to be avoided? 



5) How much assistance does your child need for dressing? 

some assist 

total assistance 

minimal assistance 

no assistance 

6) How does your child brush hair/teeth? 

total assistance 

some assistance 

minimal assistance 

none 

7) What particular skills are you most concerned about at this 
time? 



8) Axe you willing to demonstrate to the staff ( if reguested ) 
any of the above routines listed above? 



VOCATIONAL 

1) Does your child particpate in household chores? 

_____ dusting v acuuming raking 

cutting the lawn c leaning room setting table 

clearing table clearing table washing dishes 

drying dishes ^earring out trash caring for pets 

putting away dirty clothes washing clothes 



drying clothes folding clothes meal preparation 

cooking grocery shopping 



2) What type of work does your child enjoy? 

{ receptionist, jantorial, lawn care, resturant, laundry, pet 
care, car repair, etc) 



3) Has your child expressed an interest in a vocation to pursue 
after graduation? 



4) What work experience has your child participated in the past? 



5) If so, how did they enjoy working? 

6) Are there specific job duties you would like to see your child 
work on this year? 



r\ 
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APPENDIX C 



NOTICE TO PARENTS 





NOTICS REGARDTNg COMMUNITY EASED VOCATION INSTRUCTION PRQGR^W 



This is to notify you that the vocaticnal training experiences 
and goals listed in this Individual Education Program will occur 



in businesses in the community. I understand that vocational, 
functional academic, social, ccnmunicaticn and adaptive behavior 
skills training will occur in the ccmnur.iry. I furoher 
understand that my scn/daughter will net be entitled to vages or 
workman's compensation during training experiences nor entit-ec 
S' jcb at cne of the training sites at the conclusion of t.ne 
community based vccaticn instruction orccram. 



parent/ guardian 



date 








APPENDIX D 



CHECKLIST FOR HP MEETING 



CHECKLIST FOR INITIAL ITP MEETING 



A, Activities Prior: 

* schedule family training sessions 

* disseminate fact sheet/information sheet 

* schedule families to observe other FTP meetings (with consent) 

* send notification letter 

B, Activities During: 

* review purpose 

* answer questions 

* discuss Personal Futures Planning 

* address planning menu areas 

* negotiate desired adult outcomes 

* identify training issues and family support issues 

* develop action steps that promote information dissemination and 
follow through activities 

C, Activities After: 

* assemble family information handbook 

* schedule family training opportunities 

- survey family for feedback on process and meeting 



CHECKUST FOR UPDATED ITP MEETING 



A. Activities Prior: 

* disseminate family Information 

* contact family to discuss ITP meeting participants 

* send notification letter 

B. Activities During: 

* review focus of transition planning 
* answer questions 

* review recommendations and status of action steps form expiring 



* revisit Personal Futures Plan 
* address planning menu areas 

* negotiate desired adult outcomes 

* identify training issues, family support issues and agency resources 
•identify additional participants for the next ITP meetings 

C. Activities After; 

* add appropriate materials to the family handbook 

* provide directory of service providers 

* schedule family opportunities 

* survey family for feedback 



CHECKLIST FOR EXITING ITP MEETING 



A. Activities Prior; 

* contact family to Identify issues and/or concerns that need to be 
addressed 

* contact family to discuss ITP meeting participants 

* send notification letter 

B. Activities During; 

* introduce any new participants 

* review recommendations and status of action steps from expiring ITP 

* identify training Issues, family support issues 

* develop fiction steps that promote decision making that is future 
oriented, as wsii as follow through activities 

C. Activities After 

* add appropriate materials 

* survey family for feedback 



APPENDIX E 

NON-BINDING STATEMENT OF UNDERSTANDING 



O 



LOG 



project 



8 S T S 



Supported 

Emplcyaent 

Transition 

Services 



SCHOOL AND PARTICIPATING AGENCY AGREEMENT 
COMMUNITY-BASED VOCATIONAL INSTRUCTION PROGRAM 

non-binding statement Q-P mroERSTANDING 



— School Svsceci 



AND 



Participacing Agency 



2?RPCSE ; ^ The setting at (name of business, 

nerecn cited as Business) will provide students vith disabilities 



an cptcrtunitv to 



exterience anc terrcm neantngruu vocationau 




ceveucpuient . He will receive training in vocational, functional 
social and adaptive behavior skills in the cosuaunity. 

JUSTNESS ; No immediate advantage will be derived by the 




ne 



emplcyee's coitipletion of his job duties. Employees will net 
suffer job loss or reduction of hours due to student training at 
^e Business. No activity perfomed by the students while 
'-raininc is guaranteed to be stardard quality, nor is it 
^'^^-siiteed to be completed by the end of each training period. 

5?UPBN?S ; All students working at Business and enrolled in the • 
cemaunity-based instructional crccram at 



accompanied to the Business by certified 
teachers/paraprofessionals eacloyed by the 
Schccl System. 



school 



All students will be covered under schccl liability 




on 



U2i£: Days and hours will be agreed upon bv the Business a.nd the 



101 



Special Educarion teacher. 



REMuyERATIOK : All students participating at the Business will be 

considered in a classroom vocational program and therefore will 
not be employees. No renumeration is requested. Students and 
their parents have received notice and are aware of the training 
nature of this activity. 

WORK SITES : The exact type of work and location of the work 
station will be agreed upon by the Business and the Special 
Education teacher after a comprehensive work inventory is 
completed by the special education teacher. 

EMRL0YK5NT ! The Business is under no cbligation to hire any 
student participant in this program. 

We,, the undersigned, as representatives of cur agency cr business 
agree to abide by the statements listed above. We understand 
that this agreement may be canceled by either party upcn nctics 
to the other. 



Special Education Teacher 



Special Education Consultant 



Business Representative 



Business Address: 

Name 



Street 



City, state, 



Phone 
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SSI/SSDI Work Incentives 



Program Overview 

Administering Agency: Social Security Administration 
Nfission of Prnip-r^yn 

The Mission of this program is to help persons who are disabled or blind to return to 
work and protect their status and their entitlement to cash payments and/or Medicaid or 
Medicare protection until they can reasonably be expected to pay their own way and buy 
their own health insurance protection. 

Eligibility for Services 

Persons who qualify to receive SSI/’SSDI work kcendves must be eligible to receive SSI 
or SSDI benefits. Specific eligibility criteria are required rcr each program. 

Scope of Services 

SSI/SSDI work incentives provide or continue eligibilir« fcr cash payments and/ or 
Medicare./Medicaid coverage. The work incentives available to qualiiied persons include 
Section 1619a and 1619b, impairment-related work expenses, continued payment to 
individuals under a vocational rehabilitation plan, trial work period, extended period of 
eligibility, continuation of Medicare coverage, and Plan fcr Achieving Self-Suppon. 

Effective ness of Services 

SSI/SSDI work incentives have reduced the risks of losing income of medical coverage 
for many persons who return to work. Disincentives soil exist for some individuals who 
would like to work. 



Section 1619a and 1619b 



Program Overview 



Administering Agency: Social Security Administration 



Enabling Legislation: Employment Opportunities tor Disabled .Americans Act (P.L. 99-6^-% 

July l' 1987 
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Mission of the Program 

The mission of the program is to assist SSI recipients with returning to work by easing 
the transition between being on disability payments and Medicaid and being self-supporting. 

Eligibility for Services 

Section 1619a provides cash benefits to SSI recipients engaged in substantial gainful 
activity (SGA) if they continue to have the original disabling condition and currently meet the 
income and resource requirements. Qualified persons continue to receive cash benefits 
unless the mental or physical impairment improves or the benefits are terminated for a reason 
other than the disability. SSI is reinstated if income levels fall below SGA and eligibility 
criteria for SSI are met. 

Section 1619b provides Medicaid covemge for SSI recipients under age 65 who are 
disabled or blind if their earnings are too high to receive SSI cash payments. To be eligible 
for Medicaid, a person must (1) have a disabling ccncidcn or continue to be blind, (2) need 
Medicaid in order to work, (3) not be able to afford benefits equivalent to SSI and Medicaid 
coverage, and (4) meet all nondisability-related requirements for SSI other than earnings. 
Qualified persons continue to receive Medicaid coverage undl their earnings reach a 
substantially higher level which takes into account their ability to afford medical care and 
normal living expenses. 

Scone of Services 

Section 1619a provides special SSI cash benefits to individuals with disabilities "who lose 
cligioility for SSI payments under the regular rules because they have earnings at the level 
that ordinarily is considered to represent SG.4, (S300). Secdon 1619b provides special SSI 
recipient status for Medicaid purposes to working disabled or blind individuals when their 
earnings make them ineligible for further cash payments." 

Effecdvenes s of Services 

Section 1619 was established to help persons with disabilides become self-supporting. 
Previously, SSI recipients who earned SG.\ faced the risk of losing cash benefits and 
Medicaid coverage even if their total income and resources were within the SSI need criteria. 
The increased numbers of persons parndpadng in Secdon 1619a and 1619b benefits reflects 
the program’s success in helping persons with disabilides work and become self-supporting. 

One measure of program effectiveness is a posidve correiadon between Secdon 1619 
pardcipadon and employment inidadves for persons with severe disabilides. 

Persons receiving Medicaid benefits under Secdon 1619b are reviewed periodically for 
redeterminadon of eligibility. Those claims which fit a entena for screening due to their 
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Scope of 

Pttsons under a vocational rehabilitation plan can continue receiving Supplemental 
Security Income (SSI) or Social Security Disability Income (SSDI) payments after they are no 
longer disabled on the basis of medical recovery if they are participating in an approved State 
vocational rehabilitation plan at the time that the disability ceases. 

Extent o f Servigft<; 

No data available. 

Effectiveness pf'Servir^^ 



Program effectiveaess needs to be collected on die percentage of total SSI/SSDI 
recipients who return to work and receive continued pavment while participating in a 
vocation rehabilitation plan. 

D_QCumentaH(7q 

Social Security Administration. (1988). A Summar/ Guide to Social Security and 
Stioolemental Seo u ritv Income Work Incentives for the Disabled and Blind (SSA 
Publication No. 64-030). Baltimore, Social Securir.- .Administration, Office of 
Disability. 



Impairment-Related Work Expenses 

Program Overview 

Administeang Agency; Social Security Administration 
^fission pf Proyrarp 

The mission of the program is to assist SSI/SSDI recipients with returning to work by 
casing the transition between being on disability payments and being self-supporting. 

Eigibilitv % 

Persons receiving SSI and SSDI benefits are eligfole to deduct impairment-related work 
expenses. SSI recipients must first establish Federal SSI eiigroility without the impairment- 
related work e.xpense deductions. After eiigroility is determined, persons receiving SSI 
benefits can exclude their work-related expenses to compute the amount of cash payment. 
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The person must pay for the items and services and not receive a reimbursement for the 
expenses by another source. Costs for items or services can only be deducted if they are 
needed by the individual in order to return to work. 

Scope of SenncfM! 

Persons who need impairment-related items and services in order to work can deduct 
these expenses from their earnings when determining subsandal gainful activity (SGA) under 
Supplemental Security Income (SSI) and Social Security Disability Income (SSDIQ* 
Impairment-related expenses can also be excluded from earned income in determining the SSI 
monthly payment amount. 

Expenses that are lilcely to be deducted include attendant care services, transportation 
cosm, medical devices, prosthesis, work-related equipme.nt and assistants, reside.ntial 
modifications, routine drugs and medical services, diagnostic procedures, nonmedical 
appliances and de'/ices, expendable medical supplies, and costs for a seeing-eye dog. 

Specific types of services and items under each category are described. 

Extent of Services 

No data available. 

Effectiveness of Services 

Program effectiveness data needs to be collected on the percentage of total SSI/SSDI 
recipieais who return to work and partidpate in the irapainnent-related work expense 
incentive program. 

Documentation 

Social Security Administration. (1988). A Summary Guide to Sodal Security and 
Sunolemen tal Security Income Work Incentives for the Disabled and Blind . (SSA 
Publication No. 64-030). Baltimore, MD: Social Security .Administration, Office of 
Disability. 



Trial Work Period 



Program Overview 

.Administering Agency: Sodal Security .■Administration 
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Notes 



Mission of Prnc^n, 

The nmsion of the program is the assist SSDI recipients with returning to work by easing 
e transition between being on disability payments and being self-supporting. 

Eligibility for 

Persons who ^e receiving SSDI benefits are endtled to a trial work period beginning the 
te that a claim is filed or the month of entitlement, whichever comes &st. 

Scope o f Servicffc 

^ Persons receiving St^plemental Security Disability Income (SSDI) can work for a period 
or nme months and continue receiving full disability benefits. The purpose of the program is 
to afiow SSDI recipients the opportunity to test their ability to work without losing their 
mecical and financial benefits. 

SSDI recipients receive a month of work credit for ever;/ month that the individual’s 
csriungs are over S /5.00 a month. A person who is self-employed receives one work credit 
lor every month of fifteen hours of work. The trial work pericd is completed when nine 
wor^ cr^ts are accumulated. Tne nine months do not have to be consecutive. .At the end 
cr^ e tr^ work period, demrmination is made as to whether the individual can do 
suDst^tial gainful activity as defined by earnings over S3C0.00 a month. Determination 
c^sions are made by the Social Security Administration. Benefits are paid for three months 

0 owing a decision that the individual is no longer disabled and is ineligible to receive SSDI 
cash payments. 

Extent of 

No data available. 

EffectivenK s of Serviro^ 

I^ogram effectiveness data needs to be collected on the percentage of total SSDI 
recipients who return to work and participate in the trial work period incentive program. 

Documentation 



Socid Security Administration. (1988). .A Summary Guide to Social Security and 

Myyt^niWt a l^Secuntv Tneom ^ Work Tneenrives for the Disabled and Blind . (SSA 

^blK^on No. 64-0303). Baltimore. MD: Social Seruritv .Administration. Office of 
Disability. 
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Extended Period of Eligibility 



Program Overview 

Administer Agency: Social Security Administration 
Nfission o f Propam 

The mission of the program is to assist SSDI recipients wi± remming to work by easing 
the transition between being on disability payments and being self-supporting. 

Eligibilit y for Services 



SSDI recipients who have completed a nine-month trial work period and are determined 
by the Social Security Administration to no longer be disabled because their earnings exceed 
SGA level are eligible for an extended period of eligibility. The extended period of 
eligibility begins the month after the trial work period needs. 

Scope of Services 



Social Security Disability Income (SSDI) recipients who have completed a nine-month 
tri^ work period are provided with a thirty-six-month period in which beneriis can be 
reinstated should earnings fall below the subsmntial gainful activity (SGA) level. Benefits 
sre reinstated during this time without need for a new appiicadon, disability determination, 
or any waiting period. A new application for SSDI benefits would have to be completed 
curing any month that the individ^’s earnings fall below SC A level after the thirty-six 
months are up. 

Extent of SeTvigi;;«| 

No data av ailab le. 



Effective ness of Services 

Program effectiveness data needs to be collected on the percentage of total SSDI 
recipients who return to work and participate in the exanded period of eligibility incentive 
program. 
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Documentatinn 

Social Security Administration. (1988). A Summary Guide to Social Security and 
STOPlgmental Secn titv Income Work Incentives for the Disabled and Blind . (SSA 
Publication No. 64-030). Baltimore, MD: Social Security Administration, Office of 
Disability. 



Continuation of Medicare Coverage 

Program Overview 

Administering Agency: Social Security Administration 
Mission of Program 

The mission of the program is to assist SSDI recipients with returning to work by easing 
the transition between receiving disability benerits and being seif-supporting. 

Eligibility for Services 



SSpI recipients who axe engaging in SGA and have net medicaily recovered are eligibie 
to receive continued Medicare coverage. 

Scope of Servic;^ 

Persons qualii^g for SSDI benents who arc engaging in substantial gainful activity 
(SGA) Md who have not medically recovered can continue to receive Medicare benerits for 
thirty-nine mouths after completing a trial work period. 

Medicare coverage is provided for qualified persons during the thiity-sit month benefit 
rehistatement period after a trial work period is completed and for an additional three months 
after that Medicare coverage may continue for a longer period of time if earnings fall 
bdow SGA for any of the thirty-nine months. Medicare coverage is terminated if a person’s 
disability eatitlement ends due to reasons other than engaging in SGA. 



E^ent of Services 
No data available. 
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Effectiveness of Services 

Ingram effectiveness data needs to be collected on the percentage of total SSDI 
recipients who return to work and participate in the continued Medicare coverage incentive 
program. 

lamentation 

Social Security Administration. (1988). A Summary Guide to Social Security and 
Supplemental Secur ity Income Work Incentives for the Disabled and Blind (SSA 
Publication No. 64-030). Baltimore, MD: Social Security Administration, Office of 
Disability. 



Plans for Achieving Self-Support 



Program Overview 



Admimstering Agency: Social Security Administradon 



Mssion of Program 

The mission of the program is to assist SSI and SSDI recipients with reniming to work 
by easing the transition between receiving disabuity beneiiis and being self-supporting. 



Eligibility f or Services 

Persons who are blind or disabled can have a plan. "The individual must have a feasfoie 
work goal, a specific savings/spending plan, and must provide a cieariy identifiable 
accounting for the funds which are set aside. The plan must be in writing and have a 
specific time fiame. The individual must then follow the plan and negotiate revisions as 
necessary" (Social Security Administration, 1988). Social Security representatives, 
v(^tional rehabilitation counselors, social workers, or employers can assist an individual 
with developing a plan. 

Scope of Services 



Plans for Achieving Self-Support (PASS) allow persons to se: aside income or resources 
for a specific period of time for the purpose of establishing or main taining Supplemental 
Security Income (SSI) eligibility, accomplishing a work goal, or increasing SSI payments. 
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The purpose of the progtam is to assist qualified persons with becoming self-supporting by 
allowing them to save money towards work without risking the loss of medical or finan c ia l 
benefits under the income or resource restrictions. 

Qualified persons can set aside income and resources for a period of time for a qjecific 
work goal such as education, vocational training, starting a business, or to purchase work 
equipment. The income that is set aside is not included in SSI income and resource tests and 
dow not affect substantial gainful activity determination (SGA). SSI eligibility can be 
maintained or established and SSI payments can be increased with the use of PASS. 

Persons receiving Supplemental Security Disability Income (SSDI) can set aside SSDI 
money under a PASS plan which may make them eligible for SSI benefits. 

Extent of Services 

No data available. An informal, verbal suF'/ey sugges'ts Lha: roughly 1,000 persons 
nationwide have an aedve PASS plan. 

Effectiveness of Serviegs 

Program effeedveness data needs to be collected on Lhe percentage of total SSI recipients 
who return to work and pardcipate in the P.\SS incendve program. 

Documentation 

Social Security Administration. (1988). A Summary Guide to Social Security and 
S.u'TOlemental Secur ity Income Work Incentives for the Disabled and Blind (SSA 
Publication No. 64-030). Baltimore, MD: Social Security .-Administration, Office of 
Disability. 
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WHAT GOALS CAN EE PURSUED?? 



* Admins i St ratvie Assistant 

* Automotive Assistant 

* Certified Public Accountant 

* Chef 

* Clerical Aid 

* Computer Operator 

* Floral Designer 

* Food Preparation Worker 

* Housekeeper 

* Landscape Worker 

* Musician 

* Nursing Assistant 

* Receptionist 

* Telemarketing Specialist 

* Vocational Rehabilitation Counselor 

WHAT CAN A PASS COVER? 

* Tools, conputers, uniforms, equipment, supplies, and money to 
start a business 

* Tuition, bocks and supplies or services for school or trainnnc 

* Modifications to home or car because of disability 

* Cost of transportation ( includinc purchase and operation of a 
vehicle) 

* Job coach, medical care, atrsndanu cars, and child care 

* Taxes ( except income tax), permits, licenses, and finance 
charges 
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SSL‘ Title lYI 

Supplemental Security Income 



* Welfare program based ca 
need, no more than $2000 in 
assets for an individual 

* No waiting period 



*?resumptiVj» disability for up 
to six months 

* _5^*trcactive only to the cate 
of application 

* Maximxm benefit rate, 

?^jT^®nt cetermined by current 
income and work related 
expenses 

* Al echo 1 /drug addicts must 

S' representative payee 

* Substantial Gainful Activity 
(SGA) test to establish 
^itial eligibility; gross 
inccme of $500 or less per 
month (those with blindness 
are exempt from SGA test) 

* No trial work period or 
extended period of 
eligibility- inccme from work 
IS counted against benefit 
check after $65.00 



SSDI; Tifle H 

Social Security Disability 

Insurance 

*iasurance program based on 
age and number of quarters 
worked as well as wages 

* Usually a 5 month waiting 
period after onset of 
impairment 

* No presumptive payments 



* U? to twelve months 
retroactivity 

* Eenefit rate determined by 
work history 



* He requirement far payee if 
determined capable 

* Substantial Gainful Activity 
determinations required for . 
eligibility and to maintain' 
disability status for blind . 
and non-blind 



* Trial Work Period ($200 or 
more per month for any nine 
menths within a 60 month 
period; 36 menth Extended 
Period of Eligibility in which 
payment is based on income 
below the SGA level 
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’ Credit far IHWE 


* Credit for ISHE 


* Credit far PASS 


* P.ASS can be written to 
establish SSI eligibility and 


* Credit far BWE 


SSDI used as the resource 


* Credit for Student Earned 
Income; 

1 *. ' 


* Credit for Subsidy 


* Medicaid is provided with 


1 

* Medicare is provided 
eligibility after a 24 mentn 
waiting Buried 


SSI eligibility 
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WORKSHEET FOR CALCULATI2CG SSI BENEFITS 



c 



STEP 


1. 


$ 

- 20. 00 


UHEARNED INCOME 
GENERAL EXCLDSION 






$ 


COUNTABLE DBZABSZD INCOME 

EARNED INCOME (MCNTSLI GROSS WAGES) 
EARNED INCOME INCLUSION 


STEP 


2. 


$ 






65.00 






s_^ 


COUNTABLE EARNED INC3CE 


STEP 


2A. 




SUBTRACT IRWE EXPENSES 






$ 


TOTAL COUNTABLE EARNED INCOME 


% 




• 

3^ 7 


DIVIDE E7 rWO 






c 


RS'/ISED COUNTABLE EARNED INCOME 


STEP 


3. 


5 


COUNTABLE UNEARNED INCOME 






•• 


R^/ISSD COUNTABLE EARNED INCOME _ 






$ 


TOTAL COUNTABLE INCOME (EOTS HLRNZD AND 


STEP 


3A. 




UNEARNED} 

MINUS PASS EXPENSES 






F ■ 


TOTAL COUNTABLE INCOME 


STEP 


4. 


e 


FEDERAL BENEFIT RATE ($434.00 OR SIS 6. 






- 


MINUS TOTAL C0UNT.A3LE INCOMR 
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SSI MOHTSLI BENEFIT 


STEP 


5. 


$ 


UNEARNED INCOME 








EARNED INCOME 






+ 


SSI BENEFIT 






$ 


TOTAL USABLE INCOME 








MINUS PASS AND/CR IRWE EXPENSES 






A 


TOTAL INCOME TO BE USED FOR LIVING 
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Regulations, Part 527: 
Employment of Student Workers 

Title 29. Part 527 of the 
Code of Federal Regulations 




U.S. Department of Labor 
Employment Standards Administration 
Wage and Hour Division 

WH Publication 1024. 

Reissued March 1980 



This ;uoiication conforms to the Coce of Fecerai Regulations as of February 

the date this reprint was authorized. 



12. 1580. 



PART 527— EMPLOYMENT OF 
STUDENT WORKERS 



Sec. 

527.1 Applicability cl' tr.t* ri'M':!..'.- 'Cii ‘ 'Jti- 
tained in this part. 

527.2 Definitien.s. 

527.3 Application for a stU'ifr.i-'.'. cer- 
tificate. 

527.-1 Procedure for action v.pcr. a.a appli- 
cation. 

527.5 Conditions govtjrnir.g iisuar.c* ot a 
student-'vorker certificate. 

527.6 Terms and conditions of emcicymr:.' 
under student-worker certificates. 

527.7 Employment records to be kept. 

527.8 Amendment or replacement of a s-u- 
der.t-wnrkor certifies ti». 

527.9 Amendment to the regulations 
this part. 



the employment of such 
.. Xn*'-*or’/ters ;ts learners at su'omin- 
wage rates mav be filed by an 
a^o^priate official of the educational 
with the .Adm-inistrator of 

inSulV’.. TTniTpH 



. .. ard Hour Divusion. United 

sJa'e* Department of Labor. V/^hin«* 
r ^h210. A copy of -such appU- 

t.on- wg .-^ecl r.immltaneousiy 

wprwnate R=«i=n.l 

®^,i,^\-pUc'ation mu5i be made on the 
mrhfehed by the Cviaion 
LtCaa. information re- 



iti 



authority; Sec. 14. 
amended; 29 U.S.C. 214. 



52 Stat. t063. as 



SOURCS; 20 FR 7737. Oct. 14. 19=5. unless 
otherwise noted. 



§ 527.1 .Applicability of the regulations 
contained in this part. 

The regulations contained in this 
part are issued under section 14 of the 
Fair Labor Standards A.ct of 1938. as 
amended, to provide for the employ- 
ment under special certificates of stu- 

1 M, — — 



contain all infor.m.ation re- 
h%’ such form, including among 
the industries and occu- 

p2"m iuhin «ch industry to «hidi 

5“arne« ?he number o( stu- 
requested, their pro- 
rates and learning pen- 
number of hours, the number of 
CCS in number workers in such 

fun-time straight-time 

'pSucts being 

may'So =u?S? s«h additional 
may be perttoenh 
u.aOrm^* .. .r J. ,^-hicn laL 



f^“s‘^rarpSaiion wkch fa^ to 

ment unaer special cecuuu<iu« wa (c, {formation required oy 

dent-workers at wages lower t.nan the present returned to the ap- 

minimum wage applicable uncer .sec- -'ne notation of deficiencies 

tion 6 of the act. Such certiiicates pneant with acainst submis- 

shall be subject to the terms and con- 



ditions hereinafter set forth 
§ 527.2 Definitions 



Piicant with a ^^bmis- 



As used in the regulations contained 
in this part: A “student-worker'* is a 
student who is receiving instruction in 
an educational Institution and who is 
employed on a ypart-time basis in shops 
owned by the educational institution, 
for the purpose of enabling the stu- 
dent to defray part of his school ex- 
penses. 



s 52:.l Ptoc^iur. for acUon upon an >P 
‘ plication. applicatiot 

Upon t of 

tor the efhP'^'he Administrator “ 
ers as learnen. gsgntativc sh^ 

his antho^d wr^ T. 

issue or deny * aopropristt®* th 
the extent he ^®^au^thorized reprf 
Administrator or opportunit 



§ 327,3 .Application for a student-worker 
certificate. 






prior to 

worker certificate. certificate 

issued, it shall be ^gnt-work 

Ln^\ institution, n a of s»»‘ 
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Standards Act of 1938. as amended, certincat shall 

believed necessary to prevent curtail- denl^shaai^^ ^ sna ^ 
ment of opportunities for employment prej^ 

in a specified educational tostitution ^ 

an application for a special ceruficai^. . ^jub q 

^ o 



necessary by reason of the amendment 
of the regulations in this part, or may 
withdraw a student-worker certificate 
and issue a replacement certificate 
when necessary to correct omissions or 
apparent defects in the original certifi- 
cate. 

§527.9 .Amendment to the regulations in 
this part. 

The Administrator may at any time 
upon his own motion or upon wTitten 
request of any interested person set- 
ting forth reasonable grounds there- 
for. and after oppcr.unity has been 
given to interested persons to present 
their views, amend or revoke any of 
the terms of the regulations contained 
in this part. 



Regulations, Part 528: 
Annulment or Withdrawal 
of Certificates for . . . 
Employment ... at Subminimum 

Wag e Rates 

Title 29. Part 528 of the 
Code of Federal Regulations 



U S. Department of Labor 
Employment Standards Adrr.ir.iSiration 
Wage ana Hour Division 

WH PuCiicaticn 1 025 
;Revisec August 1978) 
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part 528-annulment OR WITHDRAWAL 
OF CERTIFICATES FOR THE EMPLOY- 
MENT OF STUDENT-LEARNERS. AP- 
PRENTICES. MESSENGERS, HANDI- 
CAPPED WORKERS, STUDENT-WORKERS. 
AND FULL-TIME STUDENTS IN AGRI- 
CULTURE. INSTITUTIONS OF HIGHER 
EDUCATION. OR RETAIL OR SERVICE 
ESTABLISHMENTS AT SUBMINIMUM 
WAGE RATES 

S«c. 

525.1 Applicability of the regulations in this part. 

523.2 Definition of terms. 

328.3 Withdrawal and annulment of certificates. 

52S.-1 .According oppoaunity to demonsttatc cr crtisve 

compliance. 

528.3 Proceedings for withdrc'Aral or annulment. 

528.6 Review. 

523.7 Effect of order of annulment or wit.hdrawai. 

.\CTHOR!TY; S«c. 14. 52 Sui. 1068. *s am«nd«<i: 29 'J-i.C. 



1 328.1 Applicabiiiiy of the regulations in this 
part. 

The reg^jlations in this part shall govern the 
annulment or withdrawal of any certificate 
except a tenaporar-* certificate issued pending 
final action on an anolication. issued pursuant to 
Parts 319. 520, 52i.‘ 522. 523, 524. and 52T of 
this chapter, and having effect under section 14 
of the Fair Labor Standards .Act of 1938. 

i r FR 3994. Apr. 26. 19621 

1 528.2 Definition of terms. 



As used in the regulations contained in this 
part, the term: 

(a) “Withdrawal" shall mean termination of 
validity of a certificate with prospective effect 
from the time of the action of withdrawal. 

(b) “Annulment" shall mean withdrawal of a 
certificate with retroactive effect to the date of 
issuance. 

(c) “Authorized representative" shall mean; 
tl^The Assistant Regional Administrators for 
the Wage and Hour Division (who are authorized 
to redelegate this authority) within their respec- 
tive regions, and \ 2 ) the Caribbean Director of 
the Wage and Hour Division for the area covered 
by the Caribbean office. 



(d) “.Area director" shall include any area 
director of the Wage and Hour Division. 

t-'l rVL 53l«. JuW IT. 19S6. it 28 FR U231. Oct. 

19, 1963; 33 4533. Apr. 30. 1968; 43 FR 38469. Jun< 30. 

19781 

<528.3 Withdrawal and annulment of certifi- 
cates. 

(a) .An authorized representative may with- 
draw a certificate from any employer within 
that reoresentatives region who, acting under 
color of anv certificate or application for the 
emplovment of learners, handicapped wor.kers, 
student-workers, student- learners, apprentices, 
messengers, or full-time students in apculture, 
ictail, or ser.'ico establishments, or in institu- 
tions of nigher education at subminimum wages 
under section 14 of the act, tails to comply with 
the limitations in such certificate or other^fise 
violates the act. 

i bi An authorized representative may annul a 
c»-nfic'ate affected by mistake in its issuance if 
the employer knowingly induced or knowingly 
took advantage of the mistake. Where the 
emolover did not knowingly induce the mistaxe 
but knowingly took advantage of it, a new 
certificate snail be issued by the authorized 
reoresentative if. and on such terms as. such 
coVrificate would have been issued hac mere 
b'eVn nc mistake limited in its term from the 
date of issuance to the date of annulment of the 

annulled certificate. • 

(d A certificate may be withdrawn m the 
oublic'iliteres: by a representative authorized to 
issue such cvne of certificate whenever any part 
S the exemption it provides a no longer 
necessar.* to orevent curtailment ot opportum- 
tie^l^r' emoloyment. If appropriate,^ a more 
limited replacement certificate may be issued by 
the authorized representative. 

123 FR «35. ASr. 30. 1968. ** »m#ndr i i 
30. 19tSt 



,„43 FR 28489. Jun« 



§528.4 .According opportunity to demonstrate 
or achieve cotnplwnct. 

Prior to instituting procedures for 
of a certificate under paragraph (a) o ^ ' 

-vceot in cases of wUlfulness, an area ,urector 
shall mail a letter to the employer ^ 

alleged faca or conduct 



which may warrant 
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wichdrawal of the certificate, and fixing a time 
and a place for a conference at which the 
employer shall be accorded an opportunity to 
show that no cause for withdrawal under 
j 328.3(a) exists or that compliance has been 
achieved by paying wages improperly withheld 
and by taking steps adequate to insure that new 
cause for annulment or withdrawal will not 
occur. By written report to the appropriate 
authorized representative, a copy of which shall 
be mailed to the employer, the area director 
shall concisely summarize the conference and 
shall include conclusions as to whether the 
employer demonstrated or achieved compliance. 
If the authorized representative is satisfied that 
the employer either demonstrated or achieved 
such compliance, no proceedings shall be insti* 
tuted under § 528.3(a) for the withdrawal of the 
certificate. 

t33 FR 5535. APr. 30. I9f>8. m a>r.«nn«J .it 43 FR 3S4't9. :ur.i- 
30. 1933 1 



files or reports or portions thereof may be 
considered in such proceedings to the extent 
they are made available for examination during 
the proceedings. If objection to the proposed 
annulment or withdrawal is made by such 
specified time, the authorized representative 
shall, after considering all pertinent matters 
presented, mail a letter to the employer and. 
where appropriate, to the apprenticeship agency 
or the responsible school official, setting out 
that representative’s findings of specific perti- 
nent facts and conclusions and that representa- 
tive’s order concerning the proposed annulment 
or withdrawal. In proceedings instituted for 
annulment, the order may provide for with- 
drawal instead of annulment if the proof war- 
rants such withdrawal but fails to support 
adequatelv the annulmei. . Such an oraer snail 
be deemed issued and effective according to its 
terms when mailed. 

[•’2 *R 5n«3. ‘'ulv 13. I95T. ij imendtd « 43 234«9. Ju„, 

30* •. 9*31 



4 528.5 Proceedings for withdrawal or annui- 
raenc. 

The representative authorized to withdraw or 
annul a certificate under ^ 528.3 sha’d institute 
proceedings by a letter mailed to the e.mpioyer 
and, where appropriate, to the apprenticeship 
agency (in the case of apprentice certificates « cr 
the responsible school official (in the cose of 
student-learner certificates), setting forth alleged 
facts which may warrant such annulment or 
withdrawal and advising the employer that such 
an annulment or withdrawal of the scope pro- 
vided in §528.7 will take effect at a time 
specified unless facts are presented which con- 
vince the authorized representative that such 
action should not be taken. The letter shall 
advise such person, agency, or official of the 
right to respond by mail or to appear by or with 
counsel or by other duly qualified representative 
at a specified time and place. If there is no 
timely objection to the withdrawal or annul- 
ment thus proposed, it shall be deemed effective 
according to the terms of the letter instituting 
the annulment or withdrawal proceeding with- 
out the necessity of any further action. If 
objection to the annulment or withdrawal as 
proposed is made within the specified time the 
further proceedings shall be as 'informal as 
practicable commensurate with orderly dispatch 
and fairness. Department of Labor investigation 



; 52S.5 Review. 

Ar.v employer and. when appropriate, any 
ansrsnticsship agency or responsi’ole scaool offi- 
cial. who expressed timely objection to the 
prc'osed action prior to issuance of an order of 
annulment or withdrawal may obtain review, 
limited to the question of whether the findings 
of fact suDport the order under the regulations 
in this part. Application for such re^ew shall be 
in writing addressed to the .Administrator and 
m.ailed within 15 days after the order is issued. 
The .Administrator may affirm, modify, or re- 
veme the order, or may remand it for further 
procs^inas. The order under review sn^ Il not be 
stayed in effect pending such review, .^y 
aggrieved person may obtain such review of an 
order entered in proceedings instituted under 
paragraph (c) of § 529.3. 

[21 ?R 531*. July 17. \9U. u imtndtd ti 2i FR S«S3. July 
IS. 19571 



528.7 Effect of order of annulment or with- 
drawal. 

Lxeept as otherwise expressly provided in 
jch order, any order of annulment or with^ 
nwal under paragraph (a) or (b) 
hail be effective to terminate “J'-uicatiow 
0 which the regulations in this part apply « 
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withdrawal arose or where the annulled certifi- 
cate had effect. After such annulment or with- 
drawal, such employer shall be ineligible to 
obtain or exercise the privileges granted in such 
a certificate until that employer satisfies the 



issuing representative that that employer will 
not again give cause for annulment or with- 
drawal if a certificate is issued. 

(21 FR 5216. v^uly I*. 1956. as amindid at 42 FR 28469. Junt 
30. 19T81 
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Regulations, Part 519: 
Employment of Full-time Students 
at Subminimum Wages 
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Title 29. Part 519 of the 
Code of Federal Regulations 

U .S. Department of Labor 
Employment Standards Administration 
Wage and Hour Division 

WH Publication 1223 
Revised June 1985 




.,o_-8MPtOYMENT Of fVlL. 
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-ft'i APPll«’5‘>‘‘y of «« regulations In 

^ tftii subP^^ 

Dtdnitions. 

t *9 3 Application for a. full-ume student 

ctruflcate. 

319.4 Procedure for swrtion upon tn aopU- 

cation. . 

«-o 9 conditions foveraln* issuance of 
^ fuU-ume student corUftcates. 

«^9 6 Terms and condltiora of employment 
under full-ume student certificates and 
under temporary authorization. 

<;9.7 Records to b< Wept 

Amendment or replacement of a full- 
time student certificate. 

519.9 Reconsiderauon and review. 

519.10 Amendment or revocation of the 
retfulations in this support. 



than as percent of the minimum wage 
anollcable under section 6 of the Act. 
limiting weeHiy hours of employment, 
stipulating compliance with the appli- 
cable child-labor sundards. and safe- 
guarding against the reduction of the 
full-time employment opportunities of 
employees other than full-time stu- 
dents employed under certificate^ 

(b) Source of limitations. Some oi 
the limitations in this subpart «« spe- 
cifically reQuired In section U(b) of 
the Act. The other llmiutlons imple- 
ment the provisions in that section re- 
latins to crnploytnent opportunities, 
i.e.. the "extent necessary to prevent 
curtailment of opportunities for etn* 
ploymenf and the avoidpee of a 
"substantial probability of reducing 
the full-time employment opportuni- 
ties of persons other than those to 
whom the minimum wage rate 
ized** under section 14(b) is applicable. 



C40 FR 63C9. Fee. U. 19"5; 40 FR 22546. 
May 23. 19753 
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5i9.r. .430licaoility of the regulations in 
triLs .^uooart. 

519.12 Definitions. 

5 19. 13 .4oolicat:on for a full-ame student 

rtTvificaic. 

5 19.14 Procedure (or action upon an aepii* 
canon. 

519.15 Conditions governing issuance of 
fuU-ume student certificates. 

519.16 Terms and conditions of employ- 
ment under full-ume student certificates 
and under temporary authorizauon. 

519.17 Records to be Wept, 

519.18 Amendment or replacement of a 
full-time student certificate. 

519.19 Reconsideration and review. 

519.20 Amendment or revocation of the 
regulations in this subpar. 



Atmtoiirrr Secs. 11 and 14. 52 Slat. 1068: 
sec. il. 75 Slat. 74: secs. 501 and 602* 10 
SUL 143. 144 (29 U.S.C. 211. 214). 



Somter 40 FR 6329. Feb. 11. 1975. unless 
otherwise noted. 
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H 319.1 Applicability of tho rogulmtiosi* In 
thu subparu 

(a) Statutorj prouisiotu. Under sec- 
lion H of Hit Fair Labor Standards 
Act of 1938. as amended, and the au- 
thority and responslbiUiy delegated to 
him. her by the Secretary of Ubor i36 
FR 8"5Si and by the .Assistant Secre- 
tary for Employment Standards <39 
FR 33841) the .Administrator of the 
Wage ahd Hour Division la authorized 
EST COPY AVAILABLE and directed, to the extent necea^ 

in order to prevent curtailment of op- 
portunities (or emoloyment. to provide 
by regulation or order for the employ- 
ment. under certiflcatea. o( fuU-iinie 
siudenu in reuail or service esubUah- 
menu. or in agriculture. That section 
contains provisions requiring a «<»*• 

t. se^rtiflC^tM A# Mt IftlS 



5 S39.2 Offinilions. 

(a) Full-time studena, A •full-time 
stucer.r for the purpose of this sub- 
par: is defined as a student •vno re 
primarily daytime ixiswruc-aon at 
the physical location of a bona fide 
educational institution, in accordance 
with the institution's accepted defini- 
tion of a full-tune studenL A full-time 
student retains that stafjs durmg the 
■ student’s Christmas, summer and 
other vacations. .An indlmusa who 
was such a st'ucent Immediately prior 
to vacation will be presumed not to 
have discontinued such status during 
vacation If local law requires his/her 
attendance at the end of the vacation. 
In the absence such requirement 
his/her sutus dunng vacation will be 
governed by his/her intention as last 
communicated to his/her employer. 
The phrase in section 14(b) of the 
statute ’Tegardless of age but m com- 
pliance with applicable child-labor 
lawsr among other thin^» restricts 
the employment in a retail or service 
establishment to full-time students 
who are at least U yean 

of the application of section 3(1) 
of the Act. There is a minimutn age re- 
quirement of 18 yean in 
for employment during school hours 



whose employees are exempt fror 
lion 6 by section 13 (a)(6)(A) o 
ACL 

(b) Bona fide educafionoi in 
(ion. A ••bona fide educational tr. 
tion * is ordinarily an accredited 
tution. However, a school which 
accredited may be considered a ’ 
fide educational Institution” in e 
tionai circumstances, such as wht 
school Is too recently esublish 
have received accreditation. 

(c) Retail or aemce establish. 
••R?uil or service establish: 
means a retail or service establish 
as defined in section 13(a)(2) < 
Fair Labor Standards Act. The 
tory definition is Interpreted Ir 
779 of this chapter. 

(d) Agriculture. -Agriculture” 
agriculture as defined In section 
the Pair Labor Standards Ac: 
statutory definition is Interprc 
Part 780 of this chapter. 

(e? Student hours of empw' 
"Student hours of 
means hours during wlucn st 
are employed under full-ttee s 
certificates issued under this pa 
is distinguished from ** hours 
pLoymer.t of students*. 

(f) Employer. Section 519.4 p 
an agricultural or retail or ser 
ubUshment employer to empi 
more than six full-time stude 
subminimum wages on forwa^ 
application but before 
For this purpose, the term **em 
Icoits to the highest structure 
ership or controL and hence 
more than a single retail or se: 
tabllshment or farm. e.g.. tne 
ling conglomerate or 
be the "employer'. With res 
public employers who operate^ 
ser.ice estthllshments (see - 
Par. 719). the "employer* tne 
highest structure of wntrm 

the State. nuiUdpallty. cm 
other political subdivision. 

MO FR «3M. K 

TR 58745. Nov. ll. I 9 n. 43 FR « 

5. 19781 



J 519J Application for a futl-ttm 
etrtificstt. 

(a) Whenever the 
full-time students worl^ o 
school hours in 
!Sui or »r.1» 



and in any occupation dec.a^ hM- ^.«es lower than the nunlxm 

ardous by the Secretary of ^bor cable under section 4 of the F 



tSubpan E-l of Part 910 of this Title.) 

In addition, there is a minimum Me 
restnciion of 14 years generally for 
emoloyment in agriculture of a full- 
time student outside sc.hool houn lor 
the school disinct where such employ- 
ee is living while so employed, except 
ll) minors i: or 13 years of certificate may «« 

be employed with wntten parent^ or 

iuardlan_ consent or work w A 



il^'d^Actisbe^to 

sary to prevent curtailment 

tSties for “a 

ment of them wiU not cm 
siantlal probability of 
full-time employment oppon 
SI! other worken.wjPPito 

certiflcate.mW_V*?nfri?. 
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Where their parenu or guard- 
tans are employed, and minon 
under « may work on farms own^ or 
operated by their parenu or with pa- 
rental or fuaidlan consent on farms 



net 01 «1« 

,or the Denver. C Jo^ « 
for Colorado. North 

t?uh artm Offlct w 



§ 519.3(a) 



and Wyonxlnr. md the Caribbean 
Office for the area It covers). Such ap- 
plication shall be signed by an author- 
ized representative of the employer. 

(b) The application must be filed in 
duplicate on official forms or exact 
copies thereof. The forms are avail- 
able at the offices mentioned in para- 
graph <a) of this section. The applica- 
tion must contain the information as 
to the type of products sold or services 
rendered by the establishment, hours 
of employment during the preceding 
twelve-month period or data from pre- 
vious certificates (or applications) as 
pertinent to the application, and other 
information for which request is made 
on the form. 

<c) Separate application must be 
made for each farm or establishment 
• in which authority to employ full-time 
students at subminimum wage rates is 
sought. 

(d) Application for renewal of a cer- 
tificate shall be made either on the 
same type of form as is used for a new 
application or on an alternate official 
form. No ceniflcate in effect shall 
expire until action on such an applica- 
tion shall have been finally deter- 
mined. provided that such application 
has been properly e.xecuted. and is re- 
ceived by the office specified in para- 
graph (a) of this section not less than 
15 nor more than 30 days prior to the 
expiration date. A properly executed 
appiication is one which fully and ac- 
curately contains the information re- 
quired on the form, and the required 
certification by an authorized repre- 
sentative of the employer. 



(orx-arding of the application unless, 
within 30 days 

his/her authorized represenwt \e 

denies the application, issues a * 
cate with modified terms wd condi- 
tions. or expressly extends the 30-day 
period of review. 

(c) Upon receipt of an application 
for a certificate, the officer authomed 
to act upon such application snail 
issue a certificate if the terms and con- 
ditions specified in this 
satisfied. To the extent he sne dee^ 
appropriate, the authorized officer 
may provide an opportunity to other 
interested persons to present datiu 
views, or argument on the application 
prior to granting or denying a cerufi- 
cate. 



(d) Until April 30. IS"*®- ^ 
cate Is issued, there shall be published 
the FtoniAL Rscisrxs a general 



m 



I S19.4 Procedure for iction upon an ap- 
plication. 
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(a) Under certain conditions, an agri- 
cultural or retail or senice establish- 
ment employer may. obtain temporary 
authorization to employ full-time stu- 
dents at subminimum wages. These 
conditions are: (1) Attestation by the 
employer that he/she will employ no 
more than six full-time students at 
subminimum wages on any workday 
and that the employment of such stu- 
dents will not reduce the full-time em- 
ployment opportunities of other per- 
sons. and (21 forwarding a properly 
completed application to the Wage 
and Hour Division not later than the 
Stan of such employment, and (3) 
posting a notice of such filing at the 
placeis) specified In paragraph (a) of 
1 319.6 of this subpart, and (4) compli- 
ance during the temporary authoriza- 
tion period with the reauirements set 
forth in paragraphs (b) and (j) 
through ( 0 ) of 1 919.6 of this subpart. 

(b) Temporary authorization under 
the conditions set forth in pstragrapn 
ia.' of this section is cftectivc from the 
date the application is forwarded to 
the Wage and Hour Division In con- 
formance with { 919.3 of this subpan. 
This authorisation shall continue in 

fAf AM ytzr fwjm thA flAftA Af 



lU kite . - 

staieraent of the terms of suen ce.ufl 
cate together with a notice that, pur- 
suant to 5 519.9. for 45 days following 
such pubiication any interestec person 
may file a written request for recon- 
sideration or review. Thereaiter. app h- 
catiens and cer.:f:cates wul se avail- 
able for e.xamina:ion in accord^ce 
with appilcabie regulations in Wash- 
ington. D. C.. and ir. the appropnate 
Regional Office of the Wage Hour 
DivTSion (or the Denver. Colo^o 
.Area Office for Cotoraco. 

Dakota, and South Dakota; the wait 
Uke City. Utah Area Office for Mon- 
tana. Utah, and Wyoming: and the 
Caribbean Office for the area it 
covers) for establishments in its 
A period of 60 days will be provided 
after certificate issuance during whicn 
any interested person may file a writ- 
ten request for reconsideration or 
review. . . # 

(e: U a ceriificate is deniec. notice of 
such denial shall be sent to the em- 
ployer. suting the reason or re^ns 
for the deniaL Such denial 
without prejudice to the filing of any 
subsequent application. 
no FR 4329. Fee. 11. ISIS. M amended at 42 
FR 51745. Nov. ll. 19771 



(C) Abnormal labor conditions 
as a strike or lockout do not ex 
the farm or establishment (or aE 
full-time student certificate is re*' 
ed. 

(d) The data given on the ac 
tion arc accurate and based on 
able records. 

tc) The farms or cstabllshmer 
whose experience the applicant 
meet the requirc.ments of para 
th}o(|Sl9.6. 

(f) There arc no scriot^ outsu 
violations of the provisions of i 
time student certificate prc*. 
issued to the employer, nor 
been any serious violations of tr 
Labor Standards Act (including 
Labor Regulation No. 3 and th 
iTdous (3ccupatl0R2 
in Part 970 of this Chapter) 
provide reasonable grounds tr 
elude that the terms of a 
may not be compiled with. ii tssu 
(g) The subminimum wage 
proposed to be paid fuU-tlnae st 
under temporary authonzati 
under certificate is not less t^. 
pe.nrent of the minimum wage • 
bie under section 6 of the Act. 

th) Certificates 
where such issuance will 
ducrion of the wage «« 
rent employee, including curre 
dent employees. 

[W FR 8329. Pto. 11. W'S- “ 

FR 31745. Nov. U. 19* •! 



J.il9A Condition* governing i*»umnce of 
fuil-timt student etrufieates. 

Certificates authorizing the employ- 
ment of full-time students at submini- 
mum wage rates shall not be issued 
unless the following conditions are 

ta) Full-time students a.*® available 
(or employment at subtninimum rates, 
the ranting of a certificate is neces- 
sary m order to prevent curtailment of 
opportunities for employment. 

lb) The employment of more than 
six (ulMtmt students by an «mployer 
will not create a substantial probabiu- 
ty of reducing the full-time employ- 
ment opportunities for persons other 
thii those employed under luch cer- 

tifleAtef. 



1519.8 Term* and conditions of 
ment under full-Um. s^ent 
cates and under umporary ai. 
tion. 

(a) A full-time student cer 
will not be 

than I year, n" ^ e 

actively. It shall specify its e 
and expiration dates. A copy 
^Tnlflca^hall h® posted du 
!^fSS P®J^to a consplcuo. 
M oSSs ta the establishmer. 

(am readily visable to «ai 

MS. for examol®. adjacent to t 
Sdt or on the bulletin bo«d ^ 
notices to the employees. If ter 

(c) For retail or a 
Icaies varies d®P«n""*l t 

’^‘‘'•iSTffiumest 

no inofg tnzn Aiiy 

jubmlnitn'M. 
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quests authority for more than 10 per- 
cent of the total hours during any 
month. 'For agricultural employers, 
the month of full*timc student certify 
cated employment may vary somewhat 
from the month in a previou.'i year on 
which the certificate is based, depend* 
ing on seasonal factors.) 

(dJ Retail or serrtce establisfiment 
empfovers or agricultural employers 
requesting authorization to employ 
not more than six full* tiine students at 
submzTiimum it'ayes on any workday. 

An application from such an applicant 
provides temporary authorization for 
the e.mployment of full-time students 
at subminimum wages: Provided, The 
conditions set forth in paragraph (a) 
of S 519.4 of this subpart are met. 
Upon review of the application by 
Administration or his/her authorized 
representative, the extent of the tem- 
porary authority may be modiflcU. 

<e.' Applicants requesting authoriza* 
hon ;or not more than 10 percent or 
the total hours of all employees dunng 
any month. For such an applicant, cer- 
tificates may authorj:c the employ- 
ment of full-time student at submini- 
mum wages for up to 10 percent of the 
total hours of ail employees during 
any month, regardless of past practice 
of employing students. (Mote: An es- 
tablisr.ment which has not previously 
heic a certificate may be authorized 10 
percent of the total hours of all em- 
ployees during any month. Applicants 
requesting authority under this para- 
graph need not refer to paragraphs 
(f). fg.‘. or (h) of this section.) 

(t) Applicants reguesting authonza- 
Cion for more than 10 percent of the 
total monthly hours of all employees 
during any monlTi with records of 
hours of employment of students and 
I’orrrqcc bv the Act prior to Jfay 197*^. 
For such an applicant, certificates 
may not authorize full-time student 
employment at subminimum wages in 
excess of the highest ratio under any 
of these three formulas: U) The pro- 
portion of student hours of employ- 
ment ii.e.. of full-time students under 
certificates) to total hours of all em- 
ployees for the corresponding month 
of the preceding twelve-month period: 
<2) the maximum proportion of stu- 
dent hours of employment to total 
hours of all employees (in any corre- 
sponding month), applicable to the is- 
suance of full-time student certificates 
before May 1974: or ^3) 10 percent of 
the total hours of all employees, 
dur.ng any month. (Mote: An estab- 
lishment which is entitled to monthly 
allowances ranging from 5 to 30 per- 
cent may be authorized 10 percent for 
those months which were less than 10 
percent and retain the higher allow- 
ances for those months above 10 per- 
cent.' 
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• * 0/1 .4pplicanfj reottesfing oufAonca* 

tion for more than 10 percent of the 
lofoi lours 0 / all employees during any 
^ona*i with records of hours of em* 
dfoymenl of students and ntig cover- 



age under the 1974 Amendments. For 
such an applicant, the hignest permis- 
sible allowance under a certificate 
during any month is the highest ratio 
under any of these three formulas: cl) 

The proportion of hours of employ- 
ment of full-time students to total 
hours of all employees during the cc^r- 
responding month from May 1973 
through April 1974: (2) the proportion 
of student hours of employment (i.e.. 
of hours of full-time students under 
certificates) to total hours of all em- 
ployees during the corresponding 
month of the preceding twelve-month 
period (an alternative which is not ap- 
plicable to all months of the year until 
12 months after May l. 1974): or f3) 10 
percent of the toul hours of all em- 
uunng any month. ^See notes 
under paragraphs (e) and (f) of this 
section.) 

(h) Applicants requesting author^a* 
tion for more than 10 pe'^ent 0/ the 
total hours of all employees dur.ng any 
month xiUiQut records 0/ student 
hours xor.Ket. For such an applicant, 
the permissible proportion uncer cer- 
tificate of full-time student hours at 
subminimurr. wages to total hours of 
ail employees is based on the •prac- 
tice' curing the preceding twelve- 
month period of: (1) Similar establish- 
ments of the same employer in the 
same general rr.etropolitan areas in 
which such estaoiishmer.t is located: 

(2) similar establishments in the same 
or nearby communities if such estab- 
lishment is not in a metropolitan area; 
or (3) other establishments cif the 
same general character operating in 
the community or the nearest compa- 
rable community. ^Practice** means 
either the csraficate allowances or the 
proportion between the actual student 
hours of employment to the total 
hours of all employees.) 

(1) An overestimate of total hours of 
employment of all employees for a 
current month resulting In the em- 
ployment of the full-time students in 
excess of the hours authorized In para- 
graph (e). (f). (g). or (h) of this section 
may be corrected by compensating 
them for the difference between the 
subminimum wages actually paid «d 
the applicable minimum under 
6 of the Ac: for the excess hours. Simi- 
larly. if an agrirulturai employer or a 
retail or service establishment employ- 
er has authomation to employ no 
more than six (uil-time itudenm at 
submimmum wages on any woritday 
but exceeds that number, the exc^ 
may be corrected by compensaung the 
additional fuU-Ume students for the 
difference between the subminiroum 
wages actually paid and the applicable 
minimum under lection « of the 
This additional compensation shall oe 
paid on the regular payday next axur 
the end of the penod. 

d) FuU-ume studenu shall not be 
permitted to worn at lubmmimum 
wages tcT more than S hours a day* 
nor (or more than 40 hours a week 



when school is not in session nor m 
than 20 hours a wee.k when schoo 
In session (apart from a full-time ^ 
dent's summer vacation), except t 
when a full-day school holiday oct 
on a day when the estaollshrnen 
open for business, the weekly Urn 
tion on the ma.ximum number 
hours which may be worked shai: 
increased b> 8 hours for each s 
holiday but in no event shall the 
hour limitation be c.xceeded. (M 
School is considered to be in ses. 
for a student attenclng sum 
school.) Whenever a fuU-time stm 
is employed for more than 20 hou: 
any workweek in conformance •• 
this paragraph, the employer s 
note in his/her payroll records 
school was not in session during a 
part of that workweex or the siw- 
was in his/her summer vacation. 

(k) Meither oppressive child labc 
defined in- section 3(1) of the .Act 
regulations issued under the .Act 
any other employment in vlolatic 
a Federal. State or local child I 
law or ordinance shall come withir. 
terms of any certificate is.sued u 
this subpan. 

(l) Full-time students shall be 
ployed at subminimum wages u 
this subpart only outside of t 
school hours, ue.. only outside of 
scheduled hours of instruction of 
indhidual student, or. in the cas 
agnculture. only outside of sc 
hours ioT the school district wher 
employee is living while so empl^ 
if the employee is under 16 yea 
age. 

<m) No full-time student sha 
hired under a full-time student ct 
cate while abnormal labor condi: 
such as a strike or lockout, exist a 
establishment or farm. 

(n) No provision of any full-tim 
dent certificate shall excuse nor 
pliance with higher standards ap 
ble to full-time students which m 
established under the Walsh-E 
PubUc Contracts Act or any other 
eral law. State law. local ordlnan 
union or other agreement. Thus 
tiflcates issued under this law ha 
application to employment unde 
Service Contract Act 
( 0 ) No full-time student cert: 
shall apply to any employee to • 
a certificate Issued under section 
or (c) of the Act has application. 

(40 TK 1329. Ftb. U. 197S; 40 FR 
May 23. 1975. as amended at 42 FR 
Nov. U. 19771 

9 319.7 Retordf to be kept 
(a) The employer shall des 
each worker employed as a fu 
student under a fulMimc stude 

tKicate K • 

vjded under P»xt 518 of this cha 

vft) (1) In addiuon » 

QUired under Pirt 518 of iha ^ 
and ihi« lubpaxt. the 
Keep tA« recordi ip«c»>*° 



i ) 



graph (b) (3) and (3) of this section 
specifically relating to full-time stu- 
dents employed at subminimum wages. 

(2) The employer shall obtain at the 
time of hiring and keep in his records 
information from the school srtended 
that the employee receives primarily 
daytime Instruction at the physical lo- 
cation of the school in accordance 
with the schoors accepted definition 
of a full-time student. During a period 
between attendance at different 
schools not longer than the usual 
summer vacation, a certificate from 
the school next to be attended that 
the student has been accepted as a 
full-time student will satisfy the re- 
QUiremencs of this paragraph (b)(2). 

(3) The employer operating any 
farm or retail or sernce establishment 
shall maintain records of the monthly 
hours of employment of full-time stu- 
dents at subminimum wages and of 
the total hours of employment during 
the month of all employees In the es- 
tablishment except for those em- 
ployed ;n agriculture who come within 
one 31 the other exemptions from the 
mmimum wage provisions of the Act. 

c; The records required in this sec- 
tier., including a copy of any fuii-‘i.r.e 
student certificate issued, shall be 
kept for a period of 3 years at the 
place and made available for inspec- 
ticn. both os provided in Part 316 of 
this chapter. 



applicant believes may materially 
affect the decision and a showing that 
there were reasonable grounds for fail- 
ure to present such evidence in the 
original proceedlT43. 

(c) Any person aggrieved by the re- 
consideration determination of on au- 
thorized officer may. within 15 days 
after such determination, file with the 
Administrator a written request for 
review. 

(d) A request for reriew shall be 
granted where reasonable grounds for 
the review ore set forth In the request. 

(e) If t request for reconsideration 
or review is granted, the authorized of- 
ficer or the .^dxrunistrator may. to the 
extent he/she deems it appropriate, 
afford other interested persons on op- 
portunity w present data, views, or ar- 
gumetiU 



vent cortaUment of opportunitif 
employment** and the require 
that the regulations shall **pre: 
standards and requirements to i 
that this paragraph will not cr^ 
substantial probability of reducii 
full-time employment opponunit 
persons other than those to who 
minimum wage rate authorize' 
section U(b) of the Act is appllcr 



(40 FR 63:9. Fee. 
May 33. 19VS1 



U. 19C5; 40 FR 33S46. 



140 TP. 5339, 
>Uy 32. 19:51 



reb. ll. 1975: 40 FR 23546. 



9 519.10 .\mcndmcm or relocation of the 
regulations in this subpon. 

The .Administrator may a: any time 
upon his. her .mct;on or upon written 
request of any interestec person or 
persons setting fonh reasonable 
grounds therefor, and after opponuni- 
ty has been given to interested persons 
to present dauL views, or argument, 
amend or revoke any of the regula- 
tions of this subpan. 

Subvert of 

Educatlen 
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9 S19.S .Amendment or replacement of a 
fuit-tlme student certiftcate. 

In the absence of on objection by 
the employer (which may be resolved 
in the mamner prorided in Port 528 of 
this chapter), the authorized officer 
upon his/her own motion may amend 
the provisions of a certificate when It 
is necessary by reason of the amend- 
ment of these regulations, or may 
w*ith draw a certificate and issue a re- 
piaesment certificate vhen necessary 
to correct omissions or aoporent de- 
fects in the original certificate. 

§ 519.9 lUcoiuidcratioii and r«vi«w, 

(a) Within 13 days of Ur being in- 
formed of a denial of on application 
for a full-time student certificate or 
within 43 days ofUr PtscoAL Rzcism 
publication of a sutement of the 
terms of the certificate grwted (subse- 
cuent to April 30. 1976. within 60 days 
after a certificate is granted), any 
person aggrieved by the ocuon of on 
authorized officer in denying or grant- 
ing a certificate may: (1) File a written 
request for reconsideration thereof by 
the authorized officer who made the 
decision in the first instance, or (3) flie 
with the Administrator a written rt- 
duest for review. 

\b) A request for reconsideration 
shall be accompanied by t statement 
of the additional evidence which the 



tW FR 8329. P»b. 
May 23. 197S1 



U. 1975; 40 FR 



9 519.12 DenniUont. 

(a) Full-time students. A 



•fu 



S .519.11 .Applicability of Ui« rctpilatiOM in 
- this tubpart. 

(a) Statutor-j pronitons. Under sec- 
tion 14 of the Fur Laoor Standards 
Act of 1538. as amended, and the au- 
thor.ty and respcnsibility delegawd to 
him/her by the Secetory of Labor i36 
FR 8753) and by the .4ssistont Secre- 
tory for Employment Standards (39 
FR 33841). the Administmtor of the 
Wage and Hour Division is authorized 
and directed, to the extent necessary 
in order to prevent curtailment of op- 
portunities for employment, to provide 
by regulation or order for the employ- 
ment. under csroficates. of full-time 
students in institutions of higher edu- 
cation. That section contains provi- 
sions requinng a wage rate in such cer- 
tificates of not less than 85 percent of 
the minimum wage appiicabie under 
section 6 of the .4ct. Uniting weekly 
hours of employment, stipulating com- 
pliance with the oppUcabie child-labor 
standards, and safeguarding against 
the reduction of the full-time employ- 
ment oppor.uniues of employees other 
than full-time studenu employed 
under eertificata. 

(b) Sottree of fimifshons. Some of 
the limitations expressed in this sub- 
part art specf.cally required in sec- 
tion 14(b) of the Act. The other limita- 
tions implement the proviiions rtlat- 
ing to employment opportunities, l.e.. 
the "e.xtent necessary in order to pre- 



student” for tile purpose of ih 
part is defined as one who me< 
accepted definition of a fuil-Ur 
dent of the Institution of highe 
cation which employs him/her. 
time student retains that status 
the student's Christmas, sumrn. 
other vacations, even when a s. 
is taking one or more courses 
his/her summer or other ya 
The phrase in section 14(b) 
statute "regardless of age out i 
piiance with appiicabie child 
law zmong otiier things r« 
the employment in an institui 
Maher education to fuil-time st 
who are at least 
cause of the application of sec.. 

(b) Institution of hi 9 her ed..^ 
in "institution of higher e-uca: 
‘an institution above the sk 
' eve' such as- a college or univi! 
junior coUege. or a 
of engineering, law. 
social work. etc. It is one that j- 
nized by a .*f 

or association as 
U.S. Commissioner of ^dujatio. 
eroUy. an institution of 
lion: (1) Admits u ,1: 

only individuals 
graduation from a high 
— *fluivtleni of such a 

aut 



recognized tqulv^eat I 

uid (3) is legally 
Sthin a SUte 

education beyond high 
provides on 
which it nortn^y 
degree, or providm not 
year program which ** 

Lll credit toward * 

offers a two-year progr^ wj ® 
tag. mathematics. 
biological sciences which is d 
prepare the student to 
menn and at a 
in ®nginccrtiig4 scientific* 

;«lS2l?glcal fleia whtah rec 

understanding and . 

engineenng. 

cal principles of knowledge, 
tw PR 83»- F«b- tl- ^ 

May a. is'fsi 

8 519.13 Applleatwe f«r * 
gent cvnincati. 

(a) Whenever the 
(uU-time itudents • 

tution at wages tower tn^ 
rSum wage appiicablf under 



S 519.13(a) 
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of the Fair Labor Stanbaras Act is be- 
lieved to be necessary to prevent cur- 
tailment of opportunities for employ- 
ment and employment of them will 
not create a substantial probability of 
reducing the full-time employment op- 
portunities of other worlters. an appli- 
cation for a certificate may be filed by 
their employer with the appropriate 
Regional Office of the Wage and Hour 
Division (or the Denver. Colorado 
Area Office for Colorado. North 
Dakota and South Dakota: the Salt 
Ukc City. Utah Area Office for Mon- 
tana. Utah and Wyoming; and the 
Canbbean Office for the area it 
covers). Such an application shall be 
signed by an authorized representative 
of the employer. 

(b) The application provided for 
under 5 519.14 must be filed in dupli- 
cate on official forms or exact copies 
thereof. The forms are ava;lablc at the 
offices mentioned in paragraph ca) of 
this section. The appiica::cn must con- 
tain the information on numbers of 
fuil-time students and full-time em- 
pioyees mother than full-time stu- 
cc.nts;. minimum full-time student 
wages, and other ;r.;orm.ation for 
which request is made cn tr.e form. 

‘c; Separate application must be 
made for each campus or an institu- 
tion of hig.her education for which au- 
thority to employ full-time students at 
subminimum wage rates is sought. 

‘d) Application for renewal of a cer- 
tificate shall be made cn the same 
type of form as is used for a new appli- 
cation. No certificate in effect shall* 
expire until action on such an applica- 
tion shall have been finally deter- 
mined. provided that such application 
has been properly executed, and is re- 
ceived by the office specified in para- 
graph (a) of this section not less than 
15 nor more than 30 days prior to the 
expiration date. A properly executed 
application is one which fully and ac- 
curately contains the information re- 
quired on the form, and the required 
certification by an aut.honzcd repre- 
sentative of the employer. 
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^ 319.1 1 Pnicvdure for uetton upon an ap* 
piU^atiun. 

»a> Under certain concitions. an in- 
stitution of higher education has tem- 
porary authorization to employ full- 
time students at submir.imum wages. 
These conditions are: C/ .Absence of 
an effective finding by the Secretary 
that the institution has been employ- 
ing full-time students under certifi- 
cates in Violation of the rtouirtments 
of section U(bH3) of the Act or of 
these regulations; and forwarding 
of a properly completed application to 
the Wage and Hour Division not later 
than the start of employment of full- 
time students at subt nimmum wages; 



and (3) posting a notice of such liUng 
at the place^.SJ specified in paragraph 
(a) of 5 519.16 of this suboan: ana 
compliance during the temporarv au- 
thorization period with the require- 
ments set forth in paragraphs (b> and 
(e) through (j) of I 519.16 of thus sub- 
parL 

(b) Temporary authorization under 
the conditions set forth in paragraph 
(a) of this section is effective from the 
date the application is forwarded to 
the Wage and Hour Division in con- 
formance with S 519.13 of this subpart. 
This authorization shall continue in 
effect for one year from the date of 
forwarding of the application unless, 
within 3b days, the Administrator or 
his/her authorized representative 
denies the application, issues a certifi- 
cate with modified tc.^A and condi 
tions. or expressly extends the 30-day 
period of review. 

(c) Upon receipt of an application 
for a cer-iflcatc. the officer authonzed 
to act upon such application shall 
issue a certificate if the terms and con- 
ditions specified in this suepar. are 
satisfied. To the extent he, she deems 
appropriate, the authc:*.zeG officer 
may provide an opportur.;::-* to other 
interested persons to present data, 
views, or argument on the application 
prior to granting or cenymg a certifi- 
cate. 

(G) Until .4pr:i 30. 1976. if a certifi- 
cate is issuec there shai; ce puciished 
in the TVDtZAU ?.iG;sTrs a general 
statement of the terms of such certifi- 
cate together with a notice that, pur- 
suant to I 519.19. for 45 days following 
such publication any inte.’^stea person 
may file a wntten request for recon- 
sideration or review. Thereafter, appli- 
cations and certificates ‘^‘ul be avail- 
able for examination in accorzance 
with applicable rerilaticns in Wash- 
ington. D.C.. and in the appropriate 
Regional Office of the Wage and Hour 
Division (or the Denver. Colorado 
Area Office for Colorado. North 
Dakota, and South Dakota; the Salt 
Lake City. Utah Area Office for Mon- 
tana. Ut^* and Wyominr. and the 
Caribbean Office for the area it 
covers) for institutions of higher edu- 
cation In Its area. A period of oO days 
will be provided after cenificate Issu- 
ance during which any interested 
person may file a written request for 
reconsideration or review. 

(e) If a certificate is denied, notice of 
such denial shall be sent to the em- 
ployer. sating the reason or reasons 
for the denial. Such demal shall be 
without prejudice to the filing of any 
subsequent application. 



for employmenc at subminimum rate 
the granting of a certificate Is nece 
sary in order to prevent curtailment i 
opportunities for employment. 

<bi The e.mployment of full-time st 
create a substami. 
probabuit/ of reducing the full-tirr 
employment opportunities for persor 
other than thos* employed under sue 
ceraflcates. 

^cj Abnormal labor conditions sue 
as a stnke or lockout do not txvsi 
the units of the campus for which 
full-time student certificate is requci 
ed* 

(d) The dau given on the appilt 
tion are accurate and based on avt 
able records. 

(e) There are no serious outstand: 
violations of the provisions of a i\ 
time student certificate previou 
Issued to the employer, nor have th 
been any serious violations of the F 
Labor Standards Act (Including Ch 
Labor Regulation No. 3 and the H 
ardous Occupations Orders publls 
In Part 570 of this chapter) which • 
vide reasonable grounds to cone: 
that the terms of a certificate may 
be complied with, if issued. 

V The subminirr.um wage ra, 
oroposed to be paid full-time stud 
under temporary authorizatmr. 
under ceraflcate is not less tha: 
percent of the minimum v;age app 
bie under section 6 of the Act. 

Full-time students are not . 
emp loved by an institution ot hi 

education at subminimum 
under this subpart m i' 

or businesses as defined 
under sections 511 through 515 c 
Internal Revenue Code, such m . 
ment houses, stores, or other bu- 
S not PrimarUy catering to th. 

dents of the institution. ^ 

(h) Certificates 

where such Issuance wm "Sdlt Ir 
duciion of the wage rate paid to 
rent employee, including currer. 
dent employees. ■ 

I S19.18 Tertiw and conditions of e 
mtnt under full-dm* student 
estet and under temporary aut. 
tion. 

(a) A full-time student cert 

tBMi 1 £ 5 

actively. It shall speciiy its ei. 

and e.xpiration dates. 
certificate shall be posted dur 

SSive period in 

or places In the tM^tution of 
education readily vujble to all e 



1 5D.1S Conditions loeeminf iseutnee of 
(UU4ime itudeni eertiflatet. 

Certificates authonsini Uie e-mploy. 
ment of full-nme students at lubmini- 
mum wage rates shall not be issued 
unlMS th* following conditions are 

men , ... 

ta) Pull*:tm* studenu are available 



Hs tor V^lt- adjacent to 

docltoron the buUetln be wd u 

notices to the 

S'STimM “oS. 

fective period of such w 

lb) PuU-imw 

employed under a certify 
than 85 percent of ih« 
lopllcabi* under section * 
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• c) An institution of higr.tr cduca* 
tion shall not employ full-time stu- 
dents at submmimum wages under 
this subpart in unrelated trades or 
businesses as defined and applied 
under .sections 5U through 515 of the 
Internal Revenue Code. suer, as apart* 
ment houses, stores, or other business* 
es not primarily catering to the stu* 
dents of the institution. 

<d) An institution of higher educa* 
tion subject to a finding by the Secre* 
tary that it is in violation of the re* 
quiremencs of se^ttion UibM3) of the 
Act or of this subpart must be issued a 
full-time student certificate before it 
can employ full-time students at wages 
below those required by section 6 of 
the Act. The Administrator or his/her 
authorized representative will not 
issue a full-cime student certificate to 
such an institution without adequate 
assurances and safeguards to insure 
that the violations found by :he Secre* 
tary x;ll not continue. 

te? Full-cime students shall not be 
permitted to worlt at sucminimum 
wages for more than 8 heurs a day. 
nor for more than 40 hours a week 
when school is not in session, nor more 
than 20 hours a week when senooi is 
in session < apart from a fuii*titr.e stu- 
cent s summer vacation;, e.^cept that 
when a full-day school hcUcay occurs 
the weekly limitation or. the ma.xi* 
mum hours which may be worked 
sh4all be Increased by 8 hours for each 
such holiday but in no event shall the 
n0*hour limitation be e.xceedcd. (Note: 
School is considered to be in session 
for a student taking one or more 
courses during a summer or other va- 
cation.) 

Whenever a full-time student is em- 
ployed for more than 20 hours in any 
workweek In conformance with this 
paragraph, the employer shall note In 
his. her payroll that school -was not in 
session during all or part of that work- 
w*eek or the student was In his/her 
summer vacation. 

(f) Neither oppressive child labor as 
defined in section 3(1) of the Act and 
regulations issued under the Act nor 
any other employment in violation of 
a Federal. State or local child labor 
law or ordinance shall come within the 
terms of any certificate issued under 
this subpart. 

Full-time students shall be em- 
ployed at subminimum wages under 
this iubpart only outside of their 
school hours* i.e.» only outside of the 
scheduled hours of Instruction of the 
individual full-time student. 

'h' No full-time student shall he 
hired under a full-time student certifi- 
cate for work tn a unit or units of the 
campus where abnormal labor condi- 



tions. such as a strike or lockout, exist. 

(i) No provision of any full-time stu- 
dent certificate shail excuse noncom- 
pliance with higher standards applica- 
ble to full-time students which may be 
established under the Waish-Keaicy 
Public Contracts Act or any other Fed- 
eral law. State law. local ordinance, or 
union or other agreement. Thus, cer- 
tificates issued under this subpart 
have no application to employment 
under the Service Contract Act. 

(j) No full-time student certificate 
shall apply to any e.mployee to whom 
a certificate Issued under section U(a) 
or (c) of the Act has application. 

f-io FR S329. Feb. ll. 1975; 40 FR 22546. 
M»y 23. 19751 

.519.17 Records to be kepL 

(a) The e.mployer shall designate 
each w’orker employed as a full-time 
student under a full-time student cer- 
tificate at suemimmum wages, as pro- 
vided under Part 516 of this cnacter. 

(bMl) In addition to the records re- 
quired under Part 516 of this cnapter 
and this subpa.n. the employer s.-iail 
keep the records specified in para- 
graphs ibi 2; and 3: of tr.is section 
specifically reiatmg to full-time stu- 
dents employed at subminimum wages. 

(2) The institution shall obtain at 
the time of hiring and keep in its rec- 
ords information that the employee is 
its full-cime student at t.he physical lo- 
cation of the institution in accordance 
with Its accepted definition of a :ull- 
time student. Dunng a period between 
attendance at different senoois not 
longer than the usual summer vaca- 
tion. the acceptance by the institution 
of the fuU-time student for its next 
term will satisfy t.he requirement^ of 

(b) (2) of this section. 

(3) An institution of higher educa- 
tion shall mainuin records showing 
the total number of ail full-ume stu- 
dents of the type defined in i 519.12(a) 
employed at the campus of the institu- 
tion at less than the minimum wage 
otherwise applicable under the .Act. 
and the total number of ail employees 
at the campus to whom the minimum 
wage provision of the Act applies. 

ic) The records required ;n this sec- 
tion. including a copy of any full-time 
student cer.tficate issued, shall be 
kept for a period of 3 years a: the 
place and made available for inspec- 
tion. both as provided in Pan 516 of 
this chapter. 

(40 FR ®3*:9. Feo. il. 1973. -iU FR :2S46. 
May 23. 1975; 

^.tie.l.H .Vm^ndmffnt or of a 

full-ume %iudem vertiHrate. 

In the absence of an objection by 
the employer ^ which may be resolved 



in the manner provided m Part 528 c 
this chapter! the authorized offic 
upon his, her own motion may amer 
the provisions of a certificate when 
IS necessary by reason of the amer. 
ment of these regulations, or m 
withdraw a certificate and issue a r 
placement certificate when necessa 
to correct omissions or apparent c 
fects in the original certificates. 



§ 519.19 Recu ns i deration and review. 

(a) Within 15 days after being 
formed of a denial of an applicat 
for a full-time student certificate 
within 45 days after FroEXAL Rzcis' 
publication of a statement of i 
terms of the certificate granted, ts- 
sequent to April 30. 1976. within 
days after a certificate is grantee >. t 
person aggrieved by the action of 
authorized officer in denying or gm 
ing a certificate may: ( U File a writ 
request for reconsideration there<^f 
the authorized officer who made 
decision in the first ir.stance. or *2) 
with the .Administrator a written 
quest for review. 

lb) A request for reconsiders' 
shall be acccir.par.iec by a staterr 
of t.he accitionai evidence which 
applicant believes may mater 
affect the decision and a showing t 
there were reasonable grounds for 
ure to present such evidence In 
or.ginai proceedings. 

(c; .Any person aggrieved by t..e 
consideration of an authorized of. 
may. within 15 days after sue.* dc 
mination. fl^e with the Administr 
a written request for review. 

id) A request for review sha: 
glinted where reasonable grouna 
th * review are set forth in the req 

(e? If a request for reconsuiera 
or review is granted, the authorme 
ficer or the Administrator may. tc 
extent he she deems it appropr 
afford other interested persons ar 
portunity to present data, views, o 
gument. 

(40 FR 6329. Feb. U. 1975. 40 FR 2 
May 23. 19751 



» .5192:0 Amendment or rev«catmn • 
rcfulations in thin subpart. 

The .Administrator may at any 
upon his- her own motion or 
written request of any inter 
person or persons setting forth re 
able grounds therefor, and afte 
portunity has been given to inter 
persons to present datx views, or 
ment. amend or revoke any ot int 
ulatlons of this subpart. 
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APPENDIX G 



REHABILITATION ACT 





RZAUTK0RI2ATI0N OF TE2 RZHASILITATICN ACT 



^^SHABILirrATION ACT AMSMDMBSTS OP 1992 

include changes throughout to incorporate the 
Thi!-o philosophy of the Americans with Disabilities Act. 

nST;i4 f ^ overall declaration of the purpose that includes the 
equality of opportunity, full inclusion and 
“ society, employment, independent living, and 
e^oTOmic and social self-sufficiency of individual's with 



Termin ology 

The terminology used is tapdated throughout the act. All 
rer^ences to "individuals with handicacs" are changed to 

disabilities", in addition, the term 
reh^ilitation facility" is reolaced by "community 
ren^ilitation prcgfam" and the‘term "rehabilitation engineerinc" 
f®?^aced by _ "rehabilitation technology" and it is clarified 
term includes rehabilitation engineerinc, assistive 
^scn^iolcgy devices, and assistive technclccy services. 



Stats Plar. 

crrj must asswure that it is using Title VI -c funds as a 

' to Title I funds, explain hcv it is serving all 

? mae appropriate use cf existing infcrmaticn 
assessment for eligibilitv and 
needs; cutreach to mincrities and* individuals who 
J““-’^*‘^®-s«tved; have interagency cccperaticn; review extended 
^oyment and integrated placements; assure smccth transition 
ervices from school to work; demcnstrate increased consumer 
c.tcice and control; and assure assistive technclcgv devices and 
Services and worksite assessment cf elicibil’tv and 
rehabilitation needs. " ‘ ‘ 



Incividualized Wr itten Rehabilitation Plan 

T.here are several changes to the DfR? to er.surs that the desires 
25 -^® client are taken into account during tie rehabilitation 
r required that the"clie.nt and the 

jointly develop, agree and sign the 
ifv“ * . plan must be consistent with the 'strengths, 

concerns and abilities of the i.tdividual and include 
a statement by ^ the individual, in his or her cwn words, on how 
*.e or he was involved in the process cf chccsinc among the 



ser-zices, ?rcviders, and aethcds 
t- prcvice c. precure such services. 

sej-zicel that vccaticnai rahahilitation 

assistance*servicL^$®“ the basic state grant include personal 
ser*/ices. * transition services and supported eaployaent 



ElicibS,!^^.,, 



tecuirina streamline the eligibility process by 

ty other^alene-? £»« existing data and infermation provided 

their famili^-s ^dividual with disabilities and 

within 60 determinations must be made 

Th! application, 

servic^ ^ individual is eligible for 

individual grant program if he or she is an 

requires vocational 

retain^ca?niJJ? prepare for, enter, engage in, or 

a disabilitv def^tion of an individual with 

j_ : individual who fi^ has a T^hvsir*a1 r'f Tn^nhal 



te-mTef eaployment and (ii) can benefit i 

ser/iceL^^^ cutceme from vccaticnai rehabilitation 




APPENDKC 

TECHNICAL ASSISTANCE PROCEDURES 



Procedural Steps for Technical Assistance 



1. Complete a Technical Assistance Request form (Sample A): 

0 This request may be made by phone or in person by parents, teachers, program 
developers, or personnel responsible for staff development. Please have the person 
making the request state what they want as an outcome. To the extent possible write 
down their needs and try to get them to express their needs in outcome statements. 

0 Record the date the request was made 

0 Send the request to Becky or Jan - Becky will sign the forms and file them. 

0 If the request is for a workshop and the outcome is awareness, evaluate with the 
McCallon. If the training session is a full day, attempt to take pre-posttest 
measures. 

0 If the request is for an assessment or evaluation, both the results and a report 
should be sent to the person requesting the TA and a copy filed in our office. 

0 Only if a request is made for student specific outcomes will foUow-along technical 
assistance be provided and the remainder of the steps (2-6) be completed. 

2. Arrange a meeting with teachers, parents, program developers if possible to determine 
specific student outcomes. Explain our procedures for foUow-along. (Sample B) 

3. Provide the blue forms for signatures of all interested parties. Make sure that you meet 
with the principals to explain why you are in the classroom and what is to be 
accomplished. (Sample Q 

4. Complete the Technical Assistance agreement form if student specific outcomes are being 
targeted. Write the "Learner Outcomes" in objective terms and describe the evaluation 
procedures to be used by our staff. At any one time, limit the student outcomes to 2-3 
objectives. Once these objectives are met, additional objectives can be added. Provide a 
copy of the TA Learner Objectives to Becky. She and I will approve and file these 
copies. (Sample D) 

5. Our staff can provide direct TA 1-2 times per month with data being taken. Complete the 
implementation forms and leave copies with the program develops, teachers, and 
principals if the program developers request this. (Sample £) 

6. Transfer all data to the Implementation & Progress levels once a month. If no or limited 
progress has been made within two months, arrange a meeting with the program developer 
and teacher and discuss strategies or determine if TA should continue. If continued, the 
site has one (1) month to implement what was agreed upon at the meeting. If there is stiU 
no implementation, we will discontinue TA activities. (Sample F) 

7. Each staff person is responsible for developing and taking data that show implementation 
and student progress or lack of progress. (Sample G) 
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Sample A 



Mississippi Statewide Services for Individuals 
who are Deaf-Blind 

Technical Assistance Request Form 



Person Requesting TA: i. _ 

Students to Benefit: y.k. 



School District/School: Kinds county 

Deaf-Blind Staff Person Receiving Request: 

Request for: assessment, evaluation (eg. communication, work, etc.) 

staff development/training 

consult on IFSP/IEP/irP 

video tape review 

demonstration 

X oti site technical assistance with cooperation of all school personnel 
other 



Requesting Technical Assistance in the Area of: 



syndromes 

parent/famiiy involvement 
hearing 

positioning/handiing 
therapeutic feeding techniques 
functional curriculum 



X communication 

vision 

orientation/mobiiity 

X behavior management 

transition 

other 



State the outcomes that you wish to receive for yourself, your staff or a specific student. 
Student does not interact vith people or toys — mouths everyt hing and crawls. 
Needs to interact with people emd obj ects . 



Signature 



Date 



Evaluation: Expressive sample/Motivational assessment/Pre-post . 



Sample E 



Jackson Public Schools and Statewide Deaf-Blind 
Technical Assistance 



During 1994 the project will be working with 10-12 sites across the state to 
deliver ongoing technical assistance. Parents may also request technical 
assistance. Therefore, it is critical that we, as a federal project, assure that 
the services provided do result in positive outcomes for the students and 
are cost effective. 

Technical assistance requests - Coordinators, parents, and teachers may 
make a request for specific technical assistance. We are requesting that 
these requests are specific to student outcomes, that is, what changes does 
the person wish to see occur during the school year. These outcomes will 
be measured by the project with an appropriate data system to demonstrate 
effectiveness. 

Technical assistance delivery - Technical assistance will be provided 1-2 
times per month depending on the type of request. The project will use the 
implementation data sheets at each visit. A copy of these will be left with 
the principal and with the program developer. If possible a meeting with 
the program developer will be scheduled once a month to discuss progress. 
If none of the objectives are implemented by the classroom teacher within a 
three-month period, the project can no longer provide technical assistance. 
0 Forms 

Policies and procedures (Nancy Batson) 

Procedures 

0 Call Eileen at 987-3555 if you or the students will not be in class 
0 Assure that the student will be participating in a functional activity /total 
task 
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Mississippi Statewide Services for 
Individuals who are Deaf-Blind 



TECHNICAL ASSISTANCE AGREEMENT 



The Mississippi Statewide Deaf-Blind Project is available to provide technical assistance to school districts 
who have students registered on the Mississippi Deaf-Blind Registry. The project is committed to best 
practices and quality education leading toward individualization, ftmctional student outcomes, 
interdependence, participation in society, and productivity in the work force. These services are provided 
at no cost to the school district. 

It is not the intent of the project to simply observe the student, teacher, or classroom activities and 
provide recommendations. We feel that inservice training ar,d systematic follow-up procedures are a 
critical responsibility of the project. The project has a strong philosophy of family involvement and 
project-school -femily coordination and communication. Therefore, the project’s overall roles and 
responsibilities will include the following: 

• To provide the school district with an agreement to provide technical assistance 

• To obtain parent consent for project panicipation and interaction with the student 

• To obtain parent and school permission to utilize videotapes as a part of training 

• To develop technical assistance objectives and agreements with the school districts and families (if 
they wish to participate). Tfiese objectives will be based, to the extent possible, on the Needs 
Assessment, unless the school district identifies new needs during the process. 

• To implement the activities and evaluation procedures related to the stated objectives through the 
following formats: 

• workshop 

• demonstration 

• videotapes 

• coaching 

• school-family communication forms 

• measurement of student change 

• summary of progress to the school district. 

• To communicate to the parent and school district prior to each technical assistance visit. 

• To schedule technical assistance during times that are convenient for all persons involved. 

• Project time spent in the classroom will be: 
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For school districts, who are interested in participating in the project’s technical assistance activities, the 
following roles and responsibilities will be negotiated. 

• The program developer will identifS’ all participating staff who may need to be aware of the project’s 
role. 

• The program developer will obtain the signatures of these persons. 

• The program developer may wish to send the parent consent form directly to the parent, through the 
school. 

• The program developer and/or principal will assure that the classroom staff are available and 
prepared to meet with project staff on scheduled visits. 

• The program developer will contact the projea if the student is ill, or if the teacher cannot be 
directly available to participate. 

• The program developer and/or principal are responsible for assuring that the classroom staff 
understand their responsibility for participating, and for implementing recommendations. ^ 

• The teacher and classroom staff are responsible for; 

• discussing any recommendations or practices that are unclear 

• communicating to the project staff any concerns or information that they feel would be in conflict 
with school policy, family wishes, or student’s interest 

• not disclosing to the project staff any family or school information that is confidential, unrelated, 
or unnecessary for the project to implement the activities, 

• implementing and providing opportunities for positive student outcomes or programmatic 
changes. 

We feel that it is critical that parents, teachers, and any additional service providers are aw'are of our 
activities. Please provide this information to each person who is responsible for implementing and 
evaluating the student's lEP. Obtain the necessary signatures on the Agreement to Participate form and 
return it to the project. Once Agreements are signed, the project will contact the appropriate persons to 
schedule inservice training and technical assistance. Parents will be provided a copy of this agreement. 

Please let the project staff know if you wish for them to contact each service provider and the family 
prior to each visit or if the school district wishes to make these contacts. 



School District/School 


Date 


Principal 


Date 


Date 


School District Program Developer 


Date 


Parent 


Date 


Project Director/Project Coordinator 


Date 
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TECHNICAL ASSISTANCE: LEARNER OBJECTIVES 



Sample D 



Target Child: James Morris 



Service Providers: Lori & Debbie 



School/ Agency/Program:_ 

Contact Person: 

Title/Position: 

Address: 



Phone: 



Persons contributing to the provision of Technical Assistance_ 



LEARNER OUTCOMES 



ACTIVITIES 



James will independently perform functional 
skills and activities across the following 
domains: (1) daily living, (2) work, 

(3) leisure, and (4) community^ James will 
initiate the sign for what he is about to do 
and will answer questions about activities. 

James will learn to complete 3 jobs — total 
tasks outside of the classroom. He will 
request and participate in at least 3 age- 
anoronriate leisure activities. 



Domains 



Environment 



Daily life 



Activities 

Assist getting 
milk trays and 
paper towels 



Recreation/ 

Leisure 



Work 



Classroom 

Building 

Communitv 



Communitv 



James is able to write his name 



EVALUATION PROCEDURES 



DATA SUMMARY 



Expressive 10 minute sample 
Total tasks completed and followed with data 
taken 



11/18 3 communications 

, 2 responses 
, 1 imitation 
, no initiations 



\gency Representative Signature 

O 



BUBKn^nt Signature 



Date 



Date 



State Deai-Blind statt Signature Date 
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LEVEL OF STUDENT IMPLEMENTATION & PROGRESS 



Evaluation Kev 



Sample F 



) = No materials in place 

- = Materials acquired (possibly in boxes or on the shelf) 

2 = Total task developed 

3 = Skill demonstrated by Deaf-Blind staff 

4 = School staff can demonstrate skill 
= School staff implement in at least 1 activity inconsistently 

5 = School staff implement in at least 1 actiNity consistently 

7 = School staff implement in at least 3 acnNaties consistently 



8 = Maintained throughout school year 

9 = Demonstrated skill in total task across 5 activities with no 

peer interaction 

10 = Demonstrated skill within functional/total tasks across 5 

activities with peer/co-worker interaction 

11 = Student demonstrates skill inconsistently with many 

prompts 

12 = Student demonstrates skill consistently with no prompts 
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Services for DeafIBlind and 



Sample H 



^ARLY Education for Children with Multiple Disabilities Programs 



COMMUNICATION TO PARENTS 



Send flyers and family manual 
NAME; Theodore 



DATE: April 25th 



INTERVENTIONIST: Kat Stram.el 



NEXT VISIT: 



FAMILY CONCERNS\COMMENTS: 

Send workshop 
512 East Circle 
Clarksdale, MS 38614 



SKILLS 


SPECIFIC SUGGESTIONS FOR ROUnNESVACTIVITiES 


Receptive Coirimunication : 


Objectives: Let T hold on to objects to let him 

know where he is going: 

• spoon - eat 

• wash cloth ~ bath 

• keys “ go in car 

• diaper - change diaper 




Touch T for "up" 




Expressive Communication: 


. Calling device to get attention 
. Vibrating switch for leisure 

• Have him touch you for more for rubbing tummy , 
back, legs 


Partial Participation: 


• Have him help you take clothes off, throw 
things away, hold objects such as brush for 
brush hair and tissue for wiping nose. 


MATERIALS ON LOAN 


THI>GS TO GET FOR ME 


PERSON RESPONSIBLE 


SC 480 ~ Calling device 
SV 705 - Vibration device 
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